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to all literacy contexts.”
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Guided Reading

has been

ENVISIONED

RE

In this new edition, teachers can
continue to hone their expertise
on the “nuts and bolts” of
guided reading but with a
wider, more comprehensive
look at its critical role within a
coherent literacy system. The
foundation laid down in the first
edition is still there, but this is a
completely new text with

many new ideas to explore.

RE —

View the table of contents,
a sample chapter,
professional learning
opportunities, and more at
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Using A

Fountas and Pinnell stress the importance of responsive teaching—the
moment-to-moment decisions teachers make as they observe and
analyze students’ literacy behaviors.

The Second Edition reflects guided reading’s critical role within a
multitext approach to literacy learning. It should be embedded in a
comprehensive literacy system with varying levels of teacher support.

One of the goals of this new edition is to get teachers to not only treat
the classroom as a place to learn to read, write, and expand language
skills, but to also create a community of learners.

The Second Edition takes a wider view of the population served by
guided reading including English language learners, and emphasizes
the importance of preparing all students to become global citizens.

There are many helpful examples of student-teacher interactions
within guided reading groups in a clearly laid-out, full-color chart form.

1
Gather information
9 about the readers
Reflect on to identify
the lesson and emphases. 2
plan tomorrow’s Select and
lesson. analyze
texts.
8
Extend
understanding through
writing about reading. e Adeeper 3
[optional] understanding of Introduce
the text.
guided reading's
7 complexity
Engage a4
 students Observe students
inword work. as they read the text
individually (support
6 5 if needed).
Make a Invite students
teaching to discuss the
point. meaning of
the text.
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VITALIZE

your teaching with the new edition of the book
that changed the landscape of literacy instruction

GUIDED READING REEXAMINED...

The highly anticipated new edition of Fountas and Pinnell’s
foundational text reflects 20 years of refined, deeper
understandings of guided reading and its place within a

comprehensive literacy system.

AND REDESIGNED

Hundreds of full-color spreads of guided reading books,
charts, classroom photos, and more punctuate the teachings

throughout this important new edition.

102 | Guided Reading

reading than in guided reading
and more complex texts in
guided reading than indepen-
dently.

‘Shared Reading

‘with others. There is a high level of teacher and group support.

In guided reading you focus
Guided Reading on a small group of readers that
you know in great detai. In re-

ality, you are teaching individu-

Levelof
Support

individually with a moderate amount of support.

als within the group to expand
their reading competencies. You
form groups of students who
are similar to each other but
they will never be exactly the
same (see Chapter 9). As you in-

Independent Reading
Provides the opportunity to process continuous
textindividually with no o minimal support.

FIGURE 5-1 Independent, Guided, and Shared Reading: Levels of Support

volve them in lessons, you a
dress their individual differences, which is possible in a small-group situation (as
‘opposed to the whole class). During the first years of school, the goal of guided

reading is to teach for the strategic actions needed to build a strong early reading

ious that in order to solve words, early readers must be able to take
words apart and apply a range of phonics and word analysis skills; but it should
also be obvious that much more is involved. In fact, early readers learn and use si-
multaneously the full range of strategic actions, even on very simple texts every
time they read, although they may be limited in their ability to think in an analytic

| A Stljonlg.Early Reading Process

Early reading behaviors established and

Making and articulating predictions and
_ under control.

inferences. Ao
Reading i characterized by monitoring

Distinguishing between kriown and new -
and self-correcting behaviors (from

information and incorporating new ideas

< ‘overt to not noticeable). and concepts into their thinking, .~
 Using multiple sources of information Using prior knowledge to understand -
[meaning, structure, and visual texts. e :

information) in an integrated way to read
accurately with monitoring and self-
correcting.

Understanding the difference between
fiction and nonfiction and characteristics
of some genres such as traditional tales.
Noticing underlying structures in
nonfiction like compare and contrast.

*_ Actively searching for information to

solve words and understand reading.

Applying a range of word-solving

strategies “on the run" while reading for
aning.. :

Articulating opinions about texts and
saying why. B g

Supporting poirits with evidence from
thetext. = - T

" Demonstrating all dimensions of fluency.

FIGURE 5-2 A Strong Early Reading Process.

e An examination of the reemerging role of shared reading
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Planning for Effective Guided Reading Lessons.

way about a text as a piece of writing (and texts at the early levels will not have as
many features to think analytically about, even though many exhibit examples of
excellent writing and ar). Teaching students in a small group allows you to observe
their reading behaviors closely enough o infer the in-the-head strategic actions that
are taking place and provide just-in-time support to individuals to help them learn
how to initiate problem solving as they work through a text.

In this chapter we outline the b:
phasis on the carly years of scho

ramework for guided reading, with em-
We outline the three primary considerations
of the teacher in implementing guided reading: readers, texts, and teaching. As you

read, keep in mind this summary of the steps for teaching groups in guided reading
(Figure 5-3).

Steps for Teaching Groups in Guided Reading

] = N

‘Summary Description

Look i

103

year. Select i
‘emphases from The Fountas & Pinnell level to note strengths and needs in processing. Use The Literacy

use observational notes and reguiarly

scheduled running records.)
2 Select a high-quality,
the text. tic
plan the introduction to the text.
3 Introduce the text. o the setting, story problem, or topic of
book. and other key aspects of the text.
4 i i * oral reading (f they
textindividuall (softly or silently). read softy), and you may sometimes i y with indivi
to support their use of strategic actions.
5 text.
anticulation of the key ideas and larger messages of the text.
6 y ledge of students and yor
that will help readers expand their ability to read alltexts.
7 “hands-on"
add words to their reading vocabularies.
8 Wh you may wi it un-
i (Optional) i g or drawing.
9 n but
lesson. you to make

some adjustments for tomorrow. Consult The Literacy Continuum.

FIGURE 5-3 Steps for Teaching Groups in Guided Reading

CHAPTER

Building a Community of
Readers Across the Grades

If we want to know what is going on in our

students’ minds, we have to arrange conditions in

which they will want to speak their minds~to risk
revealing themselves and their thinking.

—Peter Johnston

Ynur classroom s a place where students learn how to read, write, and expand
all of their language skills, but it is much more. It s a laboratory where they
learn how to be confident, self-decermined, kind, and democratic members of a
community. It is common for those who don't understand the culture of a class-
room or a school to blame students for actions that are not productive or that dis-
rupt learning, saying, “parents should teach children how to behave.” But those of
s who spend hundreds of hours in classrooms realize that almost no homes truly
prepare children for the challenges they will meet as they enter school and become.
part of a large group of leaners. Even the previous year’s classroom doesn't fully
prepare sudents for the challenges of the current year.

Addicionally, many students are constantly under stress. Their lives are in con-
stant lus, their classrooms change,their achers change, and they need to meet
new expectations. Many move geographically several times during their time in
school and some have arrived in a new country. When a student walks into your
classroom, at the beginning of a school year, he is expected to live and work with
some twenty to thirty other human beings, in a space that is a e larger than the
average living room, for the better part of a year.

Just think about the social and emotional learning that students must do
during their years of school. We st al of the behaviors that are expected of chil-
dren from entry to middle school (sce Figure 21-1). Lok carefully at the list. Not

501

e Focus on creating a community of learners

572 | Guided Reading

Gettinga Readers’ Worksho

GOAL(S)

Introduce the organization

of the classroom library.
Help students learn how

o The latest thinking on the steps to

implement guided reading

DAY 1 to select and return
books.
Explain voice levels.
Help students understand
DAY 2 how to choose books.
Show students how to
3 make good book choices.
DAY
Ask students to _think
DAY 4 about their reading.
k
Help students tall _
with others about their
DAY 5

thinking.

Help students understand
e .an abandon @

p Started in Thirty Days

turn books in the
i ays to select and re .
ii:lvgll\{s(udents can find and use them easily.
resting and enjoyable to you-

» There are spe
classroom sO !
» Choose a book that will be inte

» Read silently and do not talk with others SO you and your
peers can do your best thinking while reading.
c, author,

» Choose books in many different ways (e.g., topi

genre). .
» Think carefully about your book choices.
. _— o
» Books can be easy, just-right, or difficult for yo
» Choose just-right books most of the time.

tand and
iis thinki bout what you underst

is thinking. Think al ‘

g l:zzi‘tngow you feel about what you understand.

» can talk with a partner or a small group to share your
Y Ik wi I ¥
of

inki ading.
thinking about your re N
» Youcan understand more about a book by talkil
about your reading.
iving it a good
Abandon a book for a specific reason after givingita g
g try (not interesting, too hard, want ver

O

g with others

y much to read another
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nested within a variety of instructional contexts with varying levels of support. In
this chapter, we explore the broader literacy-learning context in which guided read-
ing resides. All play an essential role chey contribute in different ways to each stu-
dent's do as readers, writers, and language users. Let’s think together
about how you can vary the level of support depending on the demands of the text
and the level of control by readers at any point in time.

Four Levels of Support and

Guided Reading Within o Multitext Approach | 37

Five Instructional Contexts for Reading

In the reading and
tunities using a variety of

five kinds of P
texts across genres. Four contexts are shown in Figure

2:2. We discuss the fifth kind of reading, book clubs, later in this chaprer. Book
clubs include a variety of support levels for students to access the text.

Instructional Contexts for Reading

Critiquing

Readers think critically about a text. Reading a text also involves forming opinions
about it. We do not expect readers to accept what a witer says without evaluation
Early readers may simply think about whether a text is enjoyable, funny, or inter-
esting and why; but as readers grow, they need to think about more complex crite-
ria such as accuracy and authentic ed 0 learn to detect bias. Are charac-
ters believable? Is the argument soundly based on fact? Does the plot hang together
logically? Is the writing of high qualicy? Sophisticaed readers are also critcs. They
make judgments as to whether the characters seem real or the plot i believable
They evaluate the authenticity of a nonfiction text.

Systems of Strategic Actions

“The strategic actions described briefly above are represented graphically in Figure
8-5 and on the inside front cover of this book. Readers use all of these actions si-

Understanding Reading as a Complex Process. ’ 201

arately, but sometimes readers revisit or look back at a text after reading once to
apply them in a more intense or focused way. Over time, we have called this revisit-
g “reading closely,” “close analysis,” or “close reading,” to mean contemplating.
the meaning of a text or aspects of the writer'scraft

‘The strategic actions represent twelve categories within which we have clus-
tered what are probably thousands of simultancous actions that the brain engages
in while reading. These categories represent the reading behaviors of profi
readers and provide a way to organize your thinking about teaching in guided
reading, and they also give you a way to talk with colleagues about it. Strategic ac-
tions represent the teaching goals in guided reading, It may seem like a call order,
but by exposing students to texts that gradually increase in complexity, and provid-
ing. ing, they can build these in-the-head actions over
time. You are always “upping the ante” but assuring enough teaching that students
can read with proficiency, and climb the ladder of success.

led and supportive teacl

Cudednendng T — multancously in a smoothly orchestrated way. They cannot be used or learned sep- The Relationship Between Visible and Invisible Information

Five Kinds of Reading g Clay’s theory reveals an important concept—the relationship between visible and
invisible information (sce Figure 8-6 and also Figure 8-3). Some information s visi-

Within the instructional design, we describe four levels of support for reading e ‘Small Group Incividual

within five instructional contexts (see Figure 2-1).

ble—you can sce it in the text. Some is i
‘One individual print

s le—it exists in the reader’s brain. Vis-
ible information includes what the reader sees as her eyes move across text or
cess information from graphics. It includes ltters, words, word layout,
puncruation, ext tools, and text features such as captions, headings, sidebars,

5, graphics, and il Invisible inf clud B
led 1

You vary from high to low teacher support dependin on the level of control
students demonstrate in relation toa tex. Thisdesign is with the “gradual reease
of responsibility” model of teaching and learing (Pearson and Gallagher 1983). As
a teacher, you move from demonstration to sharing the task to turning it over to e
the students. If th text i too diffcul for most of the seudents o read for them
sclves, you read i o them (tead aloud or have them lste to an audio recording).
It too difcult bu within reach with strong; support, you read i with them and
share the task (shared reading). I it s challenging, but within reach with some sup-
port orltl or no support,they read it themseloes (gided or independernt read-
ing). Independent reading has the support of  strong st of routines, book talks,
minilessons, teacher conferences,arich classroom library, and group share s well
asa ich classroom library. You are aleays demonstrating something harder, but
students gradually take it on and engage successfuly.

Individualteacher-
K for each

Individual self-selected
| book
child [the same for every.

annge gt
e

ed
Students are listening

‘and can se lustrations

Each reader inthe group  Reader has indvidual abour texts. As readers process a text,they mix visible and invisible information to
same  copy construct the author’ intended meaning.

“The reader notices the visible information in a text (print, punctuation, layout,
text features, graphics,illustrations) and simultancously brings to the process a
wealth of I d

textin hand

Text level is beyond Text at reader's

nstructional level

Text at eader's
independent level
(though occasionally
may not bel

at is invisible. Readers have oppor buil
with mixing visible and invisible information when processing continuous text. The
independently reader searches for and uses both visible and invisible information in reading a text
and the text iself, constructed by the author, provides both kinds of information.
Teacher reads aloud,
occasionaly pausing for
conversation

Students read aloud
Softly or silently the
complete text or unified
part

Student reads silently
the complete text

Relationship Between Teacher Support

“The text is usually new
‘and Student Control in Reading

The text s new. Textis new

The Between Visibls
but occasionaly some, (Rereading of previously
rereac Happen before or after
th lesson with er
y* i  Printed letters, clusters of . i
leters, and words tha vory by e
Texts may be a variety Texts may be avariety Texts are a variety of . .
of genves and formats of genves and formats genves and formats . .
nthe sentence)
-
N usis o The focus is on The focus s on

constructing meaning Constructing mearing  constructing meaning
using language

FIGURE 8.6 The Relationship Between Visible and Invisible Information
FIGURE 8.5 Systems of Srategic Actions ouRE 86 ®

using language and using language and
print print

E Shared Guided Independent
Reading Raading Reading

Book Clubs (Literature Discussion) FIGURE 22 instructionl Contexts for Reading

FIGURE 2-1 The Relationship Between Teacher Support and Student
Control in Reading

o Teaching for Systems of Strategic Actions

e Guided reading within a multi-text
approach to teaching
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to learn. That said, we want to state from the beginning that the gradient is for
teacher use only. In this chapter, we describe a gradient as a “ladder of difficulty”
and explore ten text characteristis that are used to analyze and “level” texts. We
also discuss when and how it is appropriate to use a text gradient (and when it s
not) as well as the text gradient in terms of grade-level expectations.

from which teachers choose for instruci

n. The teacher who recognizes the conve-
ience of the gradient yet reminds herself of its limiations wil be able to make
‘good choices and test her decisions against students’ behaviors while reading and
talking about texts. Figare 13-2 sums up what a text gradient is and is not.

“Guided reading
[s a way to help

The Uses of a Text Gradient

“The gradient provides a basis for analyzing texts and organizing them for instruc-
tion. Books for instruction in guided reading are organized by level for teachers’

Managing Literacy in What Is a Text Gradient?

A leveled setis a collection of books in which processing demands have been cate-
gorized along a continuum from casiest to hardest. This continuum is based on a
combination of variables that support and confirm readers’strategic actions and
offer the problem-solving opportunitis that build the reading process. The *level™

convenience in selecting and using books. The books may be shared in a school
book room or in a place in the classroom so that they are not noticed or accessed
by seudens (see Chapter 12). Single copies of selected leveled books can be placed
in the classroom library, but they are not leveled or organized by level.

readers work on the

» Record thinking about reading’

o b cvenyhin 0 o withan cxpancion of resdess sy You can compare students” current levels to grade-level expectations in your

Introduce the reader’s

tebook. e raegic ct school or district. That will help you sct goals and know which students need inter- {C u tt l n e d e ’ O t h e l r
nof . TEXT o Barvirseeren vention. In general, you will wan to assure that students who are reading below
notebook to the students. F&P TEXT LEVEL GRADIENT" Tt impossible for  teacher to provide a high-qualiey guided pon I sencral you vl wane phat tadancs who e reading bl
DAY 10 TS APNEL  GUADELEVE reading program for students without carefully considering what expectation have guided reading every possible day. In addition, you may need to
TS s recommend the scudent for intervention. The student’s reading level represents the
makes texts diffcult or easy for individuals. A gradient of ext re- e !
inall » flects a defined continuum of characterstics against which you can jane o beivions an wstanding, nected 10 successuly ploces et e .
inki bout reading evaluate texre. It becomes invaluable in the selaction peocens am level. These very specific behaviors and understandings are listed in The Literacy
p— » Share thinking 2 U g | e o il he o e PR W o AR .
Ask students to notebook. & ining lessons. for closc reading, help studnts apply stratcgic actions, and cven plan some precise
inthe her! » Literacy Continun lists detaild text characteristics and goals (be-
a letter to you e the your teacl E language that will support learners.
3 book. » You can us haviors and understandings to noticc, teach for, and support) for he level of difficatty can be P o guide student che
1 readers’ notel ’ letter. F each level of the gradient, levels A through Z. The twenty-six levels ot I re e e e G
DAY T (Provide a model letter . Gradeone vl of he gl vl A housh 7 e e et o independent eadin, but it should ot be a limiacion o  requremnt. Since
itten ] ot o e e vl you are an expert at analyzing and determining the diffculy level of a text, you
that you have Wrive i e e s Kindesgaren sl oveand e ol Ca predic wheher 3 st il xpeienc rseaion i eading i Th e
ing. ) cach for grades two through six, with one level for middle and hi
about your reading F school. Within cach level, fiction and nonfiction texts are grouped
» Letters should express yourt L GradeTwo using a combination of characteristics. The gradient is represented What s a Text Gradient?
: e ’ 9 ¥ " [ a0
gt stur_ieln tters and » Your teacher will respond N To create the continuum of text levels, we analyzed the sup-
DAY 12 about their lef n> GradeThree pores and challenges intal o cach text (bascd on 3 large numbee . P b
your response- 3 of examples), and considered how individual readers need to re- T e
:> e spond to these suppors and challenges. Each text has specific fea- * Atool - .
i 00KS rade Four tures that support a reader’s use of strategic actions and offer new progr
» You can keep a list of D s appoetoaiis. This asaleis incodesth ffcky of he wods but . .
dents to keep @ antity and 4 T . . . reac themsel der
Teach studen haina evaluate the qu: H Grdefve gocs far beyond that. For example, some carly books (levels B to inreading. emselves as readers.
record of their reading H ‘about E) support the use of phrasing by a text layout tha keeps ’ C
DAY 13 reader’s notebook. W h cher Each on . These e .
,> Grade Six details :zn m:\(az big difference Ifnr the befmmng rezdelr. Asyou readers to make good choices forin- reading.
re ¥ 0 up the gradient,sentences are longer and more complex, con- N
» Inthe classroom, the\’: :el 7 Grade Seven—Twelve | cepts are harder to understand, and the layout is denser. Each .
Teach students the can work together and helf = i category presents new or cedersarer .
idelines for readers’ challenges. * Alabel to be communicated to
AY 14 ouidelines W et of et i o i ence o s hrough  EP T e e
D workshop. FIGURE 13-4 The rountas el ® precise seq = intensive intervention i reading

which all eaders pass. Books are leveled in approximate groups
FIGURE 13-2 What Is a Text Gradient?

» In the classroom, you neet

reading in a letter onceal

» Your teacher will respond

Teach students to write
one thoughtful letter
{or other writing fgrm]
aweek on the assigned
day: Monday, Tuesday,
Wednesday, Thursday

DAY 15

 to show your best e Anin-depth look at the F&P Text Level Gradient™
» The letters you write in your notebook nee
Teach students to work. o
oofread their letters he letter using 0 Lidelines. | |
"V Ere'c"e P o The NEW Guided Reading 5
s at you can write

" i f thinking th
any different kinds 0 is about,
o ctand W Therearemany GIFEIEL L L (what the book is abou!



Observe
Reading/Writing/
Language Behaviors

._ Use
~ Behavioral
Evidence to Infer
~ [“in-the-head”

strategic activities)

Prioritize Behaviors
and Understandings
to Notice, Teach for
and Support

- Teach for the
* Reader’s/Writer's
Change in Strategic
- Actions

SPONSIVE
TEACHING: FROM

ASSESSMENT TO
INSTRUCTION

G ‘ N E sponsive literacy teaching
for all students
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program, Leveled Literacy Intervention (Fountas and Pinnell 2009-2016), which is
used in grades kindergarten through twelve.

M E ET ST U D E N TS Assessment involves students and families in the process. Assessment is most
WHERE THEY ARE... SRRt

learn more about their children's d

able, valid information. It is not necessary for students or familics o discuss, or

even to know the specific text levels of the books students are reading. Those cate-
lex and y as a teacher tool - You don't

wan to give the i hat alevel is a *score” to achiex i 2

middle-level students they b

reading and to sct goals (for example, to read more in a particular genre). Families

have the right t© are reading ar, above, &

level, and

A Design for Responsive Literacy Teaching

includes )
genrelauthorltoplc Cee., )
illustrator/ 3 .,

craft study

Minilesson

PR-R )

Seee

o
a

.
ecscseQrescct

KEY
Whole Group

Small Group

Individual

Word Study:
Phonics/Spelling/Vocabulary Teaching

©2017 by Irene C. Fountas and Gay Su Pinnell from Guided Reading, Second Edition. Portsmouth, NH: Heinemann.

FIGURE 24-2 A Design for Responsive Literacy Teaching

A design for responsive teaching is represented in Figure 9-3. The
itemsin circles suggest that a cycle exists as you move from D obser
vation i
about the students”control of srategic actions, o (3) prioritization of
beh . teach for, and
teaching decisions, and back (5) for more obscrvation.

‘Acevery point i the cycle,there are contexts and toos o gather
the data and guide your teaching.

Step One: Observe Reading, Writing,

and Language Behaviors

Teachers are always watching children; but observations can be ran-

dom and diffusc. You always gather information about whether chil-

dren are behaving appropriately, fnishing their work, or performing
you need to make e fo-

Cused and prducive when i come 0 orcin the precse ehsvors

that relate to lteracy learning. The sccret o highly informative nhmv

vation lies in your own brain, your ideas about learning, and in

way ey inform you ens. Yourefcientsystms o capuuing Ivl(-ruy

lected intervals will make a significant dnllen»« in the effects of your
teaching on student learning.

Contexts for Observing

are highly productive for gathering data o information about literacy
learning.
1. Oral Reading: What you see and hear as a reader processes a
text. A you et studens eudshoud,noie sgnfcan behaviors
ach Allof these be-
haviors offer a “window” on the activities that are going on in the
brain. Very carly readers ead oraly most of the e, o you wll have
i ding while
ing and other behaviors. Quickly, children begin to “drop” the voice
and to rad silenly. When this happens,ask the reader to “rise m
voice t0 an audible level (ora

achi
From Assessment to Literacy
Instruction

e e
ReadersWiters
Change nstnegc

FIGURE 9-3 Responsive Teaching:

whileyoudhere ey and sl the ol procesing, Code heora
reading usi

- You can running

he procesing for analysis nd rellction (see crupm 11).A sysem of coding al-

Tows you

across time. Your analysis of the coded behaviors w.u reveal students” st

nge
trengehs

and needs as readers. Using a standardized system enables you to share the daca
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FIGURE 7-5 Sample Interactive Writing by ELLs

Using Guided Reading to Support
English Language Learners

you will need to make ad
maximum learning opportunitics for ELLs.

An Example at Level C
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1y lesson with English

Before the Reading

book offers repetition of syntax, but the
language. These language patcerns are wi

“Effective teaching is responsive to

the learners. Instead of expecting them to
be where you are, you have to bring the
teaching to where they are.”
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