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FIRST PEOPLES AND
FEUROPEAN CONTACT

TOPICS
Land, People, and Identity

Focus Question: How does the land affect
how we live and who we are?

Students explore the diversity of British
Columbia’s peoples as shaped by the
traditional territories where they reside.

Trade: Conflict and Cooperation
Focus Question: How can the development
of global connections change people’s lives?
Students explore the interactions between
First Peoples and Europeans during the
coastal fur trade, and investigate whether
First Peoples were equal partners in the
trade networks that connected the coast to
the world in the 1700s.

Judging the Impact

Focus Question: How did colonization affect
First Peoples?

Students explore how the influx of European
settlement and changes to the landscape
impacted First Peoples, and determine what
the consequences of those changes are.
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Changes and Consequences

Focus Question: How did the gold rushes and Confederation
transform this region?

Students explore the ways in which important events have shaped
British Columbia and will investigate why British Columbia joined
Canada and how it impacts the relationship between First Peoples
and government.

How We Remember

Focus Question: How do we decide what is important to remember
from the past?

Students will investigate the Chilcotin War of 1864 to explore how the
same event can take on a very different level importance for different
people. They will also investigate other events from the past to
determine their significance from a First People’s perspective.

Making Responsible Choices about the Land
Focus Question: Has the land in British Columbia been used fairly
and sustainably?

Students explore the uses of land from a variety of perspectives
and consider solutions to the question of how resources and land
should be used responsibly in British Columbia.

PRINT AND DIGITAL BLENDED
LEARNING PROGRAM

e=ads FIRST PEOPLES
ano EUROPEAN

Student
Resource

Dive in and Explore!

Tubidd

Companion ‘
Website

OVERVIEW OF INSTRUCTIONAL

DESIGN APPROACH

Instructional Design Elements

Student Resource (print or digital)

Grade3 Grade4 Grade5 Grade6 Grade7

Go Deeper provides additional resources, such as videos, visuals, and other primary and secondary

Guided Reading Approach X X
Topic focus designed for use in any order X X X X
Comprehension Supports X X X X X
Literacy
Thinking Like A... X X X X
Point-of-use definitions X X X X
Variety of stories, text types, and original sources X X X X
Inquiry or Discussion Starters topic openers X X X X X
Investigate sections model an inquiry using a key theme or concept, not content-driven X X X X X
Examine sections model development of Historical and Geographic thinking skills X X X X X
Viewpoints and Voices features develop thinking skills about different perspectives on an issue X X X X X
Thinking Deeper features a more in-depth look an issue or concern X X X X
Mysteries in History explores puzzles from the past X
Innovations explores problem solving using technology throughout history X X
Questions and Activities X
Question Boxes at point of use X X X X X
Check Your Learning/ Making Connections X X X X X
Consider This X
Reflect on Learning and Inquiry Activity BC Your
X Inquiry X Choice! X
Quest Your Voicel
QR codes and Bounce Pages icons provide direct access to interactive content (websites and videos) X X X X X

Companion Website

Teaching notes, modifiable line masters, suggested answers, planning charts, assessment rubrics
and checklists, ADST activities, First Peoples teaching considerations, projectable student book
pages, links to Companion Website

X

X

X

X

sources, to deepen understanding or for student inquiries X X X X X
Research provides vetted web links to support student research X X X X X
Inquire! provides modelled, scaffolded or independent mini-inquiries X X X X
Try It provides interactive activities X X X X
Engage provides games and animations X X X

Maker Toolkit provides ADST activity ideas and links to web 2.0 maker tools X X X X X

Teacher eGuide-Interactive Teaching Resource

X

Turn the page and take a sneak peek at our Grade 4 student resource.

Please note that these pages are still in a draft stage.

Grade 4 Social Studies | Inquiring Minds

3



[ ]
JUdQ'ng the How did colonization affect
Im PaCt First Peoples? BIG iDEA Interactions between First Peoples and Europeans lead to conflict

and cooperation, which continues to shape Canada today.

In 1828, Chief Kw’
e e g(\:; ;f;swvz:\; :::dle:o:;; ofl:J Ithe z.akelh :]:-you read the story, The story about the meeti f Chi ,
post on Stuart Lake. (It later became Fort : ;221 i e e 1965, She ot e ths o ? e KVY )
. es.) 1[;)}t:op]e made, and what 1966. She had gl’earnedsth(') byI Ik_ll'zette o
at tells you about them, her father, who had Iearn:dotrr?e sltsc:?yryfr]:;m
—— his grandfather, Chief Kw’eh. What questions
do you have after reading the story?

Why didn't ¢

atrialy | ¢ 2CCused man get

The Meeting of Chief Kw’eh and James Douglas

Some fur traders were searching for a Dakelh man. They claimed he had got ina
fight with a fur trader and that the trader had died. They came to Chief Kw’eh’s
fish camp and searched there. Chief Kw'eh was away. Frightened children ran all

around while the fur traders searched the camp.

an hiding. They grabbed him and attacked him.
tions. They did not give him a trial.

. e W .
2DCMm < Onzy did Amelig Dougla
VBBT of y0u?u S Say, u’,m

The traders found the Dakelh m
He died. They did not ask any ques

When Chief Kw’eh returned, he was furious. “We will g0 and avenge this man’s
hen I wasn't here, to do such a thing

death. They had no business to come over, W
1755 A 4D AD

to one of my people.”

Chief Kw’eh picked some of his men and went across the lake to the fort. They 1840 AD AN CED
demanded to see James Douglas, who was the clerk in charge. Douglas tried to e
order them out. They said, “We're staying right here. You had no business to WPDM D NDC V>

come to our camp and do what you did to this fellow, and upsetting the whole DAD DD D
village.” ealane

C.,< W JuP: <,
and held up a knife. “Shall 1 strike?” he D' VB CH2 D >

SAMPLE PAGES

One of the Dakelh men grabbed Douglas

asked his chief.

At that moment, James Douglas’ wife Amelia came down the stairs from the

upper floor. She was crying. She said, “Please don’t kill my husband. Please, I 'm

one of you, too, and he’s my husband and I love him. Please don’t kill him.” HERE L]EJHE REMAINS
F

9C .

Inquiry Quest

Then Chief Kw’eh said, “Put your knife down and let him go. ” And that’s what GREA
they did. Then they left quite peacefully. s
K W A H < The languages on Chief Kw’eh’s E;(p(l:oze the Consequences
tombstone are Yinka Dene and of Colonization
. OVER BQRNnABOUT |755 English. What can the actions If you were going to
- DIED SPRING OF 1840 of Chief Kw’eh teach us about tell people about what
_ R ’ ’ living together? i
of colonization for colowi?::i:r\a:haped g 2?:,;;';?{1 N,“T'olt’r\S P How disease can ' Mo once had in his hands the life of R Ezggfenseist(; I:(Ia,rssljn
ﬂ'rs'l’ Nqﬁoy\s o ) elr auitures ("\aV\ge a So(ie‘ry e S ames Donalas. bal was are @ . .
British columbia and languages onouah Lo ,:,I, . l,L 1'1“1 ,:Hl]l:t \?vfos Iodlomza?ﬁz, Vt\;hat
| l ain from taking | you talk a out?
DRAFT i
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mmarspectives on the Land

Why do you think the
newcomers thought

the way they did
about the land?

20 and Europ
L

When Chief Kw'eh spared the life of James
Douglas in 1828, the First Nations people of what
is now British Columbia greatly outnumbered the
newcomers. A few hundred fur traders lived in a
handful of forts scattered along the coast and rivers
of First Nations’ lands. Later, many more newcomers
arrived. Over time, they took control of the land and

called it their own. The word colonization

comes from the word
colony. A colony is like a
little version of the home
country in a foreign land.
The people who come
from abroad and settle in
a colony are colonists.

When one group of people moves to the
land of another group of people, and takes

over, we call it colonization.

Colonizing the World

Colonization was not happening just in BC.

Countries like Great Britain, France, Spain, Netherlands,
and Portugal were creating colonies around the world. In
all the lands the Europeans took, there were Indigenous
peoples—peoples who were the original inhabitants of
the land. The Indigenous peoples in Canada were the
Inuit, and the First Nations.

¥ Khutzeymateen Inlet is part of the traditional territories of the
Coast Tsimshian First Nations. This land continues to be a source of
social, economic, and cultural prosperity for the Coast Tsimshian.

T

ean ©P
.
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The Ways People See the Land

First Nations and Inuit had—and still
have—worldviews that centre on the

VOICES

land. They felt themselves to be part
of the natural world. They did not feel
above or apart from nature.

We, the St’at’imc, view our
territory as the basis for our
survival. We acknowledge the
creator and our responsibility
as caretakers of our territory.
We are inseparably connected
to our land, its water, air,
wildlife, and plants. What
happens to one part impacts
the other parts.

—The St’at’imc Stewardship

Advisory Committee, 2016

The worldviews of First Nations and
Inuit affected their perspectives of the
land: what they thought about when
they saw the forests, mountains, ocean,
and rivers. Now, as in the past, First
Nations and Inuit people see that the
land offers everything that they need to
live. This influences how they live. They
try to look after their lands, as their Elders teach them.
Each First Nation lives in a distinct territory, for which
the people feel a strong sense of responsibility.

, Most newcomers did not understand the
How might First Peoples

perspective of the land affect
how they treat the land?

First Nations and Inuit people’s connections
to the land.

A worldview is a way of seeing the world. Our beliefs, values, and stories all affect our worldviews.
Our worldviews affect how we interact with the world.

The first newcomers shared similar worldviews.
Many believed that their own traditions, languages,
and beliefs were the only good ones.

Indigenous peoples have their own worldviews,
but most believe in the interconnectedness of all
things, the cyclical nature of time, and the
sacredness of the land.

A perspective is how a person sees a particular historical event or development. Our perspective of land
is affected by our worldview.

At the time that newcomers first arrived,
Indigenous peoples had the same perspective
of the land that they do now. They respected
the land and all it offers. They wanted to take
care of the land, so there would be enough for
future generations.

The first newcomers thought that the best way to
use land was to farm it, log it, and build roads and
towns on it. Land that was not developed seemed
like wasted land.

DRAFT Judging the Impact 5
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How might newcomers' When Europeans first arrived in what is now

perspectives of the land  British Columbia, they saw the land through
affect how they treated
the land?

in the fur trade?

their worldview. It affected their perspectives of
the land: what they thought about when they

saw the forests, mountains, ocean,

VOICES = — since time immemorial. In what is now

and rivers. They saw a land that
British Columbia, they traded foods and

seemed wild. They didn't see any “The beauties of this region ] h : Lable i .
towns or cities, like they had back [need only the hard work] of tems t ?t wer.e ony ?Val able in certain
home. They didn’t see any farms or man, with villages, mansions, places, like dried halibut, elk meat,

h treet si In their vi cottages and other buildings, eulachon oil, soapberries, obsidian, and
shops or street signs. In their view, o sl it G et (el

mountain goat horn. Some trade goods,

First Nations have traded with each other

How did people cooperate

Time immemorial is a phrase
that has special meaning to First
Peoples. It means beyond the living
memory of a people. It accounts
for the importance of oral histories
for passing on information. It also
reflects the worldview that life and
time are all-inclusive.

it was an undeveloped land with country that can be imagined.”
rich resources: furs, trees, minerals, —Captain George Vancouver, like copper, travelled great distances.
and fish. 1792 . e
New Trading Opportunities
¥ Kamloops Lake, in Secwepemc territory. It is very near Fort The first newcomers in BC were also traders. They

Kamloops. The traditional territory of the Secwepemc people
includes lands from the the Columbia River valley along the Rocky

cloth, and iron pots.

Do you ever trade

forts throughout the province.

Check Your Learning ™

1. Find out what the Tsimshian or Make Connections
Secwepemc might have valued about
the land. How do people in your
community value land today? How
do the two compare?

2. We have laws to protect the
environment. But we also have
environmental problems, like
climate change, that we have caused
ourselves. What does this tell you
about Canadians’ perspectives of
the land?

6 First Peoples and European Contact ©P oP

DRAFT
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wanted furs, and the First Nations people knew how to
Mountains, west to the Fraser River, and south to the Arrow Lakes. trap animals and prepare furs. In return, the newcomers

offered new types of goods, such as blankets, guns, sugar,

In the beginning, trade took place along the
things? How does coast. The newcomers travelled by ship to coastal

trade work? What communities. Later, British traders built fur-trading
are the benefits and

the drawbacks?

=

«This is a recreation
of the trading shop at
Fort Langley National
Historic site. Name all
the goods that could
be traded.

Judging the Impact 7
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Fort Simpson

Fort Simpson

was an HBC fort built on BC'’s

Europeans wanted furs

northwest coast in 1834. It was built on a because their own

Tsimshian site called Lax Kw’alaams. This

location is in

area is very green and very wet.

supply had run out.
What does this tell you
the coastal rainforest, so the about the effect of the
fur trade on wildlife?

Central to the Fur Trade

Fort Simpson

northwestern

was the headquarters for the fur trade in
BC. First Nations people travelled down the

coast or along rivers to trade for furs. The HBC traders

Family Connections

Many HBC workers married
women from the local First
Nation. The couple and their
children would live inside the
fort. The family would visit
their relatives in the nearby
village. What might First
Nations communities learn
through these visits? What
could the HBC workers learn?

then sent the furs south to Fort Victoria on
a steamship. From Fort Victoria, the furs
travelled by ship to Great Britain.

The officers and clerks working in the
fort were British. Other workers were First
Nations people, Métis, French Canadian,
Scottish, or Hawaiian. Trappers were
almost all First Nations people. As the
years went by, many First Nations people

built longhouses close to the fort.

A This painting of Fort Simpson was made by Tsimshian artist Frederick Alexcee in about

1902. He was born

at the fort and worked there. Note the supply ship Beaver, at right,

which was the first steamship to supply forts along the BC coast.

8 First Peoples and European Contact
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¥ These sketches of Fort Simpson were made in 1868 by Emil Teichmann.

rear bastlon from bell tower front bastion
A

(T5|msh|an house outer palisade
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cedar canoe

The big gate was opened
ons e only when loads of fur or

f
outer palisades—tall wals FORT SIMPSON FROM THE BEACH.  supplies arrived: The =" ©

made of logs. [t also had the time, the only way toh ]
two bastions. A bastionis = W getinor e thzz\fj\e
a corner tower. Each one tiny door. Why wou o
had four canons. Why flow of traffic in and ou A
would the traders think the fort be so controlle
they needed strong walls Aclerkrang a
and cannons? Assistants and wake-up bell
clerks lived in the at 5:30 a.m.
staff quarters. A Trappers brought
Single men shared cook prepared their furs and food Workers stored
rooms in the workers their meals. supplies to the trade furs and trade
quarters. Families had shop to trade. goods in the
their own small room. warehouse.

The officers and workers marched
in the courtyard every morning. .
Children played here, too.

e m—— p— - —

The chief trader and
[Workers were given dried ] INTERIOR OF FORT SIMPSON.  officers fived ir r_:z “;:

Saturday o ot the woek. | 7 House” and ate fancy megi
in a dining room, Wh
y would

they get special treatment?

©P Judging the Impact 9
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HBC Forts in British Columbia, 1820-1880

e o g
\ YUKON
k TERRITORY
e Y NORTHWEST
!/'* . ' TERRITORIES
LIl
i
What patterns do 8 \ > N
you see on this O 3 Q)
map? Why would i <
the forts be built S A\ Fort Halkett
where they were? \
. < BRITISH Fort Nelson
~ Fort Stikine OLUMBIA ' What made the
N ‘\(USA) canoe and the
w 5 pack horse
£ ) Con d choices
m I Connolly Fort Grahame 800 )
L] - / for transporting
P 3 X Fort/St. John furs in BC?
( | ) Find the fur o Fort Babine
H d
trading fort that is impson
< closest to where *Fort McLeod Q?f\N
(A : i Haida s S
you live. thCh Gwaii 3 ’/" _ Fort Fraser | £ Fort St. James
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| traded there? ; ' /}f N NS
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. . &P
Can you visit! Fort McLoughlin ,’""‘
‘)» . .
E PACIFIC OCEAN Y~ Fort Chilcotin fo »~
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f’ o Which of these
W + HBC g forts are now
Trading Fort - ) towns or cities?
— Canoe J 4
brigade r(ortI < (
! amioo|
— Horseback .7 Fort
brigade Langley ¢ Fort Y
— Shipped Fort Victoria (‘i\ F(zrt Ll
by sea . ﬁ?‘i‘ S Fort Shepherd
.A];Y __________ _
0 100 200 km Furs shipped to 5/ /- Fort Nisqually UNITED
L — Great Britain (now in Puget Sound, USA) STATES
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¥ Fort George in 1880

Fort Kamloops

First Nations people
supplied salmon, deer;
and moose to the
forts. This supply of
food sometimes saved
people in the forts
from starving.

<«Fort Kamloops
: Ty - in 1872. Compare
B g - | this to the drawing
of Fort Simpson.
What is the same?
What is different?

Fort Kamloops was built in Secwepemc territory
where the North and South Thompson Rivers
meet. It is beside water, but the land is very dry,

quite different from the rainforest around Fort

Simpson. Fort Kamloops was the headquarters

for a large fur trading area.

Traders and trappers alike travelled along the rivers.
The traders brought furs to the coast and brought
trading goods and supplies back. First Nations people
brought furs to Fort Kamloops from the north and east.
They traded at the fort, and then travelled back home
with their traded goods.

Find Fort Kamloops on the map on
" page 10. Why would the HBC choose

to build the fort in this location?

Check Your Learning

1. In what ways did newcomers
and First Peoples cooperate to make
the fur trade work? What did each
do to contribute to the success of
the fur trade?

©P

Make Connections

2. How did the fur traders depend
on First Nations? Should we ask
First Nations people to share their
knowledge and skills with us today?
Why or why not?

Judging the Impact 11
DRAFT Ing e Tme

Grade 4 Social Studies | Inquiring Minds
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mHistorian

How can a document help us see the past?

Historians work with primary sources. These are artifacts or
documents that were made or used in the past.

The journal entries shown here are primary sources. They were
written by John Tod, the Chief Trader at Fort Kamloops, in 1842.
Every Chief Trader of a HBC trading post had to keep a daily journal.
They recorded the weather, what furs were traded, and the work the
men did around the fort. Many HBC fort journals still exist.

Historians get information from a written source in two ways:

1. They read what it says.
2. They infer what it does not say.

Making an inference is like reading between the lines—you make
a reasonable conclusion based on what you know. For example, John
Tod wrote that Jean-Baptiste Lolo, a Métis, led a group of Secwepemc
workers to help rebuild Fort Kamloops. Tod records that they were
paid for the work with “ammunition or any small articles such as
beads, knives, or tobacco.” What can we learn from this note?

1. What does it say? It says that the workers were

2. What can we infer? We can infer that
they were not paid with money.

In 1843, Tod writes of a growing
catastrophe. Salmon is in short supply.
Things are not looking good.

» This photo shows the front cover of Tod’s
journal from 1841 to 1843. The journal is
kept at the BC Archives in Victoria. Its pages
are so faded and fragile that the journal is
rarely opened.

All items in the archives

Write a journal entry that tells have a label like this one.
about an event that really What purpose might these
happened at Fort Kamloops. labels serve?

Use your understanding of the

fur trade, Fort Kamloops, and

the sources on these two pages.

Think about how the fur traders

and Secwepemc people worked

together. Tell what you think is

important for others to know.

Sometimes artifacts give
us mysteries. For example,
why would a journal have
two holes like these?

Some historical sources
use terms like “Indian.’
Today, terms like First
Nations and First

Peoples :-rf'pierfferredtr 7 (9 4 2

i i i loyed all day in
April 12. Lolo with about twenty Indians emplo :
ccf’r:ying up the timber from the rafts to the spot intended to build

the new fort. He says they [ worked hard].

paid with bullets, beads, knives, and tobacco.

buildings are found to
st 23. The ground frames for thg new buil :

xé)ugél too heavy for us to manage, and it will be impossible for us
to get them taken up the bank without assistance from Indians,

d sufficient number of who cannot be got here at present the being

now busy at their fisheries. How would you

i i ived from the
August 26. In the evening ten Indians arriv
othiirlend of the lake to assist tomorrow taking up the heavy  between the fort and

the Secwepemc? Does
. ' ame. )
pieces of ground fr Tod trust Lolo? How

| can you tell?

12 First Peoples and European Contact

DRAFT
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describe the relationship

7843

August 12. No salmon, the Indians are in consequence Suffering.

August 16. Sent an Indian with horse
; and saddle bags up the
north river to [get] a few salmon for our starving establisifment.

August 23, 1843. One
natives seem ... [to bel o
all over [during winter].

fresh sa'ln?on brought in this morning. The
f the opinion there will be a general scarcity

August 31. Our prospect of obtainin
' a suppl
winter subsistence is at pres A ABL © T

entvery discouraging. Our sole As
ste pre: cour g you read each entry,
;i;z;e;gfnce is in Fraser's River. Should it fail I know not what we  askyourself: “What dzes
) it tell me?” and “What can

- | i f s 99
September 8. A few drops of rain in the morning. Agreeably e Sl

surprised by arrival of two Indians from Fraser’s River with the

welcome news th 1 i
7 at they have a considerable quantity of salmon to

Judging the Impact 13
DRAFT Ing e Tme
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m00ntinuity and Change During
the Fur Trade

Think about how a population changes. Before
How can we
ensure that more
people know how
important Métis
were in the
building of BC?

newcomers arrived, the population of BC was made
up of First Nations people. During the fur trade, the
population consisted mainly of tens of thousands of
First Nations people and a few hundred British fur

traders. How did the population continue to change?

The Métis
[=] The British and French had been trading for furs across

Canada for many years. In the course of their work, fur

Q)
=

traders and First Nations women met. Some of
them had families and children. These children

and their descendants became the Métis.

[=]

Métis communities blended First Nations
and European cultures to create a unique
Métis culture. Many Métis worked in the
fur trade. One of the most well known

SAMPLE PAGES

Métis communities began in the Red
River valley of Manitoba. Here, the

annual bison hunt was a major community
effort. Under the leadership of Louis Riel,
the Red River Métis fought to have their

own government and land rights.

7~ Noticing CONTINUITY AND CHANGE

e Change is a process that can happen quickly or slowly.
e Change and continuity can happen at the same time.

» Why would the government of Manitoba put
up this statue of Louis Riel?

14 First Peoples and European Contact

DRAFT
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Meétis in British Columbia

During the fur trade, many Métis came to BC from the
prairies. They worked in the fur trade as translators. They
also transported furs and goods, and helped build forts.
Over many decades, their population grew. Today, 70 000
British Columbians identify as Métis. Because of their First
Nations ancestry and unique culture, they are one of three

Aboriginal peoples named in the Canadian Constitution.

Jean Baptiste Lolo

Jean Baptiste Lolo was an important employee at Fort = The woman standing
next to Lolo is his

Secwepemc wife.
mother Haudenosaunee. As an interpreter, he helped  The two women at left
are Lolo’s daughters,
who are also Métis.
What change can you
notice by comparing
their clothing?

Kamloops. Lolo’s father was French Canadian and his

the fur traders and the Secwepemc communicate.
John Tod put him in charge of all trading activities,
and relied on him to organize work around the fort.
Tod married one of Lolo’s daughters.

A This photo shows Lolo with his wife and two daughters at Fort Kamloops, in 1865.

oP oP Judging the Impact 15
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New religions,
different from their own
forms of spirituality to supply the newcomers

New neighbours,
who spoke unfamiliar

More metal tools,

like metal pots, traps, More European-
and knives style clothing

16 First Peoples and European Contact

How Does Small Change Become
Big Change?

Sometimes change can be hard to see because it
happens slowly. Imagine the changes experienced
by one First Nations family. One year the family is
making its seasonal rounds, supporting themselves by
harvesting resources and hunting or fishing. The next
year, the family begins trapping furs to trade for goods
at a trading post.

At first, this change seems small. Over time, the family
gets used to these goods, so they keep on trapping furs.
They spend long months maintaining their trap lines, and

preparing furs and hides. What might happen next?

More time spent harvesting

Guns, for hunti
uns, for hunting food and catching salmon

More time spent
trapping furs

languages CHANGES
FOR
New foods, like FIRST NATIONS More work
flour and sugar for the trappers

Changes in
seasonal rounds

A Which of these changes had a positive effect for First Nations people?
Which had a negative effect? Which had both?

DRAFT
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How Might Things Stay the Same?

While some things change, other things stay the same.
During the early fur trade, big changes began to happen.

However, First Peoples continued to live off the land.
Their work in the fur trade made use of skills their
ancestors had developed over many thousands of years.
They continued their traditions and celebrations, and
continued to speak their languages. They maintained
their spiritual beliefs, and governed themselves following
their traditional laws.

However, in the years to come, many newcomers
arrived who were not interested in trading with First
Nations. They just wanted land and resources for

their colonies.

¥ Members of the Kwakiutl Indian Band, in Fort Rupert, wearing First Peoples fought
traditional regalia. The Ugwamalis Big House is used for traditional hard to keep their
gatherings, such as potlatches, and cultural and educational events. cultures alive, What
does that tel| you
about them?
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Thinking Deeper

An epidemic is a deadly disease getting out

of control and killing a lot of people. Several

smallpox epidemics took place in BC, starting
in the 1770s. The worst took place in 1862.

It killed a third of the First Nations people in
British Columbia, or about 20 000 people. What

made this epidemic happen? Examine some of

the evidence about what decisions were made in

1862. Could the epidemic have been prevented?

What Happened?

Could the smallpox epidemic
of 1862 have been prevented?

Epidemic Basics

In 1862 colonists understood what to

do to in the case of an epidemic:

¢ vaccinate the healthy so that
they don't get sick

e quarantine the sick (That means
keeping sick people away from
healthy people.)

e provide nursing care to the sick
and dying

What decisions can
you identify? What do

About 2000-2500 First
Nations peoples live in
camps on the outskirts of
Victoria. Many are Haida,
who travel south to work
or trade. The Songhees live
on a nearby reserve.

A ship from San Francisco
stops in Victoria. One
passenger is sick with
smallpox. The disease

spreads quickly.

you think of each one?

Governor James Douglas
convinces some of the

They leave Victoria before
the disease spreads. Many
of them survive.

Songhees to get vaccinated.

Two missionaries, Bishop
Hills and Rev. Garrett, care
for the affected First
Nations people. They set
up a little hospital. They
work hard, but there are
many sick people.

More and more of the
First Nations people
are getting sick and

dying. Little is done to

help them.

Near the end of April,
Governor Douglas leaves
town on business. No one

is left in charge.

Many of the colonists are
afraid that they will get
sick too. They are so
afraid that they insist that
the authorities do
something.

The police bring a boat
to the Haida camp. They
point the boat’s guns at
the Haida. The Haida
leave in their canoes,
even though many are
sick and dying.

As many as 1200 of the
First Nations people at
Victoria die. The rest try to
get home. They spread the
disease far and wide.

18 First Peoples and European Contact
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Why do you think the
Commissioner of Police

Three white people in town are
afflicted with the disease. Last
evening orders were issued by the
Commissioner of Police to his officers
to prevent the entrance of Indians
into the town, and the Chimseans

Forty out of sixty Hydahs [Haida]
who left Victoria for the North about
one month ago had died. The sick and
dead with their canoes, blankets,
guns, etc. were left along the coast. In

made the decision that
he did? What do you
think of his decision?

one encampment, about twelve miles
above Nanaimo, Capt. Osgood count-
ed twelve dead Indians.

were given one day in which to leave
the limits of the town, with their sick.
One of the gunboats will assist in the
enforcement of these orders.
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mark the 150th anniversary of the 1862 epidemic.
A Where did smallpox spread after the police forced sick
First Nations people to leave Victoria?

She said, “This small pox needs to be mourned....
| just want that they be remembered.”

THINKING IT THROUGH

I. Given what decision makers knew at the time, were their actions
reasonable? Can lack of understanding of smallpox explain their actions?
What would you have done instead?

2. What actions were taken that made the outbreak worse than it could
have been?
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Did racism cause the smallpox epidemic

of 18627 The Long-Term Consequences

/ In the short term, diseases left many First Peoples
Thousands were killed by the smallpox epidemic of communities in Canada and BC with no Elders to pass
1862. The people in charge made some choices that on their teachings to the next generations. In the long
made the results worse. We can only look back on term, however, people helped each other and saved
past events and try to identify why people made the their cultures.

decisions they did. What do you think?

No, the disease came with the Europeans, e s 2 B | - s 4 VOICES
but they didn’t spread it on purpose. It would ' : Bds '

| realized that my great-
have spread anyway.

W grandmother was a smallpox
LI survivor, and because of that |
LD was here. To realize that we're
<C R —— i Yes, the people in Victoria were racists, as all here because someone
an 0, victomians were Just were most European people at that time. survived the smallpox, that
N afraid. They made the police They didn’t care about the well-being of the was a huge moment for me.
_1 (t:;)lmmlsswner l.t;ke a:;w.n Il?ecause First Nations people. They forced them out of s —Phy glsnweb;:)aldz’
. . . . ecwepemc Nation
an 3 \ETE el o e iz town. That is why the epidemic spread so far. P ’
< ~ A In the 1830s, 6700 Haida people lived in 13 villages. By 1874, only
in Vi 1 . . 1300 lived in two villages. The other villages stood empty, like T’aanuu,
) Yes, the doctors in Victoria No, it happened a long time ved In two villages. Th villag pty, fi uu What impact i
cared for the British shown in this photo taken in 1878. Pact would disease
f ) ago. People didn’t understand ha}/é had on First Nations’
townspeople. They did not diseases the way we do today. :b'hl:y to protect their rights
help the First Nations people, THINKING leE A' °. Demographer a?fetcte IT’]nd;IHO\;V would that
. Wno has the land today?
who were suffering more. Demographers study populations. They like to 4
\ > think about population growth. For example, the

m population of First Nations people is | | times as
Yes, they looked down on big as it was in |88|j Check Your Learning
A demographer might want to figure out how

First Nations people and e What do you think were the

houaht thev d P intended and unintended big the First Nations population would be today 1. List all the ways smallpox affected
thought they deserved to get consequences of the actions if di i :
A A o theqcolonial e oc 8 |f. d|s§ase had not killed so many people. Some British Columbia. Explain which
SIcR. They thought that it 9 historians say between 200 000 and | 000 000 : I
ca . . in 18627 . ) o one you feel is most significant.
didn’t matter if they died. First Nations people lived in BC before newcomers
y * What ga;toz dho ):jOU think came. Let’s assume that the population would Make Connections
ind t . . '
::;rtewjremmad; ecsions grow just as fast: 2. How can we help remember the
Gi he val h 200 000 (pre-contact) x Il =7 victims of the smallpox epidemics
tirlr\wlznctojlgat:s:ea;ctti:ns (what the population would have been) in BC?
be seen as justifiable? How would BC be different today?
©P Judging the Impact 21
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mwmﬂ: Were the Consequences

Keep what you have learned
about perspectives on the
land and the impact of
colonization as you read

of Colonization?

In 1871 British Columbia became part of Canada.
The government passed a set of laws called the
Indian Act in 1876. Only First Nations people
had to follow these laws. (The Inuit were added

this section.
to the Act in 1924.) The Indian Act controlled
where First Nations people could live, when they could
travel, and where they went to school. The expected
consequence of the Indian Act was that First Nations
people would become just like European newcomers.
However, First Peoples across Canada have kept
their identities because they resisted unfair laws and
unfair treatment.
Unfair Loss of Land
In 1906, three chiefs travelled to
o I VOICES

Britain to meet with King Edward
VII. Squamish Chief Joe Capilano, We have our families to keep
Cowichan Chief Charlie Isipaymilt, the; Sami as th: white maE'

and we know how to worl
and Secewpmec Chief Basil David . .

as well as the white man;
made the long journey overland then why should we not have
and then by ship. They met the the same privileges as the
King in Buckingham Palace. After AU
. . . —Chiefs Joe Capilano,
listening, the King expressed Isipaymilt, and David, in their
sympathy. But he didn’t do petition to King Edward VII
anything. It was a tough setback
for the chiefs and their people.
Nonetheless, they continued to fight for Vhat kind of time, effort,

’ y & and expense would be
their lands. Their voices inspired others involved in travelling across
a continent and an ocean in
who were more successful. 19062 What do the chiefs’
actions show about them?
22 First Peoples and European Contact ©p ©P
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Residential Schools

From 1876 to 1996, First Nations, Inuit,
and Métis children were sent away to
live in residential schools far from their
homes. Teachers at these schools tried w
to make the children be more like the |
children of newcomers. Students were ;
mistreated, and some died.

If parents did not allow their children
to be taken to the schools, they could go
to jail. Some parents hid their children.

A Students lived at residential
schools, and slept in dorms like
this one. This was the residential

Children resisted too. Many of them ran away from
the schools. Some First Nations leaders tried to get
day schools on reserves instead. school in Igluligaarjuk, Nunavut,
in 1958.

Unfair Laws

The Indian Act identifies who has “Indian status” under

the law. People with this status have certain rights that @
come from the unique relationship First Peoples have
with Canada. However, there are many problems. For

¥ Governor General Michaelle
many years, the law treated men and women differently.

Jean (at right) awards Jeannette
Corbiere Lavell the Governor
General’s Award in 2009.

For example, women lost their status if they married
someone without status. Men did not.

In the 1970s, three women fought this
law. They were Jeannette Corbiere Lavell
(Wikwemikong First Nation), Yvonne Bedard
(Six Nations), and Sandra Lovelace (Tobique
First Nations). All three lost their cases in
the Supreme Court of Canada. Lovelace took
her case to the United Nations Human Rights
Committee. The committee told Canada that
it should change its law. In 1985, Canada did
just that.
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Looking at Four Long-Term
Consequences of Colonization

Many long-term consequences resulted from

colonization. Here are four aspects of colonization,

and four consequences.

Residential Schools

Children were sent away from
their families to go to school.
The goal was to make them
lose their cultural identities.
Children were forbidden from
speaking their languages or
practising their traditions.
Many children suffered
terrible abuses.

Almost no treaties were
signed with BC First Nations.
The government sold their
traditional territories to new-
comers. Trees, minerals, and
fish were taken from the land.
None of the profits went to
the First Nations.

24 First Peoples and European Contact
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Consequences:

Children who attended
residential schools found that it
was difficult to fit in when they
went home, resulting in broken
families. Over time, fewer and
fewer people spoke their own
languages, knew their stories,
or practised their traditions.
What would happen when a
whole community was
affected?

Consequences:

Without their traditional
territories, First Nations
people could not make a
living from the land. They
could not make money from
it. Billions of dollars worth of
trees and minerals are gone.
How would this affect the
quality of people's lives?

©P ©P

The Indian Act banned
traditional ceremonies like the
potlatch. First Nations people
were discouraged from
making totem poles, masks,
and ceremonial robes. The
ban was in place until 1951.

Racism

Many newcomers looked
down on First Nations people.
They called First Nations
people uncivilized because
their lives and beliefs were
different from their own.

Consequences:

Because of the ban, fewer
First Nations people learned
about their cultures from their
Elders. They did not learn the
songs, dances, and
ceremonies. If the children
did not see the ceremonies,
what would happen?

Consequences:

Racism affected First Nations
people by lowering their
chances of getting a job or an
education. Even today, First
Nations people are sometimes
treated badly because of who
they are. Why would this
consequence last so long?

Judging the Impact 25
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How do we respond to the long-term
consequences of colonization?

Long-term consequences of colonization include racism,
loss of culture, and poverty. First Nations, Métis, and
Inuit people have been resisting these consequences

for a long time.

hm School,
BC, students
CWepemcfsin

At Chief Ata
near Chase;

rn in the Se /
/Ieai)guage. People believe that

a Secwepemcfsin—speaking
community will be able fo
Jive in balance with nature.

BC First Nations continue
to try to get fair treaties
in place. Which have been
successful?

26 First Peoples and European Contact
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Julian Brown of Burns
Lake, 4 UNBC studeny
works on g co#onwoo’d
canoe in a course Taught
by Elder Robert Frederijck.

Check Your Learning ™

1. What are some of the long-term consequences
that colonization brought to First Nations?

2. How are people resisting those consequences?

Make Connections

3. Find and share an example of people fighting

unfair laws or actions in the news today.

©P
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The Indspire Awards celebrate the
many achievements of Indigenous

people. In 2015, they recognized “
Carey Frice, the goaltender for “

the Montreqa/ Canadijens. Price js |

a member of the Ulkatcho and |
Nuxalk First Nations.

r

Voices into Action

Carey Price:
NHL Goalie

Superstar goalie

Carey Price doesn’t
just make a difference
on the ice. He also makes a
difference in his hometown.
He volunteers as the national
ambassador for First Nations,
Métis, and Inuit communities for
The Breakfast Club of Canada.
In a speech, Price said, “I'd
really like to encourage First
Nations youth to be leaders
in their communities. Be
proud of your heritage and
don’t be discouraged.”
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Judging the

Impact Reflect on Your Learning

The BC Inquiry Quest

How did colonization affect First Peoples?
National Aboriginal Day is held on June 21 every year.

Suppose that you have been asked to help out in your

Ch f th ti below. Sh . - .
©00se one or more ot the questions below. Show your town’s next National Aboriginal Day celebrations.

thinking and learning in any way you choose.

e Tell how one part of the lives of First Nations, Métis,
or Inuit people has changed over time. Think about

life before contact, life in the past after contact, and
life today. ' Continuity and Change

The organizers need help telling people
about what First Nations people went
through as a result of colonization.
Look back at some of the things that
happened to First Peoples in the past.

and I want to

My friends

I want to focus on
how colonization
changed how people
made a living.

do a radio
program!

e What part of colonization do you think had the Think of the many ways their lives changed. @)
greatest impact on the lives of First Peoples? Give Think of the many ways they stayed true to O
1] some reasons for your choice. ' Significance who they are. List one or two things that How do we O
@) * Chose an example from the text, or another example you think are the most important for geczde ";"ht‘;
. oes what:
<C you learned about the consequences of colonization. people to know about. Think about why
an Show that you understand the issue and what is you want people to understand them. My uncle is
LLI being done about it. | Ethical judgment Once you have decided what changes Ktunaxa, from the
— to focus on, consider how you will share KO%t:’é‘;}r’ls-h Iggybe
L with other people on National Aboriginal We have ideas, '
E Day. For example, you could perform a but how do we
< Taking Responsibility . S e get started? o
-7 play, make a poster, or create a digital o
W Why is it important that we all learn ] h 1d sh bl
about the history of First Peoples? presentation that you could show on a tablet.
Think of one thing you learned that
you think other people should know
about too. Share it with a family
member or a friend. EFE
ECTIVE
GETTING STARTED
COMMUNICATION
1 Write down what you [ Ma
S ti already know about. ke your Presentation fyp.
vggestions L] Make iqi
99 1 Decide what else you stand :Z‘flr big ideas
e do more research to add to your knowledge need to know about. .
° i . O US i
'make your answer about your local community 1 Think of words you will need gefe ';l:fl;re.g and colours to
if you can to explain to your audience. People interested.
. i i O Gi .
think abot:t using a story as a way to answer ©1 Think about why people heed th,,‘:,ek p:boopl: something to
your question to hear your message. ut when they leaye,
e use drawings, maps, and pictures to support
your answers
28 First Peoples and European Contact ©p ©P Judging the Impact 29
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