
































What do I do as students write? If they have questions or need help, do I
step in?

[ strongly encourage you to take a hands-off approach to students’ work. If students
need help choosing a topic, structuring a text, or spelling a word, simply record that bit
of data for another day and meanwhile, say to them, “Just do the best you can and keep
going.” Resist the temptation to confer into what the students are doing or to coach
them. If the students seem to have great difficulty and produce very little work or work
that is far below grade level expectations, let that be the case. You need to know what
they can do without you.

[ also encourage you to take notes as students work, realizing you can learn a tre-
mendous amount from this day. Plan to construct some small groups based on what
you see during just this one window of time. For example, watch to notice the students
who take a long time to come up with ideas, who don't find it easy to get started. On
the other end of the spectrum, notice the students who don’t seem to spend even an
instant planning their writing. Then too, notice the students who write in a word-by-
word fashion, pausing between words or between sentences. All of this will inform
your teaching.

Will this writing show me all I need to know?

You may question whether the on-demand assessment reveals enough—for it won't
show you what students can do when given days or weeks to rehearse, draft, revise,
and edit a piece. My answer is this: no, it does not reveal all you need to know, but it
reveals a lot. It will not help you assess the amount of time a student is willing to invest
in working on a piece of writing or the extent to which the student uses teacher and
peer feedback, or the extent to which the student initiates writing in his or her own life.
These are crucial aspects of students’ writing that this assessment doesn’t address, and
there are other aspects as well. (The Writing Process Learning Progression, provided
in Part IT and online, provides much detail on these considerations.)

We are required to input all of our assessments into a computerized
grading system. How do we do that with on-demand writing assessments?

These assessments gain what can be a toxic level of power when these scores are input
into computerized systems. So we caution you against broadcasting these in a public
computerized grading system. If you need to register week-by-week grades for each
student, we suggest you list indicators that you value—"volume of writing,” “evidence
that writer tries what has been taught,” “willingness to engage in large-scale revisions,”
“improvement in conventions.” Tell students that on any given week, you will assess
their writing using one of these indicators as a lens—and tell them that they will not
be told in advance which of these indicators you'll highlight in a given week. That way,
you can place the scores from on-demand writing within a larger context that reflects
your large and varied hopes for your students as writers.

Think about it this way: No music teacher enters the wrong notes that students
sing into a computerized grading system and tells parents, “Sally only got 60% of the
notes right and needs serious improvement!” Music teachers give feedback and focus
on improvement. The important thing is that the on-demand assessments guide the
teaching you do and help students work with increased clarity and drive.
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What is the post-assessment like, and when do I give it?

After you teach your first unit of study, you will issue the exact same invitation to your
students, giving them the exact same prompt. They will once again devote forty-five
minutes to an on-demand writing assessment. You and the students will then be in a
position to look between the pre-assessment and this first post-assessment, noticing
ways the writing has improved and ways it has not yet done so. Of course, growth in
writing takes time, so you will see that certain components of a type of writing—say, the
organization of their information writing—will have improved, but other components
will not yet have improved. The good news is that as your teaching and your students’
work shifts to focus on another type of writing, students can continue to tackle whatever
needs are identified (and work in one type of writing strengthens skills broadly). Also,
of course, you're likely to revisit each type of writing across the year.

No matter what your particular question may be, the deeper answer is this: You are
a professional. This book is a resource only. Make the decisions that work for you and

your community.
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