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Reading 1

“How Seeds and Plants Grow"
“A Tale of Two Brothers”

Students read a science article about the process
f seeds developing into plants and a folktale
ut two brothers and the seeds they plant.

7- & Page(s)

@ The B| %

changes plan

on Students discuss the
ergohen they grow.

Build Background: earn about the | 80
parts of a seed and how rmlnates

Students also learn about taIes
that feature seeds or plants.

Key Words: develop, embryo, germ@
inactive, protective, straighten

Academic Words: environment, functlon
potential, process 8/

Word Study: Related Words
Reading Strategy: Recognize Sequence

Set a Purpose for Reading: Students read to | 84
discover how seeds develop into plants. Students
read to find out why the brothers get such

different results when they plant a magic seed.

Comprehension 88
In Your Own Words 88
Discussion 89
Read for Fluency 89
Extension 89
Sequence Words and Phrases 90
Using Dashes to Explain or Clarify 91
Write a Story with a Starter 92

Teaching the standards: RI1.9-10.1-5, W.9-10.4, W.9-10.5,

W.9-10.10, SL.9-10.1, SL.9-10.1.a, SL.9-10.6, L.9-10.1,
L.9-10.2, L.9-10.4, L.9-10.6

Practicing the standards: RI.9-10.10, W.9-10.3.a,
W.9-10.6-8, SL.9-10.1.a, SL.9-10.4, SL.9-10.5, L.9-10.3,
L.9-10.4.a

Reading Test 1

Digital Resources for Reader+, ExamView™, and more

@ How are growth and change related?

“The Test"

Students read about a moment of conflict and its
results in a boy’s life.

7-8 days Page(s)

@ 94
The Big Question: Students discuss

experiences that can make people grow and

change in terms of emotion and understanding.

Build Background: Students learn about how | 94

discrimination affected students and voters in

the 1960s.

Literary Words: point of view, plot, suspense | 95

Academic Words: affect, anticipation, 96

discrimination, reaction

Word Study: Homographs 97
ading Strategy: Compare and Contrast 97

Set rpose for Reading: Students read | 98
t out the different reactions that Lucas

and his dfather have to racism.

Reader’s The 102
Comprehensio & 102
Discussion g 103
Response to Literatur o 103

Simple Past and Present Perfe 104
Past Perfect: Active and Passive 105
Rewrite a Familiar Story 106

Teaching the standards: RL.9-10.1, RL. 9
RL.9-10.10, W.9-10.3, W.9-10.4, W.9-10.5, W.9-
W.9-10.10, SL.9-10.1, SL.9-10.6, L.9-10.1, L.9-10 e
L.9-10.4,L.9-10.4.c, L.9-10.4.d, L.9-10.6

Practicing the standards: RL.9-10.5, RL.9-10.10,

W.9-10.3.b, SL.9-10.1.a, SL.9-10.2, L.9-10.3, L.9-10.4.a
Reading Test 2

Digital Resources for Reader+, ExamView™, and more
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Reading 3

"Climate Change Puts Nature on the Move"”
Students read about how climate change has
begun to affect the migrations of a variety of
species around the world—even humans.

by Page(s)
@ 2 108
Th Qestion: Students discuss
a

how spec ve changed their behavior
and migration p
changing climat
Build Background:
general trends of clima
planet.

in order to adapt to

learn about the 108

'a warming
Key Words: colony, decline, ecosyssﬁ

2.4 109
migrate, species, stable ,

Academic Words: adapt, distribution, ex@
prediction, region

Word Study: Long a, J, o Spelling Patterns 11@
Reading Strategy: Scan 1

Reading 4

“Abuela Invents the Zero"”

Students read about Connie, a teenager who is
embarrassed by her Puerto Rican grandmother.

7-8 days Page(s)

122
@ The Big Question: Students discuss how

they can learn and change from a personal
experience.

Build Background: Students learn that Connie | 122
doesn’t know her grandmother well because

Connie grew up in the United States but her
grandmother stayed in Puerto Rico.

Literary Words: characterization, dialogue, 123
sarcasm

Academic Words: conduct, ignore, instruct, 124
reluctance

Word Study: Idioms 125

Reading Strategy: Make Inferences 125
Set a Purpose for Reading: Students read | 112 é Purpose for Reading: Students read | 126
to

to learn how climate change is affecting plants,
animals, and people.

Comprehension 116
In Your Own Words 116
Discussion 117
Read for Fluency 117
Extension 117

Comparison Structures: Comparative Adjectives | 118
Adjectives with Too and Enough 119
Write a Personal Letter 120

Teaching the standards: RI1.9-10.1, R1.9-10.2, R1.9-10.3,
RI.9-10.4, R1.9-10.5, W.9-10.4, W.9-10.5, W.9-10.10,
SL.9-10.1, SL.9-10.6, L.9-10.1, L.9-10.2, L.9-10.4, L.9-10.4.c,
L.9-10.4.d, L.9-10.6

Practicing the standards: R1.9-10.7, R1.9-10.10, SL.9-10.1.a,
SL.9-10.2, L.9-10.2.c, L.9-10.3, L.9-10.4.a

Reading Test 3

Digital Resources for Reader+, ExamView™, and more

ver what lesson Connie learns from her
gr&lhen
Reader?er 132
Compreh ’ 132
Discussion Q 133
Response to Lite o 133

Have to + Verb 134

Conditional Sentences 135
Write a Personal Narrative 136
Teaching the standards: RL.9-10.1— |
W.9-10.3, W.9-10.3.b, W.9-10.4, W.9-10.5,

W.9-10.10, SL.9-10.1, SL.9-10.6, L.9-10.1, L. 2,
L.9-10.4, L.9-10.4.c, L.9-10.4.d, L.9-10.5.a, L.9-1
Practicing the standards: RL.9-10.4, RL.9-10.10,

W.9-10.6, W.9-10.7, SL.9-10.1.a, SL.9-10.2, SL.9-10.4,
SL.9-10.5,L.9-10.3, L.9-10.4.a

Reading Test 4

Digital Resources for Reader+, ExamView™, and more

T78B



Preview the Unit

Teaching Resources

e Teacher’s Resource Book, pp. 14-23, 106
e Worksheets, Unit 2 Daily Language Practice
e Video Documentary

's Resource Book, p. 98

How are
-, growth and
change related?

This unit is about ways in which people and things grow and

change. You'll find out how seeds grow. You’ll read about
young people growing up and plants and animals migrating.
Reading, writing, and talking about these topics will give you

Unit Conte

Tell students that'i

the ways in which p
change. The unit contai
readings that explore chan rowth from both
a scientific and a personal pe tive.
practice reading comprehension skil
recognizing sequence, comparing a
using visuals, and making inferences. St
practice narrative writing skills, including
events in order, deciding on point of view, gi

n and nonfiction

the work a voice, and creating dialogue. At the e‘

of the unit, students create and perform a skit and

write a fictional narrative.
@ The Big Question How are growth

and change related? Ask students to
respond to the Big Question.

e s it possible to grow without changing? Why or
why not?
e What are some ways that people change?

Visual Literacy
Tell students that the visuals that accompany
the reading can make the information in the text

better student.

Reading 1
Science/Folktale

Reading 2
Short Story

“The Test”

Reading Strategy

practice using academic language and help you become a

Reading 3
Science

“Climate Change Puts
Nature on the Move”

Compare and contrast

* “How and Plants
Gro,

° “A I@/ ’Brothers"

Readin egy Scan

Recognize sequence

Reading Strategy

clearer and provide additional information that EL Insights @
words cannot. Point out that the illustrations that Visual Representations
accompany a reading give clues about its genre When you teach English learners, it’ times challenging

and content. Discuss whether each illustration
suggests nonfiction or fiction. For example, the
diagram on page 84 is a realistic representation

of how a seed becomes a plant. This suggests that
the reading is a nonfiction piece that provides facts
about growth and change. For each reading, SAY:
What do the visuals suggest about the reading?
Based on the visuals, how do you think this reading
will relate to the Big Question?

178

to adapt content-area materials so tha
appropriate grade level. By using visual re
graphic organizers, to present information to En
can show them how grade-appropriate concept
and how these ideas compare to one another. In addi
organizers allow the English learner to demonstrate t
difficult ideas they're able to understand but may not be
explain well in English.

still at the
ntations, such as




Preview the Unit

Quick Write

Have a volunteer read the Quick Write aloud.
Remind students that thinking about words
associated with growing up is designed to get them
thinking about growth and change, the theme of
the unit. SAY: To make a word web, you start with
one word or phrase in the center oval. Then put
your thoughts about that word or phrase in the
outside ovals. To help students get started, create
a word web on the board with growing up in the
center and a couple of words or phrases in the
outside ovals.
Listening and Speaking—Skit
Atgthe end of this unit, you and your classmates
reate and perform a skit. EXtend , . . .
SAY: Let's look at the titles of the five selections
L we will be reading in this unit. Who would like to
end of this unit, you’ll write a fictional B . ) L
. is type of writing is a story that read the title of the first reading? (elicit response:
eading ¢ ‘ you write your fictional “How Seeds and Plants Grow") What is the genre
ort Story narrative;yo rite a story with a starter, . . .. . .
SQ:mte a personal letter, of this selection? (elicit response: science article)

y—Narrative

rewrite a fa
and write a per rative. I wonder how this article could answer the Big
Quick Write Question, How are growth and change related?
Write Growing up in your ook. Create Based on the title, | think this selection will include
: r"(‘)’a{ﬁ;"jg.""“" words yOU S NiE facts about how seeds and plants grow and
change. Maybe these facts will tell me how growth
“Abuela Invents the Zero” and change are related. Continue having volunteers
by Judith Ortiz Cofer View and Respond read the title of each reading. Ask students to
Mg Shratedy ) 6ot your Digital Resources, Watch the vioba™ | predict what the reading has to do with growth
and answer the questions. and change. Point out that students will find out
whether their guesses are correct when they read
& selections. Also ask students to mention any

familiar texts that relate to growth and
clé

T79



Prepare to Read

Teaching Resources
e Audio
e Workbook, p. 39

For extra practice, use the various worksheets in
your Digital Resources.
\_

Objec

Write the Content Objective on the

e Students will b
change as they

@ The Big Question Qe students

explore the specific questions a the life
cycles of plants, share some of you
experiences with houseplants and ou dens.

For example, SAY: | have grown herbs in d

e
watched them grow from tiny seeds to sproét

full-sized, bushy plants. Then have students dis
their knowledge of plant life cycles with a partner.

Build Background

Have a volunteer read aloud the Build Background
section. SAY: Do you know of any folktales
besides “Jack and the Beanstalk " and “Cinderella”
that are about magic seeds and plants? Why do
you think that there are so many folktales about
this topic? Then give students some hands-on
experience growing plants from seeds. Bring in
flower or vegetable seeds for students to plant in
milk cartons or cups. Have students make a chart
with the headings Date and Notes so that they can
keep a log of their plants’ progress.

Understanding the Genre:

Science Article and Folktale

Explain that students will be reading a science
article and a folktale about plants. SAY: A science
article is a piece of nonfiction that might appear
in a magazine or a newspaper in print or online. It
focuses on facts, not opinions. A folktale is a story
that people of a certain culture have told out loud
for many generations.

T80
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What You —
Will Learn

Reading

* Vocabulary building:
Context, dictionary
skills, word study

* Reading strategy:
Recognize sequence

 Text type:
Informational text
(science); Folktale

Grammar
. Sequence words and
phrases

* Using dashes to
explain or clarify

Writing

* Write a story with
a starter

Reading 1

Prepare
to Read

@ THE BIG QUESTION

How are growth and change related? What do you know
about the life cycle of plants? How do plants change as they grow?
Talk with a partner about changes plants go through, such as a
seed sprouting, a flower blooming, or leaves changing color.

Build Background

“How Seeds and Plants Grow” is a science article that explains
what happens inside a seed when it germinates, or first begins to
grow. The folktale “A Tale of Two Brothers” is from Korea. It is
about two brothers’ different experiences planting magic melon
seeds. Many folktales involve magic seeds or plants. For example, in
“Jack and the Beanstalk,” Jack plants a magic seed that grows into a
giant beanstalk. In “Cinderella,” Cinderella’s fairy godmother turns
a pumpkin into a golden carriage. What stories do you know about
magic plants? List the tales in your notebook and discuss them with
a partner.

Melons like the ones these men have grown are important in
the story “A Tale of Two Brothers.”

For the full text of the N
standards, see the Appendix.

.

The following standards apply to pa
Teaching the standards: RI1.9-10.4, L.9
L.9-10.6, RST.9-10.3, RST.9-10.4

Practicing the standards: L.9-10.3, L.9-10.

Go to your Digital Resources for additional standardseorrelati

.9-10.4.c, L.9-10.4.d,

r these pages.

J

Differentiated Instruction

Beginning Allow students extra time to read the te
students frequently, giving assistance with
words and structures.

Early Ask students to describe the stages of growth in

Intermediate/ the photo on page 81.

Intermediate

Early Advanced/ | Have students write a sentence using the word

Advanced germination to serve as a new caption for the
photo on page 81.

|\ J




Prepare to Read

Vocabulary © S Vocabulary
Learn Key Words develop
) ) embryo = = - .
Read these sentences. Use the context to figure out the meaning of germination Llstenlng and Speaklng_
the highlighted words. Use a dictionary, the glossary, or a thesaurus inactive
etermine or confirm your answers. Then write each word and its protective Key Wo rds
ing in your notebook. straighten

Seeds develop into plants only when conditions are right and the Play the Audio Have students listen and
Qavea” they need in order to grow. repeat. If you are not using the audio, read the Key
i

2 bryo is the part of the seed that becomes the plant.
Words aloud.

is the stage at which the embryo inside a seed first

begi -

P , — Oral Vocabulary Routine

. Whena active, it does not grow. .

5. The protec on a seed, called the seed coat, keeps the Have students choral read the sentences with the
seed from bel oirying out. Key Words. After each sentence, use the vocabulary

6. Plant stems strai y grow toward the sun. routine.

== Define: develop to expand by a process of growth

Choose a word from the box above to co each sentence. Then Expand: It's hard to believe that a tree can

take turns reading the sentences alou ner. develop from a small seed.

1. The stage at which a seed first begins,
grow is called

Ask: What conditions must be present for a seed

2. Theseedwas __ becaus to develop?

we had not planted it or watered it. . .
3. Mosttreesasthey Define: embryo a human or an animal at a

grow. Q beginning or an undeveloped stage
4. Thehard —____ coveringofa . .

seed is called the seed coat. Expa.md. The embryo is an early stage before an
5.The___ containsall the \g animal, human, or plant is born.

basic parts of a plant. Ask: Can you see embryos with the naked eye?
6. Notallseeds_—_____into

plants. . / Define: germination to cause to sprout or

A seed develops into a plan
develop

Expand: The scientists were excited by the
germination of the new tomato plant.
Ask: During germination, what happens to a seed?

Reading 1 @ ontinue the vocabulary routine with inactive,
tective and straighten.

L ing Strategy

Encourage students to use the words they already
know in ence to help them figure out the
meaning of th Word in context.

Practice

Read aloud the instructio e practice
exercise. SAY: /t may helpt@, v @he red words
in your notebook and place a ¢ next

to each word after you've used It. ose

a partner, and take turns reading th e

aloud.

ANSWERS

1. germination 2. inactive 3. straighten
4. protective 5. embryo 6. develop

T81



Prepare to Read

Teaching Resources
e Audio
e Workbook, pp. 40-42

For extra practice, use the various worksheets in
your Digital Resources.
&

Liste nd Speaking:
Acade ords
Play the Au students listen and

repeat. If you are n the audio, conduct the

Oral Vocabulary Routin

Oral Vocabulary Roth

Have students choral read the sentenceShi
the right column. After each senten
vocabulary routine.

Define: Students read aloud the definitio@
environment.
Expand: Pollution is bad for the environment:

Ask: How can you protect the natural environmentQ&

Define: Students read aloud the definition for
function.

Expand: The function of the washing machine is
to wash clothes easier.

Ask: What is the function of a blender?

Define: Students read aloud the definition for
potential.

Expand: Because Lara had enormous potential
as an engineer, she was accepted to every school
she applied to.

Ask: Have you reached your academic potential
this year?

Continue the vocabulary routine with process.

Practice

Model how to answer the questions using a
complete sentence that includes the boldfaced
word. Tell students to read the questions aloud to
themselves when they're finished to help practice
correct pronunciation.

ANSWERS
Possible answers include:

1. A cactus lives in a hot, dry environment.

2. The function of an embryo is to become a plant.
3. It has the potential to become a fully grown plant.
4. Writing is a process because you follow a series

of steps in order when you write.

182

,Q/

Reading 1

Listening and Speaking: Academic Words Academic Words

Study the purple words and their meanings. You will

find these words useful when talking and writing about
informational texts. Write each word and its meaning in your
notebook, then say the words aloud with a partner. After you
read “How Seeds and Plants Grow,” try to use these words to
respond to the text.

environment

function
potential
process

environment = the land, water, and A rain forest is a wet environment. A

air in which plants live g desert is a dry environment.
function = the usual purpose of a thing Each stage in a seed’s growth has a

=) | function. For example, when the seed coat

breaks open, the roots grow downward.
potential = the possibility that - The internet has the potential to create
something will develop in a positive way many more jobs around the world.
process = a series of actions, Germination is a process that a seed
developments, or changes that happen in | m#) | goes through when it first begins to grow.
a sequence
[ Fractice
40

Work with a partner to answer these questions. Try to include
the purple word in your answer. Write the sentences
in your notebook.
1. What kind of environment does a
cactus live in?

2. What do you think is the function of

the embryo?
What does a plant seed that is properly
cared for have the potential to become?

3.

4, In what way is writing a process?

A cactus in bloom

o

@ Unit 2

Accelerate Langua

Mor
Point out that the morpheme is th
meaning. A word may have one or mo hemes. A word with
one morpheme (house, boy, book) cannot®e broken,into smaller
units. You may use the following example to s one word
may have several morphemes:

One morpheme: man. Two morphemes: gentleman. @
morphemes: gentlemanly. Four morphemes: ungentle @

emental unit of

SO on.




Word Study: Related Words

Related words are words in the same word family. They share the
same base word and have related meanings. Look at similarities and
differences among the related words below.

protect (verb) to prevent someone or something from being harmed
protection (noun) the act of protecting or the state of being protected
ective (adjective) used or intended for protection

ice you know the meaning of a base word, you can make a guess
meanings of other words in that family. Try to memorize the
f as many suffixes as possible. This will help when you are
tand the meanings of related words.

ol

Practice ) y

Work with a pa the words in the box below into your
notebook. Writt h and the meaning of each word.
Then check your wor ionary

action correction tion

active corrective ctive

BEEGILGESEICT )l Recogniz

Recognizing sequence will help you und order of events
in a text. To recognize sequence, follow thes you read:
® Look for words that show sequence, such
finally, last, while, during, and after.

, next,
® Look for time expressions, such as every morning, eQn
[

the spring, next February, and on Jan 10, 2010.

® You may wish to track the events in a sequence-of-even \, ’
As you read “How Seeds and Plants Grow” and “A Tale of T ,

Brothers,” notice the sequence in which things happen. 42

Reading 1 @

Prepare to Read

Word Study: Related Words

Explain to students that learning about related
words will help them expand their vocabularies.
Have a volunteer read aloud the paragraphs about
related words. Discuss the boxed example for
protect, protection, and protective. On the board,
create a word family chart with the following
headings: verb, noun, adjective. Show students
how to add protect, protection, and protective

to the chart. Then work as a class to add one or
more Academic Words to the correct columns on
the word family chart: develop, development,
developing; germinate, germination, germinating.
Circle any suffixes that will help students determine
a word’s part of speech, such as —ment and —ate.

Practice

Read aloud the instructions for the practice
exercise. Have students create word family charts in
their notebook for each of the words.

ANSWERS

Students should define each word correctly and
come up with the following parts of speech:

action (noun), active (adjective); correction (noun),
corrective (adjective); production (noun), productive
(adjective).

ding Strategy: Recognize
ence

s, read the step-by-step instructions for
e sequence. SAY: Sequence means
events happen.” If the events

in a process, li (nation, happen one after

the other, the eve in sequence. If the events
jump around in time, @fey aregaut of sequence.
Good readers use their k
remember the correct ord\

or a story. Choose a process t

Wit
how to r
“the order

T83



Reading 1

Teaching Resources

e Teacher's Resource Book, p. 115

e Audio

e Reader’s Companion, pp. 29-31

For extragpractice, use the various worksheets in

The first readin
germination. The s

ience article that explains
ding is a short Korean

folktale about two nt magical
pumpkin seeds. The gener 's pumpkin
produces gold, while the gre y's pumpkin

produces spiders and snakes.

a The Big Question Remind

think about the Big Question, How
growth and change related? SAY: What kin
changes happen to plants as they grow?

Set a Purpose for Reading

Tell students to copy the purpose for reading
into their notebook and to keep it in mind as
they read. Explain that students will have to
present details that support their answer to the
question and to explain how the reading relates
to the Big Question.

Preteaching Glossary Words

Have students work with a partner to read aloud
the boldfaced word and its definition on page 84.
Answer any outstanding questions students have
about the use of the word or its meaning.

Scaffolding: Listen and Read

Have students listen to the audio as they read the
selection silently to themselves. Then have students
work with a partner to take turns reading the
selection aloud, paragraph by paragraph.

Develop an Awareness of Cognates

English Spanish Haitian Creole

plants plantas plant yo

inactive inactivo inaktif

germination | germinacion | jéminasyon

T84

f
Set a purpose for reading Think about how plants change as

Informational Text they grow. What happens inside a seed as it first begins to grow?

Science

How

Seeds \

and
Plants Grow ®

Parts of a Seed — stem

Most plants produce new plants from
seeds. A seed is like a tiny package. It
contains the beginning of a very young
plant inside a protective covering.
A seed has three important parts—an
embryo, stored food, and a seed coat.
The embryo contains the basic parts from
which a young plant will develop—roots,
stems, and leaves. Stored food keeps the
young plant alive until it can make its own
food through photosynthesis. Seeds
contain one or two seed leaves, called
cotyledons. In some plants, food is stored
in the cotyledons.
The outer protective covering of a seed
is called the seed coat. The seed coat is
’ like a plastic wrap; it protects the embryo
and stored food from drying out. This Epicotyl
rotection is necessary because a seed may

inactive—may not begin to grow—for

onths, or even years.
, when conditions are right, the
ryo inside a seed suddenly becomes
to grow. The time when
egins to grow is called

Leaves

Roots

A Ayoung bean plant

First true
leaves

Seed coat —~

Hypocotyl

Redicle
Hilum ’

Endosperm %

Outside Inside
photosynthesis, proc ich a plant
makes food in its, A Bean seed
Unit 2 Q

For the full text of the N
andards standards, see the Appendix.

The following standards apply to pa
Teaching the standards: RI.9-10.1, RI.9
RST.9-10.10

Practicing the standards: RI1.9-10.10

Go to your Digital Resources for additional standardseorrelati

RI.9-10.5, RST.9-10.1,

r these pages.

g J

Differentiated Instruction

Beginning Have students identify the numbered pho

85. Ask them what process these photos illus
Early Have students explain what happens when a you
Intermediate/ plant produces its first leaves.
Intermediate

Early Advanced/ | Have students research photosynthesis on the
L Advanced internet and share their findings.




Reading 1

Germination Reading Skill

During germination, the seed absorbs water from the To help you understand -
environment. Then the embryo uses its stored food to begin the reading, study the Study Skl“s: Internet
to grow. The seed coat breaks open, and the embryo’s roots titles and headings. : .
grow downward. Then its stem and leaves grow upward. As This will help you Have students COI:'IdUFt online research to find out
the stem grows longer, it breaks out of the ground. Once it is :?ne;;gi;??dg:t more about germination. Introduce the concept of

above the ground, the stem straightens up toward the sunlight,
nd the first leaves appear on the stem. When the young plant
ces its first leaves, it can begin to make its own food by
otosynthesis.

keywords in computer searches. Guide students as
they use a search engine to find websites about
germination. Challenge them to find a diagram
Germination of a Runner Bean outlining the sequential steps in the process, to
copy it, and to include a written description of each
step beneath each picture.

Reading Skill

Tell students that texts are sometimes broken

down into smaller sections by using titles, headings,
and subheadings. Explain that the headings will
serve as a kind of outline of the most important
ideas and will help them understand what they
have read.

Check for Comprehension
Before You Go On Ask students to check what they have understood

- What are three in the reading. If using the audio, pause the recording.
mportant parts

of a seed?

s the frt thing Before You Go On

s during
i n?

Have students work with a partner. Remind them

® °“’ that these questions will help them monitor their

Why do you thi
knowing aboutth progress.

seeds and plantsigrow

could help people grow
healthier plants? AANSWERS
1. Three important parts of a seed are the embryo,

Reading 1 ‘:B
the stored food, and the seed coat.
seed absorbs water from the environment.

Place stu n small groups to discuss their
responses, antourage volunteers to share their
responses with . Answers will vary.

Review the Purpose fanReading

Elicit responses to the Set e for Reading
question at the beginning of'thi g. Remind
students to relate their respons ig. Question.

-
Challenge Words and Term

Some words and terms may be difficult
English learners. Teach the following words
and terms before they read:

 breaks out
e straightens up
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Reading 1

A Tale of Two Brothers

Set a Purpose for Reading

Tell students to copy the purpose for reading into
their ok and to keep it in mind as they
read; In that students will have to present

details ort their answer to the question
and to exp the reading relates to the
Big Question.

Preteaching B d Words

Have students work ner to read aloud
the boldfaced terms and I&S on page 86.
Answer any outstanding questi@ns students have
about the uses of the words or their ings
before reading the selection.

Reading Skill

Read the folktale for the class, using your voice

gestures to emphasize emotion and key words an(Q
phrases. Then have the class read a section of the
folktale with you.

Scaffolding: Listen and Read

Have students listen to the audio as they read the
selection silently to themselves. Then have students
work with a partner to take turns reading the
selection aloud, paragraph by paragraph.

Across the Curriculum: Social Studies
Point out to students that the rules for naming
people are complex in Korean culture. These rules
are based on the system introduced by Confucius
(551-479 B.c.e.), a very important Chinese
philosopher. There are about 100 traditional Korean
family names. Kim and Chang are very common.

Reading Strategy: Recognize Sequence
Return to the reading strategy exercise on page 83
of the Student Edition. SAY: What does sequence
mean? (order) As we read the folktale, | am paying
attention to the sequence of events. What is the
first thing that happens in the story? Answer:

the father dies Ask students additional sequence
questions. For example, SAY: What happens after
Heungbu helps the swallow? Answer: The swallow
gives him a seed.

T86
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Reading 1
Set a purpose for reading Read this folktale about two

Literature brothers who each plant a magic seed. Why do they get such
different results?
Folktale

ATale
of Two Brothers

A Korean folktale

Long ago, there were two brothers named Heungbu and Nolbu, who
lived with their father on a rice farm in Korea. When their father grew old
and sick, Heungbu, who was the younger brother, said, “Brother, we must
take care of our father.” Every day, Heungbu brought his father food and
tea and medicine, but Nolbu, the older brother, was too busy going out to
parties and seeing friends.

Reading Skill

Take turns reading
aloud with a partner.
As you listen, use
the visuals to help

clarify words or
After their father died, Heungbu said, “Papa said we should work together | ideas. Discuss these

words or ideas with
your partner to gain
understanding.

on the farm and share the profits.”
“Surely you misunderstood!” said Nolbu. “The farm is all mine, for I am
the elder brother, but do not worry, I will give you a plot of your own.”
Nolbu gave Heungbu a tiny,
shaded plot of land where rice would
not grow, and Heungbu became very
poor. Nolbu, on the other hand,
enjoyed a good harvest each year
and lived a comfortable life.
One winter day when Heungbu
was in his yard, he noticed a swallow
hobbling around on a broken leg, so
he brought the bird indoors and
wrapped its broken leg to help
it heal.

rofits, money that you gain by
g something or doing business

thedime when crops are
e m the field

A
Q
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Reading 1

Study Skills: Internet

Tell students that they can use a search engine to
find other folktales from around the world. Have
students research folktales from around the world

and make a chart of three folktales with the title,
region the folktale is from, and main characters.
SAY: What do you think each story is about? Have
students share their findings and create a class
% chart of folktales.
Ask students to check what they have understood
0/ in the reading.

Before You Go On
dropped a seed at

Xd was a thank-you gift Have students work with a partner, and remind
within a week, them that these questions will help them monitor

When spring came, the swalls urned
Heungbu’s feet. Heungbu understood that,
and planted it. Soon, a flower-filled vin
the flowers turned into huge melons. As one open, he could

almost taste the juicy sweet fruit but, to his s nside of the melon their progress. Have a class discussion about the
had no fruit at all. Instead, it was filled with gol tones. He cut On YOUI' Own question EnCOUTage StUdentS tO
open the other melons and found riches in every o . : K

participate as much as possible.

wealthy man!
Soon, Nolbu heard about his brother’s great wealth, an
to know how it happened. After hearing the story, Nolbu went

yard, caught a swallow, and broke its leg, ignoring the bird’s cri Refore You Go O ANSWERS
Nolbu then wrapped the bird’s leg in cloth the way his brother had dg GLOTE) QUL OLTIE 1. Heungbu helped the in jured bird.
The swallow came back a few days later and dropped a seed at Nolbtt’s . What did Heungbu . .
feet. “Finally, I will be rich!” Nolbu thought. when he noticed 2. Nolbu found muddy water inside his melon.
Nolbu planted the seed and, very soon, had his own vine of melons, but an Injured bird?
when he cut into one, muddy water came rushing out of it, destroying his al olbu find
rice farm and his home. n Is melon? o n Yo u r own
of . . .
gemstones, valuable stones that have been cut into a particular shape @ On Your @ Place StUdents In sma ” groupS to d ISCUSS the|r
What do you tl
the lesson that e responses, and encourage volunteers to share

folktale? Explain.

be learned from the Atheir responses with the class. Answers will vary.

itresponses to the Set a Purpose for Reading
at the beginning of this reading. Remind
stu elate their response to the Big Question.

Reading 1 @ &view the Purpose for Reading
q

ANSWE
Answers may @ut should include the following
understanding:

Helping others with #$fhceredeart brings rewards
in life. Harming others wi tent to deceive

doesn't bring rewards. o
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Review and Practice

. Reading 1

Teaching Resources

e Workbook, p. 43
e Reader’s Companion, pp. 32-36

For extra practice, use the various worksheets in
your Digital Resources.
\

J
Com nsion
Ask student lete the questions in this
section either in ntly or in groups. Model
the first question lass, so they can see
how to answer in a ntence.
ANSWERS Q
1. The seed coat protects the ryo.
2. Heungbu took care of their fathe nhe grew

old and sick.
3. The three basic parts of a plant are t
stem, and leaves.

4. Heungbu's melon had gemstones in it beci'

he was good. Nolbu's melon had muddy water
in it because he had bad intentions.

5. Photosynthesis, the way plants make food, has
something to do with light.

6. Possible response: Heungbu put positive energy
into growing and sharing his pumpkin, so he
reaped rewards. Nolbu acted in a cruel and
greedy way, so he reaped punishment.

7. Answers will vary.

8. Answers will vary.

Speaking Tip

Point out to students that when they prepare note
cards, they should not use complete sentences. They
should just write down key words that will remind
them about what to say.

In Your Own Words

To get students started, write these words on the
board: develop, embryo, germination, inactive,
protective, straighten, environment, function,
potential, and process. Have a volunteer describe
the first step in the process. (The seed absorbs
water from the environment.) As students work,
move around the room and give feedback.

T88

Q‘ In Your Own Words

Review and
Practice

Comprehension

Recall

1. What is the function of the seed coat?

2. Who took care of the brothers’ father when he
grew old and sick?

Comprehend
3. What are three basic parts of a plant?

4. Why was the content of the brothers” melons
different? Explain.

Analyze

5. Photo is a Greek root, or word part, meaning
“light.” Given this information, what
conclusion can you draw about the process of
photosynthesis?

6. There is a saying, “You reap what you sow.” It
means that what you harvest reflects what you
planted and the energy you put into growing it.
How does this saying apply to the folktale?

Connect
7. Which selection did you enjoy more? Which
one did you learn more from? Explain.

8. Which brother would you want as a friend?
Explain.

Plants use the process of photosynthesis
to make food from the energy of the sun.

Speaking Tip

rk with a partner. In your own words, explain how a seed
germinates and becomes a plant. Include as many new vocabulary Write important ideas on
s possible. Ask your partner to listen carefully to your note cards. Review your
notes before you begin
tl (0

] ) o P
t re there any key points that you missed? Did you use speaking.

ary words correctly?

Unit 2

For the full text of the N
standards, see the Appendix.

The following standards apply to pa .
Teaching the standards: RI.9-10.2, RI.9 0.3, R1.9-10.5, W.9-10.3, W.9-10.4,
W.9-10.5, W.9-10.10, SL.9-10.1, SL.9-10.1.a
RST.9-10.2
Practicing the standards: W.9-10.3.a, W.9-10.
SL.9-10.1.a, SL.9-10.4, SL.9-10.5, RST.9-10.10

Fluency Activity
Model reading page 87 aloud. Read one sentence aloud, and
your group read it aloud after you. Do this with each sentence on
the page. Then have students practice reading the page aloud.




Discussion

Discuss with a partner or in a small group.

1. Why do you think the science article is included with the
folktale in this unit? Explain.

2. Do you think Nolbu deserved what happened to him? Explain.

w are growth and change related? Which selection do
think addresses the Big Question better: the science article
r the folktale? Explain.

ox Fluency

Itiso read a text if you understand the difficult words
and phrase: ith a partner. Choose a paragraph from the
reading. Identif; rds and phrases you do not know or have
trouble pronounci up the difficult words in a dictionary.
Take turns pri thefvords and phrases with your partner.

If necessary, ask you
Then take turns reading
feedback on your reading.

Extension

Use the internet or go to the library to'ge, n
about forests that are in danger of disap hat
causes deforestation? What problems can r

deforestation? What can be done to help solve
problem?
Prepare a short oral report on the topic. Include

drawings, posters, or photographs to help your ‘
audience understand the information better. Present
your report to the class. ’

model the correct pronunciation.
aph aloud. Give each other

This spruce-tree seedling was planted
as part of a reforestation program.

/el

Listening Tip

Respect your classmates.

Listen politely, even if you
disagree with a person’s
ideas.

Reading 1 @

Review and Practice

Listening Tip

Point out that disagreeing with other people’s ideas
is part of a normal discussion. Model expressing
disagreement politely. SAY: / disagree with your
point. Have you thought about . . . ?

Discussion

Facilitate a discussion about the questions in the
Student Edition. Model listening skills by listening
carefully and patiently to students who struggle to
express themselves. Tell students to listen carefully
for the main points and supporting details of the
speakers’ viewpoints, and to support their own
viewpoints as well.

@ The Big Question How are growth
and change related? As students discuss
their experiences with growing plants, guide their
discussion toward the Big Question by asking the
following: “How do plants change as they grow?”

Read for Fluency

Students should practice reading the same
selection aloud. Encourage partners to give
each other constructive feedback and tips about
pronunciation.

Extension

ange students in small groups. Have them
ifistorm topics and list their ideas on the board.
at each group choose a student to serve
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Teaching Resources
e Workbook, pp. 44-45

For extra practice, use the various worksheets in
your Digital Resources.

Se ce Words and Phrases

Tell stude?t writers use sequence words
to present chronological order, or in

the order that en. Sequence words and
phrases include fir: ext, after that, afterward,
following that, last, #ﬂ comma follows all
sequence words except l

Grammar Skill

Read the grammar skill aloud with
SAY: What word could be used for s ?
Answer: then, next

Grammar Check

Point out the Grammar Check box, and SAY: What
follows most sequence words at the beginning of a
sentence? Answer: a comma

Model how to complete the exercise by circling the
correct sequence word, First, in the first example.
Read the complete sentence aloud for students.
ANSWERS

2. Then 3. Next 4. Afterward 5. Following that
6. Finally

Model how to complete the exercise by turning

to page 85 and pointing to the first image. Model
scanning the text above and underlining the
information. SAY: First, the seed coat breaks open.

ANSWERS
Answers will vary. Possible answers:

2. Then, the embryo's roots grow downward.

3. Next, the embryo’s stem and leaves grow
upward. Finally, the stem straightens up and the
first leaves appear on the stem.

Read the directions with students. Remind them to
use sequence words in their description.

T90
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Grammar

Sequence Words and Phrases

Sequence words help the reader connect events in an informational
text or in a story, such as in the folktale “A Tale of Two Brothers.”
Sequence words help you follow the order of events in a story.

Sequence words and expressions include first, then, next, after
that, afterward, following that, last, and finally. A comma follows all
sequence words at the beginning of a clause or sentence except
for then.

44

Here are the events from the first half of “A Tale of Two Brothers.”
Circle the correct sequence words or phrases.

1. / Then Heungbu bound the swallow’s leg.
2. First, / Then the swallow’s leg healed, and Heungbu set it free.

3. Next, / Finally, the swallow dropped a melon seed at Heungbu'’s
feet, so Heungbu planted it.

4. Afterward, / Last, a big melon vine grew from the seed.

5. Following that, / Last, Heungbu cut the melon open, and
gemstones tumbled out.

6. Finally, / First, Nolbu heard about what happened with Heungbu'’s
melons.

“How Seeds and Plants Grow” is a science article that explains the
process of germination.

n to page 85. In your notebook, write captions for the photographs
wn. Use the text for information. Start your captions with sequence

s. Share your captions with a partner.

(4
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@ Unit 2

Grammar Skill

In your writing, in place
of sequence words such
as next and then, you
can spell out ordinal
numbers to indicate
steps: second, third,
fourth, and so on.

Grammar Check

J What follows most
sequence words at
the beginning of a
sentence?

Think about a task you
are good at. Explain

how to do it to your
partner. Use sequence
words.

Linguistic Note Sour@fn

The sound /0/ does not exist in so

out that /d/ is slightly different from /d/.

alternating the pronunciation of the words
placing the tip of the tongue at the tip of their
the former and at the base of their upper teeth

ut /8/ in then, that

auages (for example,
Cantonese, Filipino, Hmong, Mandar tnamese). Point

ts can practice
ere a

ad by
eth for




Using Dashes to Explain or Clarify

Dashes (—) can take the place of colons, commas and parentheses
in some sentences, if you want to explain, clarify, or emphasize a
certain point.

Example Purpose

mbryo within a seed contains | To clarify the word parts.
asic parts from which a young | Here, a dash replaces a colon.
ill develop—roots, stems,

To explain the meaning of
ay be inactive— | may be inactive.

w—for weeks, | Here, dashes replace parentheses
or commas.

punctuated differently to emphasize the
time aspect: Thi i ssary because a seed may be inactive
(may not begin to gro eks, months—or even years.

45

Rewrite each sentence below inyour not
dashes to emphasize, set off informati
circle the word or phrase in the sente
dashes.

. Add the missing
ovide a definition. Then

1. We grew three kinds of beans kidney bea ns, and navy
beans.

2. In “A Tale of Two Brothers,” Heungbu finds ge§o is melon
a gift from the bird he saved.
3. Seeds contain one or two cotyledons leaves where foonQd.

Rewrite the sentences below in your notebook. Include the phrase i
parentheses by using one or two dashes.

1. There are many uses for seeds. (growing new plants, feeding
animals, eating)

2. The seed coat is like plastic wrap. (the outer protective covering)

3. Heungbu and Nolbu have very different personalities. (two brothers
in a Korean folktale)

Grammar Skill

middle or at the end of a

Grammar Check

J What are two ways
dashes can be used?

ained by the use of

Reading 1 0 Q

Using Dashes to Explain
or Clarify

Tell students that writers often use dashes (—)
to emphasize certain information on the page so
that the reader notices it. The dash can be used
for different purposes—to give more specific
information, or to give a definition.

Grammar Skill

Read the grammar skill aloud with the class. Point
out the example sentences that use of dashes in
the middle and at the end of sentences.

Grammar Check

Point out the Grammar Check box, and SAY: What
are two reasons you might use dashes? Possible
answers: to clarify something or explain a meaning.

Model how to complete the exercise by rewriting the
first example, using a dash: We grew three kinds of
beans—kidney beans, lima beans, and navy beans.

ANSWERS

2. In "ATale of Two Brothers,” Heungbu finds
gemstones in his melon—a gift from the bird he
saved.

Seeds contain one or two cotyledons—Ileaves
here food is stored.

Model h omplete the exercise by rewriting
the first ex ere are many uses for seeds—
growing new , deeding animals, and eating.

ANSWERS
2. The seed coat—the outer pritective coating—is

like plastic wrap.
3. Heungbu and Nolbu—tw in a Korean
folktale—have very differen @ies.

Read aloud the directions with students. Remind
students of the purposes for using dashes that
they've learned: to clarify and to explain.
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Teaching Resources

e Workbook, p. 46

e Worksheets, Writing Model 26
e GO 7: Sequence of Events Chart
e Assessment, pp. 51-54

e R

Fore jce use the various worksheets in

our Digi
\y Y,

Remind students
narrative at the en
that they will learn
fictional narratives, or sto

will be writing a fictional
nit, To do this, explain
ills writers use to write

Write a Story?v'
Starter

Read the information at the top of the pags

in nature, you must give details about the setting,
characters, and plot. You should also use sequence
and time words and phrases to present the story
events in a logical order.

well as the Writing Prompt. SAY: When you w
a personal narrative about an experience you had Q

nt wrapping its tentacles around him. Then he used the flow chart
ut the story events in order.

Prewrite

Help students understand the importance of
arranging events in a story order. Work with
students to complete a graphic organizer. Tell
students to write their graphic organizer in
their notebook.

Draft

Remind students to use their graphic organizer
during the draft stage. Read the bulleted items.
Remind students to refer to their organizer
frequently during this stage of the writing process.

T92
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Writing

Write a Story with a Starter

At the end of this unit, you will write a fictional narrative. To do this,

you will need to learn skills that writers use to write fictional narratives,
or stories. Most stories include a series of events. The events make up
the story’s plot. The writer presents the story events in an order that
makes the most sense. In “A Tale of Two Brothers,” the events are in
chronological order, or time order. The author uses sequence words and
phrases like a few days later and Soon to make the relationships clear.

Writing Prompt

Write a fictional narrative. Begin your story with the following starter: /t
was the most incredible thing I'd ever seen in nature. Use sequence and
time words and phrases to present the story events in a logical order.

@ Prewrite Begin by thinking of the story starter and the
events that you’ll include in your story. 46

« Close your eyes and visualize your story. Imagine what might
happen in it.

* Write events on sticky notes or slips of paper. You don’t have
to think about the order now. Just write different events that
happen.

* Next, arrange the events in a story order. Try different orders.
What order makes the most sense?

Here’s a flow chart created by a student named Thomas. He used this
story starter: | had never seen such an amazing plant. He visualized a

worked my arm free. |

l

ing in the vegetation. |

) Il

Finally free, | voice. : |
e Unit 2 Q




@ Draft Use your flow chart to help you write a first draft. m

* Use the story starter to lead into your story events. Ideas:
« Describe the incredible thing in nature that your story is [[] I narrated a story that

about. included a sequence

. of events in logical
* Use sequence and time words and phrases to present the order.
f i .
events of your story in order. Word Choice:
evise Read over your draft. Look for places where the [1 I used sequence

ing is unclear or needs improvement. Complete (v) the words and phrases
Checklist to help you identify problems. Then, revise to show the order of
using the editing and proofreading marks listed on events.

P Conventions:
@ Edit roofread Check your work for errors in Y usedt?OTmai i
grammar, chanics, and spelling. Trade papers with a correctly 10 set 0
] ) . sequence and time
partner to, b Edit your final draft in response to
feedback f d h words and phrases
eedback fr er and your teacher. where appropriate.
@ Publish prepare

y of your final draft. Share your
story with the class. Sa ork. You'll need to refer to it in
the Writing Workshop at end of nit.

omas Kasterine

An Amazing

I had never seen such an amazing plant. curling
leaves seemed to reach out to me. | wanted b uch it.
Suddenly, its tentacles—its long, curling stems—s
wrapped themselves around me. | tried to break loos
trapped. | started to panic. Then | got an idea. First, | wor
arm free of the tangle. Next, | made an opening in the veg
near my pants pocket. | pulled out my knife and cut randomly
at the leaves and stems. Finally, when | was free, | heard a voice:

“You, there!” It was a park ranger. “Have you ever seen such an
amazing plant?” | shook my head. The ranger smiled and explained
that people should never touch this species of plant because it was
becoming rare. | turned and looked at the plant. It was in perfect

condition, just as it was when | first saw it. Had it all been a
daydream?

\g

Reading 1 e

Revise

Tell students that revising is an important part of
the writing process. Encourage them to read their
draft at least six times, considering each statement
on the checklist. SAY: Revising gives you a chance
to look at your personal narrative again. Read it
slowly. Think about what you have written. Have
you described a story that happened to you in
nature? Have you used descriptive details to reveal
your characters’ physical and personal traits? Have
you used sequence words in the correct order? Is
your writing clear? Does it make sense? Think of
other ways to make it better. After students revise,
have them exchange paragraphs with a partner.
Ask the partner if the writing and sequence of
events is clear or needs improvement. If the writing
is not clear, have the partner suggest revisions.

Writing Checklist
Have students use the Writing Checklist to evaluate
their final draft.

Ideas Check that students included events in logical
order in a story that happened to them in nature.

Word Choice Check that students used appropriate
sequence words and phrases in their writing

Conventions Check that students used commas
correctly to set off sequence and time words and
hrases.

and Proofread

Te that good editors often put their
writing'awayafor a while. They can then return to

s.” Encourage students to use a
urus and to check spelling and
rade papers with a partner
and use the Peer Checklist on Workbook
page 46 to evaluate each ot work.

Publish 9
Students can present their perso e. Allow

time for students to practice readin nal
narrative. Remind students to save their
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Prepare to Read

Teaching Resources
e Audio
e Workbook, p. 47

For extra practice, use the various worksheets in
your Digital Resources.
\

J

Object
Write the
board, and re

e Students will b
grow and chang

@ The Big Question gel a thoughtful
response to the questio the top of the
page. For example, SAY: Sometim or

painful situations, such as moving aw a
close friend, can help people grow and
this part of the unit, we are going to read
two characters who change as a result of a pai
experience. Have students work with a partner to
discuss experiences that make people grow and

change.

Content Objective on the
ith students.

identify ways people

and mentally.

Build Background

Have students read the Build Background section
silently. Ask them to define discrimination in their
own words. Then explain to students that even
though African Americans had voting rights in the
1960s, there were many barriers to actually voting.
SAY: Before 1965, African Americans had the right
to vote. But there were barriers to voting. One of
these barriers was a literacy test. Some of these
tests were designed to be unfair and to prevent
people from voting.

Understanding the Genre: Short Story
Explain to students that they will be reading a short
story about a time in history in the United States. A
short story tells a full story that includes character,
setting, conflict, plot, and theme. SAY: A short
story includes the elements of fiction but is often
meant to be read in one sitting. When we read this
story, you'll see that it includes characters, setting,
conflict, plot, and a theme.

T94
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Prepare
to Read

@ THE BIG QUESTION

What You —— How are growth and change related? Societies grow and

Will Learn change at different rates. What might cause societies to change
. quickly? What would cause them to stay the same or to change
Reading slowly? Discuss with a partner or in small groups. What kinds of

* Vocabulary building:
Literary terms, word
study

experiences can make people grow and change in terms of their

emotions and understanding? Discuss with a partner or in small

groups.

* Reading strategy:
Compare and contrast Build Background

 Text type:

Literature (short story) This reading is a short story called “The Test.” The story is

historical fiction. It deals with discrimination, inequality, and rights
for African Americans at a bleak time in U.S. history—which was
beginning to change, though slowly.
When African Americans were brought to the United States as
« Past perfect active and slaves, they were not allowed to learn to read or write. Slavery
passive was abolished, and African Americans were considered citizens in
the 1860s. However, African Americans still faced many barriers to

Grammar
* Simple past and
present perfect

Writin - ST
R _tg famili education and voting rights.
S;Vrv;' ¢ a tamiliar Before 1965, people in southern states who wanted to vote

often had to take tests to show that they could read or write. Some

people used these tests to discriminate against African Americans.
The short story “The Test” takes place in the southern state

of Louisiana in the 1960s. While the setting and some of the

references, such as the ones made about Ruby Bridges, are real, the

characters—Lucas, Mama, and Gramps—are fictional.

Ruby Bridges was six when her
parents fought in court for her to
be able to go to the school of her

: choice.
@ Unit 2 Q
Common Core tandards For the full text of the
standards, see the Appendix.
The following standards apply to p -97.
Teaching the standards: RL.9-10.4, L. .9-10.4.c, L.9-10.4.d, L.9-10.6

Practicing the standards: RL.9-10.5, L. A
Go to your Digital Resources for additional standafds ¢

-10.4.a
lations for these pages.

\

Differentiated Instruct

Beginning Have students look at the photo on
identify who each person in the photo

Early Ask students to look over the text on pages'99:10

Intermediate/ to identify the narrator of “The Test.” Who are

Intermediate other characters?

Early Advanced/ | Ask students to define the word literacy. Ask them

Advanced to predict what the connection is between the title
L “The Test” and literacy.




Vocabulary @ Literary Words

point of view
plot
suspense

Learn Literary Words
In a narrative, the person telling the story is called the narrator. The
narrator tells the story from a particular point of view. This means
the reader views things however the narrator describes them.
times the narrator is a character in the story. Then the narrator
es the first-person point of view, telling the story using the
s [ and my. In the short story “The Test,” the main character,
L ates the story.
as is the narrator, readers understand the plot from
The plot is the sequence of connected events that
e events in the short story “The Test” make up

Plot develo e divided into two categories: linear and
nonlinear. In “Tl e plet development is linear, meaning
the plot is descrl gical order. In a nonlinear story, the

events are not described,i der.

Suspense is a feeling of u ty about the outcome of
events in a story. Writers oft suspense by keeping readers
wondering how a situation is gofhg to tur t.

[ Practice |

47
Think of a TV show or movie that contains
Describe the plot and the point of view, then'f

element of suspense is in the show or movie. Fi
with the information before you begin writing you

of suspense.

Title

Point of View

Element of Suspense

Reading 2 6

A

Prepare to Read

Vocabulary

Learn Literary Words

Play the Audio Have students listen and
repeat. Direct students’ attention to the Literary
Words at the top of the page. Remind students
that Literary Words are used to discuss works of
literature, such as historical fiction.

Have a student read aloud the paragraphs that
define point of view, plot, and suspense. Ask
students to provide additional examples of each
term based on the folktale “A Tale of Two Brothers”
in Reading 1 (Possible responses: Point of view:
An outside narrator, not a character, tells the story.
Plot: Heungbu helps an injured swallow and is
rewarded. The events happen in logical order.
Suspense: What will Nolbu find inside his melon?)

Practice

Tell students to review the key points about the
literary term suspense. Then have them copy the
chart into their notebook and fill it out as they read
the excerpt.

ANSWERS

Answers will vary but should include the title, the
point of view, and a description of the element of
suspense.
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Listening and Speaking: Academic Words

Teaching Resources
e Audio
e Workbook, pp. 48-50

For extra practice, use the various worksheets in
your Digital Resources.

J

Play the Au
repeat. If you are n
Oral Vocabulary Ro

Oral Vocabulary Ro @

Have students choral read the séntence$hi
the right column. After each senten
vocabulary routine.

Define: Students read aloud the definitio@

affect. {
"Q

students listen and
the audio, conduct the

Expand: The area affected by the hurricane
substantial damage.
Ask: Do scary movies affect your sleep?

Define: Students read aloud the definition for
anticipation.

Expand: The child was filled with anticipation
before opening his birthday presents.

Ask: Do you experience anticipation before an
important event?

Define: Students read aloud the definition for
discrimination.

Expand: There are laws to prevent
discrimination in the workplace.

Ask: Is discrimination still a problem?

Continue the vocabulary routine with reaction.

Practice

Model how to answer the questions by answering
the first question with the whole group.

ANSWERS
Possible answers include:

1. I show how things affect me because it is

important for people to know how | feel.

Anticipation can lead to disappointment

because if you expect something to be exciting

and it isn't, you will be especially upset.

There are many organizations that work to end

discrimination such as the United Nations.

. My reaction would be to jump up and down
and scream.

T96
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Study the purple words and their meanings. You will find
these words useful when talking and writing about literature.
Write each word and its meaning in your notebook, then say
the words aloud with a partner. After you read “The Test,” try

to use these words to respond to the text.

affect
anticipation
discrimination
reaction

affect = cause a person to feel
strong emotions

She pretended that the bad news did not
affect her in order to appear strong.

anticipation = a feeling of excitement
because something good or fun is going to
happen

We were filled with anticipation as we
waited for the show to start.

discrimination = the practice of
treating one group of people differently
from another in an unfair way

Laws against discrimination help
prevent various groups from being
treated unfairly.

reaction = something you say or do
because of what has happened or been
said to you

EERENL

His reaction to my joke was not what
| had hoped. Instead of laughing, he
groaned.

[ Practice |

48
Work with a partner to answer
these questions. Try to include the

purple word in your answer. Write

in your notebook.

1. Do you think it is acceptable to
show how things affect you?
Explain.

. In what ways can anticipation
sometimes lead to

disappointment?

hich organizations work to

help end discrimination?

t would your reaction be if

f out you had won a

This 1870 print celebrates the 15th Amendment, but the
amendment did not end voting discrimination.

.
2

Academic Words



Word Study: Homographs
Some words in English are spelled alike but have different meanings.
These words are called homographs. There are several ways to figure
out the meaning of a homograph. Here are some suggestions:

® Check to see how the word is used. What part of speech is it?

® Look at the other words in the sentence for context clues.

® Use a dictionary to find the correct definition.

art below includes some examples of homographs.

raph Part of Speech Meaning

adjective final

verb to have a duration of time

something new; a new situation

change metal coins

i A

The following homographs the short story “The Test”: pop,
clear, sense, hand. Find and e each word in the reading. Then

copy the context sentences into your not . Ask yourself how
the word is used in the sentence. Wha meaning of the
same word? Use a dictionary to find tl ed in the context
sentence. Record it in your notebook.

LEELIHDES (1G] ) Compare and Co

Comparing and contrasting helps you to understan
text. When you compare, you see how things are si
contrast, you see how things are different. To compare a ast,
ask yourself the following questions as you read:

e How are the characters and events in this story similar to

e How are the characters and events in this story different from
the people and events in my own life?

® How are the characters’ ideas about the events similar?
® How are the characters’ ideas about the events different?

As you read the short story “The Test,” answer the questions listed
above by comparing and contrasting.

Y
and events in my own life? ,s

Reading 2 e

A

Prepare to Read

Word Study: Homographs

Read aloud the paragraph and bulleted strategies
for figuring out the meaning of homographs. Model
the instructions. SAY: When | see a homograph in
my reading, I look for words and phrases around
the word to figure out which meaning makes
sense. Suppose | see the homograph right in this
sentence: Joe raised his right arm to answer the
teacher’s question. The clue words raised, arm, and
answer help me figure out that in this sentence, the
word right is an adjective, meaning “on the right
(not the left) side.” In another sentence, such as

At one time, women didn’t have the right to vote,
the words women and vote are clues that right is

a noun, meaning “something you are allowed to

do according to the law.” If  can't find any clues, |
look the word up in a dictionary.

Practice

Read aloud the instructions for this practice
exercise. Use the answers below to help students
locate the sentences and use context clues to figure
out the correct definitions.

ANSWERS

1. pop = (p. 98) “I was so proud | felt like | was
going to pop.”

2. clear = (p. 99) “At the office, Gramps took off
his hat. ‘My name is William Johnson. | want to
register to vote," he said in a deep, clear voice.”

e = (p. 100) “The questions on that test
o sense.”
4, . 101) “Mama looked uncertain, but |
d.”

too
Readingeaegy: Compare

and Contr

With students, read the step-bysstep instructions
for how to compare and w a Venn
od

diagram on the board. M egy by

comparing and contrasting the i€ of
Heungbu and Nolbu in Reading 1. left
circle, I'll write what happened only t &
helped swallow, found gemstones in me Id
Nolbu what happened. In the right circle, I'll write
what happened only to Nolbu: hurt swallow,

found muddy water in melon, lost his home and
farm. Where the circles intersect, I'll write what
happened to both Heungbu and Nolbu: got seeds,
grew melon, found something inside melon.

T97



Reading 2

Teaching Resources

e Teacher's Resource Book, p. 115
e Audio

For extra practice, use the various worksheets in

your Digital Resources.

The

The short st Test” takes place in Louisiana,
U.S.A., in the 1960s. We follow Lucas as he supports
his grandfather, Gr taking a literacy test,

which was mandat o vote. The family
shows determination in t f injustice and

makes a plan for the future. Q

@ The Big Question Remi
think about the Big Question, H

growth and change related? SAY: How dq
think Lucas might change or grow when h

faces discrimination? Have students discuss wi
a partner.

to
is

Set a Purpose for Reading

Tell students to copy the purpose for reading into
their notebook and to keep it in mind as they
read. Explain that students will have to present
details that support their answer to the question
and to explain how the reading relates to the

Big Question.

Preteaching Boldfaced Words

Have students work with a partner to read

aloud the boldfaced words and their definitions
on page 98. Answer any outstanding questions
students have about the uses of the words or their
meanings before reading the selection.

Scaffolding: Listen and Read

Have students listen to the audio as they read the
selection silently to themselves. Then have students
work with a partner to take turns reading the
selection aloud, paragraph by paragraph.

T98

f
Reading 2
Set a purpose for reading Read this story to find out

about some of the obstacles African Americans faced as they
attempted to practice their right to vote. What does Lucas and
his family do?

Test.

The narrator is Lucas, a 13-year-old African-American boy in Louisiana in the
1960s. He lives with his mother, Mama, and his 71-year-old grandfather, Gramps.
In this story, the family accompanies Gramps as he takes a literacy test in order to
register as a voter.

Literature
Short Story

“Inever dared try before,” Gramps said. He pushed my history book
across the table at me. “And now look. I can read.”

I'was so proud I felt like I was going to pop. “You read better than some of
the kids in my class,” I said. “You're going to ace that test.”

My mother made a small sound, one that I knew meant “We’ll see.” She
gave the supper one last stir. “Time to eat,” she said. “Clear that book away,
Lucas, and wash your hands.”

“Yes, ma’am.” I wanted to ask her if we could do something to celebrate
Gramps’s accomplishment, but the look in her eye made me hold my
tongue. Over the last four years, she’d seen too many disappointments
to celebrate before anything was settled and certain. I remembered her
watching and worrying as little Ruby Bridges had walked to school,
clutching her books in front of her. “Some people don’t like
change,” Mama had said.

But I knew change was on the wind. I had caught Mama

could read. And once he passed the literacy test, he was going
U*be able to vote.

K'Q peeking at my math book the week before. Now Gramps

sat down and tucked into my food. “Can I go with you

ing school,” Mama said.
e my good luck charm,” Gramps said.
“All right. Just this once.”

, rrow?” I asked between bites.
&a and Gramps exchanged a look. “You know I don’t
(S

©
M

sighed.

dared, tried s
ace, to do very

clutching, holdin; ething vesy tight

peeking, looking at somethi and secretly
literacy, the ability to read,

@ Unit 2 Q

ficult or scary

For the full text of the N
ndards standards, see the Appendix.

The following standards apply to pa 1.
Teaching the standards: RL.9-10.1 6
Practicing the standards: RL.9-10.10

\Go to your Digital Resources for additional standards lations for these pages.

Y,
( Differentiated Instructis‘

Beginning Allow students extra time to read the'téxt. r
frequently, giving assistance as necessa

Early Ask students to look at the illustration on page@

Intermediate/ Where are Lucas and Mama going, and why?

Intermediate Have students point to the three family members

on page 101 and name each character.

Early Advanced/ | Have students talk about Lucas's reaction to what
Advanced happens to Gramps. Would they have reacted
similarly? Why or why not?




The next morning, we all dressed in our Sunday best and caught the
streetcar. My hands sweated, but Gramps looked calm. Mama fanned
herself and stared out the streetcar window.

At the office, Gramps took off his hat. “My name is William Johnson. I
want to register to vote,” he said in a deep, clear voice.

The clerk, a young man in a white short-sleeved shirt and skinny dark tie,
said, “You need to take the test.”

“I'know. I am ready.”

“Ten minutes. Thirty questions. If you get one question wrong, you fail.

0you understand?”

o

erk glanced at Mama and me. “They have to wait out here.”

to a file cabinet and got a sheet of paper. He motioned for

G w. Gramps nodded at us. Mama clasped my wrist.
Ip d. “He’s a good reader,” I whispered. “He’ll do fine.”
She w. s and the clerk go into a side room. “Change comes
slow, Lucas de strides, but we still have a long way to go.”
The clerk lef dedropen so he could watch Gramps take the test.
We took two of @ yoo seats in the waiting area, and I craned

my neck to see ov

came out of that room tri
Ten minutes takes a lon

himself with other tasks. A wo!

typewriter rattling my nerves.

brand-new voter.
you 're waiting. The clerk busied
ed rapidly, the clatter of the

Sunday best, formal clothes that people mi; hurch

made strides, made progress

anted to see Gramps right away when he

J LITERARY CHECK

How can you tell that
the story is being told
from the first-person
point of view? How
does this point of view
shape the story?

J LITERARY CHECK

How does the
suspense start to
build here?

before You Go On

@ On Your

Why do you thin

is s0 anxious? What do
you think is going to
happen?

Reading 2 6

A

Reading 2

Literary Check

Remind students that a narrator using first-person
point of view tells the story using the pronouns /
and my. Answer: You can tell that the story is in
first-person point of view because the narrator uses
the pronouns we, I, me, and my. Having the story
told in the first person helps the reader understand
Lucas's personality and his relationship with others.

Study Skills: Thesaurus

Help students develop a deeper understanding of
the word promise, which has many synonyms that
are used in different contexts, depending on the
level of formality. SAY: Look for the word promise
in your thesaurus. You will see that the word has
many different synonyms. Have students work in
small groups to make a list of original sentences
using four synonyms for promise. Have students
circle the word promise if it's used as a verb and
underline it if it's used as a noun. SAY: You can
use a thesaurus to help make your writing more
interesting in all subjects, including science, math,
and social studies.

Before You Go On

Have students work with a partner, and remind
them that these questions will help them monitor
their progress.

QISWERS
mps learned to read.

s is missing school today so he can be with
t the voting station.

roups to discuss their
volunteers to share their
s. Answwers will vary.

responses, and en
responses with the ¢

Challenge Words a g
Some words and terms may ;a
English learners. Teach the follo
and terms before they read:

e register to vote

* along way to go

e craned my neck

e made no sense
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Preteaching Boldfaced Words

Have students work with a partner to read aloud
the boldfaced words and their definitions on pages
100-101. Answer any outstanding questions

stud e about the uses of the words or their
mea efore reading the selection.

Remind student: e plot is the sequence of
events that make . Answer: Here, the

reader sees Gramp ith no explanation.
This leaves the reader wor@€gimg,\what's next,
which builds the plot up witl@ense.

Across the Curriculum: Sci
Tell students that psychologists are p nals
who study psychology, the science of pe
minds and behavior. Some psychologists fo
body language, which is the way people expres
their feelings through their movements.

SAY: What is an example of Gramps's body
language in this passage? (Then, back stiff and
straight, he walked...) What does back stiff and
straight tell you about Gramps's mood? (He might
be tense, anxious, determined, angry.) Elicit other
examples of body language on this page.

Reading Strategy: Compare and
Contrast

Return to the reading strategy exercise on page 97.
SAY: What does it mean to compare and contrast?
(It means to find similarities and differences.) As |
read this story, | think about the details that show
how Lucas, Gramps, and Mama have similar and
different attitudes. Lucas is quick to anger, while his
Mama is calm. Gramps shows his anger through
body language but stays calm on the outside.
Encourage students to make additional compare
and contrast observations as they read.

T100

Unexpectedly, Gramps strode out of the side room and handed the test to JUTERARY CHECK
the clerk. “Thank you for your time,” he said. Then, back stiff and straight, How is the plot
he walked past the counter, into the waiting area, and right past us out the | building?
door.
Mama and [ trailed after him. “Gramps! Wait!” I called.
“Hush!” Mama ordered. As we hurried after Gramps in silence, questions
knocked against my teeth.
At the streetcar stop, Gramps turned to face us. “I did not finish the test,”
he said.
“What? Why?” I burst out. “But you can read—.”
“That was no kind of reading test, Lucas,” Gramps said. “The questions
on that test made no sense. Underline this letter, circle that letter. Write this
word backwards and put a dot over what would have been its second letter—
if it were written forward. That test doesn’t care if you are a good citizen.
That test doesn’t want you to pass.”
Fury boiled up inside me. “That’s not right! They just say you need to be
able to read.” I turned away back toward the building, but Mama grabbed
my arm.
“Don’t you dare go back in there, Lucas,” she said. “Making a scene
won’t help anybody.”

making a scene, creating a lot of noise through argument and drama

%,

/el
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Reading 2

Ask students to check what they have understood
in the reading. If using the audio, pause the
recording.

0 Before You Go On
s Remind students that these questions will help them

monitor their progress. Have students work with a
partner or in small groups. Assign one of the Before
You Go On questions to each group. Encourage

groups to discuss the question and then share their
answer with the rest of the class.
“But—" I began:

“I told you, change co ama said. “It will come. But not
today.” She glanced at Gramp)& was set hard, and his eyes gleamed. ANSWERS
At first, I thought that gleam w. , but then I realized it was something
e 1. Gramps !eft the test suddenly because he
“Let’s go home. We’ve got plans to ma realized it was unfair.
“We?” I asked. H H
He nodded and looked at Mama. “You've king about going back 2 Gramp? dECIdes.that Lucas and N!ama WI” i
to school.” get their educations so they can fight for fair
Her eyes widened. “Aha!” I exclaimed. “You wei a math treatments and he WI” Support them as they dO
book!” ! '

“Hush, child,” Mama said.
Gramps continued, “I think it’s time. You never graduat

You should go back and get your diploma.” .Q Before You Go On O n YO u r own
Mama stammered, “But—how will we make ends meet?” . . .
“Well, 'm old, but 'm not dead,” Gramps said. “I'll go back to wo hy did Gramps Place students in small groups to discuss their

You both go to school. You are both whip smart. And you need to be leave the test responses, and encourage volunteers to share their
smart, because I need you to help fight. I need you both to help do away ddenly? . .
with these tests and everything that keeps us from voting.” d ramps responses with the class. Answers will vary.

Mama looked uncertain, but I took her hand. “I'll help you,” I said. > i family
The clang of the bell heralded the arrival of the streetcar. I followed '

Mama onboard, realizing that things for our family were going to change. @ On Your

How do you th

Maybe slowly, but they would change.
the family is goi
change now? Explain. &
Reading 2 @ Q

make ends meet, to make enough money to pay
for the basic necessities
do away with, to eliminate
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Review and Practice Y SRR IS S

Teaching Resources Review and
Practice
e Workbook, p. 51
For extra practice, use the various worksheets in Reader’s Theater O Speaking Tip
your Digital Resources. In pairs, act out the following scene between Lucas and Mama. SIZZ?IK sé(;ﬁlycgprgct as
Lucas: Mama, | don’t understand why Gramps didn’t pass the neces‘gary_ Adjust yéur
test. It wasn’t fair! tone of voice to match the
- Mama: What do you mean, Lucas? emotions the characters

Sp | Tlp Lucas: They told him he had to learn to read. And he did! But are feeling.

they gave him an unfair test! They never told him there
Tell stude ay need to remind themselves would be questions that didn’t focus on reading.

Mama: | know, Lucas. He didn’t know. We didn’t know.

often to slo nd speak clearly. Tell them to Lucas:  Butit's not fair
think about wh racters m|ght be feeling Mama: | know, Lucas. But sometimes life isn’t fair. We try to change
bef h k things so they are more fair. But change comes slowly.
efore t €y spea Lucas: |don’t want things to be unfair. What can we do?
/ Mama: Well, as Gramps said, you can get a good education. Get
I a good job. Then when you grow up maybe you can help
Reader S Theat make things more fair for people like us.
. . Lucas: What do you mean?
Performmg by readmg aloud elle Mama: Well, if you get a good education and a good job—more
practice fOf students. It increases ﬂU people will listen to you. Then you can make good changes
. . . happen.
Improves oral expression. Have stu with 20
a partner to practice and perform. SAY: Comprehension ?
who will play the roles of Lucas and Mam Recall
Practice your lines individually before you perfo 1. Why does Lucas feel proud of Gramps?
2. What does Lucas want to tell the people at the office after Gramps

the scene with your partner. explains why he didn’t finish the test?

» mprehend
com preh enSion *Hotv do Gramps and Lucas feel the day before the test? What do
u think each anticipates will happen? Why?
ANSWERS Q does Mama’s feeling about the test differ from those of her
1. Lucas feels proud of Gramps because Gramps ’ her son?
has learned to read. Analyze

mean when he says “That test doesn’t want

2. Lucas wants to tell them that the test is unfair. ou think he's right? Explain.

3. The next day is when Gramps will take a
literacy test. They are excited and are
anticipating that Gramps will pass the test
because he has learned to read.

4. Mama is not as sure as Lucas and Gramps about
the test. She has the feeling it might be unfair.

For the full text of the )

5. Possible answers include: Gramps realizes that orthe fullextofthe
. . standaras, see the endix.
the test is made to be unfair. Answers to the = : ppenct
second question will vary. The following standards apply to pa 7.
; ; . Teaching the standards: RL.9-10.1, RL.9 0.2, RL.9-10.10, W.9-10.3, W.9-10.4,
6. Possible answers include: Lucas and Gramps feel W.9-10.5, W.9-10.9.a, W.9-10.10, SL.9-10.1, SL.9;1036, L.9-10.1, L.9-10.2
more confident that change has come. Mama Practicing the standards: W.9-10.3.b, SL.9-10.1.a,51.9-10.2
is more unsure. Lucas, Gramps, and Mama \Go to your Digital Resources for additional standards
conclude that change comes slowly. They decide
they need to change things themselves. e - - -
7. Answers will vary. Differentiated Instruction
8. Answers will vary. Beginning Check students’ power of recall by askin

tell you three things they remember about ext
Early Have students point out the sentences in the te
Intermediate/ that contain the answers to the Recall questions.
Intermediate

Early Advanced/ | Have students prepare a brief written response to
L Advanced one of the Discussion questions on page 103.
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Connect
7. Do you think the title of the story was effective? Explain.
8. Which story character do you identify with more? Explain.

Discussion

ss with a partner or in a small group.
you think Lucas might react differently to discrimination

i future? Explain.
2 e some of the challenges this family might face as
eir plan into action?
story show how growth and change are related?
you think the test affected Gramps? How do

Mama and Lucas? How might it have

Listening Skill

Listen carefully to your
classmates to understand

their main points. Also
listen for details that
support or help clarify
others’ main points.

Response to ure

With a partner, talk about'G Mama’s, and Lucas’s experiences
in the story. The family make or the future. What do you think
happens next? Think about the next meanifigful event for one of

the characters. Write a dialogue betwe aracter and one or
two others. You may choose to intro racter, such as a
teacher or another family member.

S
IQ’. ’
5,

Reading 2 @

A

Review and Practice

Listening Skill

Familiarize students with listening techniques that
will help them during classroom discussions. Tell
students to listen carefully for the general meaning,
main points, and important details of what
classmates are saying.

Discussion

Before students begin answering the questions,
decide whether students will work as a class, in
small groups, or with a partner. Remind students to
be respectful of one another’s ideas. Explain that
discussion ideally provides everyone in the class

a chance to be heard. Write the Key Words and
Academic Words on the board, and urge students
to use them whenever possible.

The Big Question Possible answers
include: The story shows three family
members going through a difficult experience. For
Lucas, this painful experience of injustice is a part
of growing up. So as the years pass and people

grow older, experiences change them.

Response to Literature

Have a volunteer read the assignment aloud.
Suggest that students work with a partner to
discuss possible scenarios for each character. What
ight happen next to Lucas, Mama, and Gramps?
ave students read their dialogues aloud
artner.

Yo

.
=
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Teaching Resources
e Workbook, pp. 52-53

For extra practice, use the various worksheets in
your Digital Resources.

Si st and Present

Perfe
Direct student irst example box. Tell
students that the ast is used to show that

an action began an definite time in

the past. The present pe sed to show that
an action began in the past, s no definite

end. Form the present perfect
the past participle. Direct students t
example box. Tell them that the pres
also used to show that an action began

and continues into the present.

Grammar Skill

Read the grammar skill aloud with the class.
SAY: What are some other irreqular verbs?
Possible answers: eat/ate/eaten, see/saw/seen, etc.

Grammar Check
Read aloud the Grammar Check box. Answer: no

Model how to complete the exercise by circling the
correct word, went, in the first example. Read the
complete sentence aloud for students.

ANSWERS
1. went 2. havelived 3. wrote 4. has kept

Have students complete the paragraph, then
compare answers with a partner.

ANSWERS
moved; took; was; has become; have made

Read aloud the directions with students. Have
students work with a partner and then read some
of their sentences to the class. Have students listen
carefully to each other and correct each other’s
mistakes.

T104
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Grammar

Simple Past and Present Perfect

The simple past is used to show that an action began and ended at a
definite time in the past.

The present perfect is used to show that an action began in the past
but has no definite end. Form the present perfect with have or has +
the past participle.

Verb Simple Past

Present Perfect

travel She traveled a long way yesterday.

She has traveled all over the world.

The present perfect is also used to show that an action began in the
past and continues into the present.

Verb Simple Past

Present Perfect

work My father worked late last night.

My father has worked there since 2013.

Many verbs are irregular in the simple past and the present perfect.

52

Circle the correct words or phrases in boldface to
complete the sentences.

1. I went / have gone to the movies last weekend.
2. We lived / have lived here for two years.

come
forget

3. My sister wrote / has written an essay last night. know

Some verbs are irregular and you need
to memorize them.

Verb  Simple Past Present Perfect
came
forgot
knew

has/have come
has/have forgotten
has/have known )

4. My sister keeps / has kept a journal since she was four.

Practice B

ete the paragraph with the simple past or the present perfect
€l parentheses.

| lived _in San Diego for many years now. |

(move) here from China in 2017
because my (take) a new
job. At first, i (be) difficult,
but now it (became) easier. |

(make) many new friends at my
llison.

Q

new school, but my b

@ Unit 2

J Do the simple past
and the present
perfect always use
the same verb form?

Apply
Talk with a partner about

where you have traveled
and what you did there.

Accelerate Langua

Punctuationin C
Remind students that the order of
clause is not fixed. If they write the if c
separate the clauses by a comma. A com
decide to write the result clause first.

al Sentences
use and the result
irst, they must
IS no

eded if they




Past Perfect: Active and Passive Grammar Skill Past Perfect: Active and

Use the past perfect to indicate that something happened (or did The passive form .

not happen) in the past, prior to another event. Study the sentences is sometimes used Pa ss‘ve

in the chart below. The form of a verb in the past perfect is had with a by phrase to

(+ not / never) + past participle. st e ccr (%fh the Direct students to the first example box. Tell students
T, Past Perfect Example Meaning garden was planied by that the past perfect indicates that something

amps had studied for weeks Gramps studied before taking the volunteers. happened (or did not happen) in the past prior to
g taking the literacy test. test.

: : : another event. The active form of a verb in the past
caught Mama peeking | Lucas found his mother looking at the i L. K
book once before. book. perfect is had (+ not / never) + past participle. Direct
tence can be in the active or the passive. students to the second example box. Tell students that,
Look at the acti assive sentences. Notice that the passive of the like other verb forms, the paSt perfECt can be in the
past perfect is never) + been + past participle. active or passive form. The passive form of the past
Passive perfect is had (+ not / never) + been + past participle.

By the time we got home,
created a new plan.

| had not gotten some books.

 Practico n Y28

53
Identify each boldfaced phrase as passive or e

By the time we got home, a new plan
d been created.

ad not been given some books. Grammar Ski "

Read the grammar skill aloud with the class.
SAY: What are some possible by phrases for the

What are some time

words and phrases sentences in the second example box? Possible
1. Ihadfinished my hom rly. that can be used with b b h
2. There were no oranges le all g‘fmp;s::gg::;:; answers. y us, y my teacher
been eaten. passive?
3. Whenlgotthere, classes had start,

Grammar Check
Point out the Grammar Check box, and SAY: What

®

Complete the sentences with the correct past perfect form of the ver] st perfect are some time words and phrases that can be

in parentheses. in this unit ' ! '

1. All the books to the library at the | | ) o) e used with the past perfect in both the active and
end of the year. (return) or passivél Restate the passive? Possible answers: by the time, for weeks

2.1 they would be able to visit. (hope) | active sentences as

passive and the p;
sentences as active.!

3. The actor a large sum of money
before he quit the film. (pay)

Read aloud the directions for this exercise. Model
how to complete the exercise by identifying the

ikst sentence as active.
ERS
1. 2. passive 3. passive

Read aloud th

Reading 2 @

jons for this exercise. Model how

to complete the writing the passive past
perfect form, had be urned, in the first example.
Read the complete sentence alotighfor students.

ANSWERS

1. had beenreturned 2. ha d
3. had been paid

Read aloud the directions with students. Have
students work with a partner and then read their
sentences, in both active and passive, to each other.
Have students listen carefully to each other and
correct each other’s mistakes. Ask volunteers to read
their sentences to the class.
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Teaching Resources

e Workbook, p. 54

e Worksheets, Writing Model 27
e GO 4:T-Chart

e Assessment, pp. 55-58

* R
fore
your Digi

jce, use the various worksheets in

J

Remind students
narrative at the en
that they will learn som
fictional narratives, or storie

will be writing a fictional
ity To do this, explain
riters use to write

Rewrite a Fami
Story

Read the information at the top of the page l
as the Writing Prompt. SAY: When you rewrite

familiar story from a different point of view, you
should think about the new character’s reaction to
the events. You should also use sequence and time
words and phrases to present the story events in a
logical order.

Prewrite

Help students understand the importance of
arranging events in story order and including the
reactions of the character telling the story. Work
with students to complete a graphic organizer. Tell
students to write their graphic organizer in their
notebook.

Draft

Remind students to use their graphic organizer
during the draft stage. Read the bulleted items.
Remind students to refer to their organizer
frequently during this stage of the writing process.

T106
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Writing

Q
%

Rewrite a Familiar Story

At the end of this unit, you will write a fictional narrative. In this lesson,
you are going to write a familiar story from a different point of view.
When you tell a story, you can tell it from a character’s or someone
outside of the story’s point of view. The story you just read is told from
one of the character’s point of view. But the story could be narrated
from the point of view of another character in the story.

Writing Prompt

Choose a familiar story that you know well or can refer to. Decide on
a new point of view for the story—one that is different from that of the
original story. Be sure to use verbs in the simple past correctly.

@ Prewrite Choose a story that you want to retell.

* Choose a new narrator—a character or someone outside 54

the story.

* Decide how your narrator’s point of view will be different from
the original narrator’s.

Here’s a chart created by a student named Linda about the point of
view used in “The Test” and the new point of view she is going to use.

Event Lucas'’s point of view Mama’s point of view
Gramps learns to Now Gramps will be Cautious, not too
read. able to vote. optimistic
gamps comes out | What is going on? We must stay calm.
office | want answers!

Y



@ Draft Use your chart to help you write a first draft. Writing Checklist Revise
* Keep in mind your narrator’s point of view. Voice: .. . .
* Choose words to convey the new narrator’s point of view, [ 1 used a voice that Tell Stl’!d_ents that revising is an Important part Of
including feelings about what’s happening. reflects the narrator’s the writing process. Encourage them to read their
int of view. P .
» Remember to adjust pronouns, as needed, for new point Co:\(::nt(i)o:\:w draft at least six times, answering each one of the
of view. [ 1 used the simple past questions in the checklist. SAY: Revising gives

goc sure to use simple past correctly. correctly. you a chance to look at your writing again. Read it
|se Read over your draft. As you do so, complete (v)

g Checklist. Use the questions in the Writing Checklist SIOW/y' Thm/_< abOL{t Whatyou have written. Are the
revise your story. Then, revise your draft, using the events and ideas in your StOfy clear? Is the voice of

ed! ofreading marks listed on page 467. the character telling the story clear? Have you used
® :r(:rlntmzr fr};eaag g:chkp);z(l)l?nrgW?'::(:erzr;Z: it a the simple past correctly? Is your writing clear?

partner to Y Edit your final draft in response to Does it make sense? Think of other ways to make it

feedback from you/ggaptne and your teacher. better. After students revise, have them exchange
@ Publish Preparea y of your final draft. Share your paragraphs with a partner. Ask the partner ifitis

story with the class. Sa work. You’ll need to refer to it in R .

the Writing Workshop at the end of clear to them who the character telling the story is.
Here is Linda’s rewrite of “The Test.” ges in the story If the writing is not clear, have the partner suggest
because of the new point of view. revisions

Linda Chang . .
The Test Writing Checklist

Luds happy dnd proud when my father ledrned ¢ g!; Have students use the Writing Checklist to evaluate
knew that change comes slowly, so | didn’t want to g o
My father hadn’t been given any educational opportumtle;@ the|r flnal draft-
he passed the literacy test, he would be able to vote. | know . i .
unfair life can be. This was such an important event that | agre ’ Voice Check that the voice of the character telling

to let Lucas skip school. | thought it would be important for him to
experience this and, hopefully, celebrate. But | didn’t want him to

the story is clear in the student’s story
be too hopeful. When my dad came out of the office, | could tell / COnventions Check that Students used the Slmple

something was wrong. | had to stop Lucas from making a scene. I
| understood why Lucas was so upset, but | know that making paSt correct y
a scene never helps. On our way back home, we all talked about

making a new plan to help change come for our family. Ed it and Proofread

Tell students that good editors often put their
Reading 2 @ writing away for a while. They can then return to
ith “fresh eyes.” Encourage students to use a
ry and thesaurus and to check spelling and
u n have them trade papers with a partner
and eer Review Checklist on Workbook
page 54 uate each other’s work.

Publish o

Have students pre eir rewrites Allow time for
students to practice reading rewrites. Remind

students to save their w :
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Prepare to Read I ST S S S R ST

Teaching Resources Prepare
e Audio to Read

@ THE BIG QUESTION

What You —— How are growth and change related? Think of a place you

e Workbook, p. 55

For extra practice, use the various worksheets in Will Learn know that is affected by changes in climate. How does climate
your Diaital Resources. . change affect the organisms—the plants and animals—in that place?
) Reading How does it affect the people? Discuss your ideas with a partner.

* Vocabulary building:
Context, dictionary
skills, word study

Objec
Write the

. . * Reading strategy:
Content Objective on the Sean

ith students. « Text type:

Informational text
(science)

identify ways that

q h Grammar

and growtn. « Comparison structures:
Comparative
adjectives

@ The Big Question Qe students « Adjectives with

In Africa, drier conditions caused by climate change have affected

explore how migration is relate rowth loo ata enough + the wildebeest’s migration and range.
and change, share an example: SA Writing Build Background
conditions are forcing plants and ani ange « Write a personal letter |  This reading is a science article called “Climate Change Puts
in order to survive. For examp/e an anima e Nature on the Move.” It presents factual information about how

. | L . . climate change has affected animals, plants, and people. The image
penguin may need to eXpand Its mlgfatlon I below is a graph—a picture that uses lines or curves to show the
where it lives—and its habits in order to surviv relationship between numbers or measurements that change.

Q Worldwide Temperature Departure from Average, 1920-2015

- & ’ Line marked 0.0 shows normal average temperature.

B“l Id BaCkg rou nd This graph shows 10 3
t the Earth has v ,,4/
. warming slowly % 05
Have a volunteer read aloud the Build Background Poogporears |y /'—"\-/
section. Help students see that a graph is a great procratures | 5 P, - ™
. . . ris| anda talling .
way to present factual information. Discuss some the overall tfe v LAY —1
. . . warming ¢
other factual information related to climate T
change that could be presented with a graph. For FESSSSSSECER SRR ERRRR
. . . .. . . ear

example, rising sea levels, diminishing ice packs
and glaciers, etc. D vz
Understanding the Genre: s

Informational Text
Tell students that they are going to be reading
a social studies article called “Climate Change

For the full text of the
ndards standards, see the Appendix}

The following standards apply to pa

Puts Nature on the Move.” Explain that this social ! p
studies article contains a lot of facts to explain why I%?:g'gng_lh;jaa:da’d“ RI.9-10.4,1.9
migration patterns are changing and what species P.racti.ci'ng the standards: L.9-10.2.¢, L.9-10f
are affected. \_Go to your Digital Resources for additional standards

-

Differentiated Instruction

Beginning Point to the photo at the top of page 10
students think they will learn about in this ing
Why?
Early Explain the phrase climate change to students.
Intermediate/ Have them retell the explanation to you.
Intermediate
Early Advanced/ | Ask students to write an original caption for the
L Advanced photo on page 108.
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Vocabulary @
Listening and Speaking: Key Words

Read these sentences aloud with a partner. Use the context to figure
out the meaning of the highlighted words. Use a dictionary, the
sary, or a thesaurus to determine or confirm your answers. Then
rité,each word and its meaning in your notebook.

e field was pockmarked with holes, a sign of a ground squirrel

2 as been a large decline in the number of penguins in some

4. We are stu how birds migrate. They move to warmer
climates in the @
5. Most bird specie !penguins cannot.

6. After years of chang opulation has become stable.
[ Practice |
55

Complete the sentences with a word fj
turns reading the sentences aloud witha

above. Then take

to find en and water.

1. Animals
2. The tundra and the desert are among the iest

3. Therehasbeena(n) — inthen
polar bears in the Arctic—there are fewer and fewe

4. The scientists tracked the group of wolves to understan
their population was

5.Several ___ offish, such as the blue walleye,
have died out, or become extinct.

6. The class noticed a large
in a nest near the school.

or decreasing.

Key Words

colony
decline

ecosystems
migrate
species
stable

Y X

— ofbeesliving 9
Wild g 'lie from

north to sou
and south to north in t
summer.

Reading 3 @

the wint

A

Prepare to Read

Vocabulary

Listening and Speaking:
Key Words

Play the Audio Have students listen and
repeat. If you are not using the audio, read the Key
Words aloud.

Oral Vocabulary Routine

Have students choral read the sentences with the
Key Words. After each sentence, use the vocabulary
routine.

Define: colony a group of similar plants or
animals living together

Expand: | watched a great documentary about a
colony of Emperor penguins.

Ask: What are some other animals that live in a
colony?

Define: decline a decrease in value or amount

Expand: There has been a decline in the number
of elephants.

Ask: What do you think is responsible for the
decline in the number of animal species?

Continue vocabulary routine with ecosystems,
migrate, species, and stable.

Have students copy the definitions into their
notebook and generate original sentences.

arning Strategy

ge students to use the words they already
ch sentence to help them figure out the
Key Word in context.

Practic
Read aloud the dir. for this practice exercise.

Remind students to ontext clues to complete
each sentence. Explain to studefits that if they
don't know which word c entence, they

can leave it blank while they cv@ the other
sentences first.

ANSWERS e
1. migrate 2. ecosystems 3. de
4. stable 5. species 6. colony
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Prepare to Read

Teaching Resources
e Audio
e Workbook, pp. 56-58

For extra practice, use the various worksheets in
your Digital Resources.
\

Liste nd Speaking:
Acade ords
Play the Au students listen and

repeat. If you are n the audio, conduct the

Oral Vocabulary Routin

Oral Vocabulary Ro @
Have students choral read the sénten
the right column. After each senten
vocabulary routine.

Define: Students read aloud the definitio@
adapt.

Expand: Bao was able to adapt to a new cou
and a new school quickly.

Ask: Do you adapt easily to change? Explain.

Define: Students read aloud the definition for
distribution.

Expand: The even distribution of rain has helped

the crops grow throughout the state.

Ask: How do big farms help with the distribution

of produce?

Define: Students read aloud the definition for
expand.

Expand: The government has decided to expand
the national park.

Ask: What would you like to expand?

Define: Students read aloud the definition for
prediction.

Expand: The scientist's prediction is that polar
bears will become extinct.

Ask: Do you have a prediction for the new year?

Continue vocabulary routine with region.

Practice

Read aloud the directions for this practice exercise.
Model how to answer the first question with the
class.

ANSWERS
Possible responses:

Answers will vary, but should reflect students’
understanding of the meaning and usage of each
Academic Word.

T110

Reading 3

Listening and Speaking: Academic Words Academic Words

Study the purple words and their meanings. You will

find these words useful when talking and writing about
informational texts. Write each word and its meaning in your
notebook, then say the words aloud with a partner. After you
read “Climate Change Puts Nature on the Move,” try to use
these words to respond to the text.

adapt
distribution
expand
prediction
region

adapt = to gradually change behavior in Some species have shifted where they @

order to become successful m) | feed in order to adapt to environmental
changes.

distribution = scattering or spreading - This map shows the distribution of

of something over an area people in the country.

expand = become larger, or to make We will expand our search for your

something become larger m) | missing key and look all over the house
for it.

prediction = statement that something - Do you have a prediction about your

is going to happen final grade in this class?

region = fairly large area of a state or - The southern region of the United States

country, usually without exact limits is warmer than the northern region.

[ Practice ]
56
Work with a partner to answer these questions. Try

to include the purple word in your answer. Write the
sentences in your notebook.

1. Describe the population distribution in your area.
Where do most people live? Where do few people
live?

2, Do you think the population in your area will

xpand in the next ten years? Explain.
, hat prediction can you make about the weather
weekend?
on of your country do you live in?
5. e a time when you have had to adapt to a

h

new situatio at strategies did you use? How
did you ct @
People igrate, to other regions
or different reasons.
@ Unit 2 Q

Linguistic Note Pro
/tf/ inc

The /|/ does not exist in some Ianqu h as Spanish and
Cantonese, and it is often pronounced /sfior /tf/. Members of
the pairs shop/chop, shoe/chew, or cash/catch can ifficult to
distinguish. Point out that the first member of has the

sound we make to indicate “be quiet” (shhh...). a‘

ion of /[/ in shoe and




Word Study: Long a, i, o Spelling Patterns

Long vowel sounds can be spelled in different ways. The chart below
shows the different spelling patterns for the long vowels a, i, and o.

Long a Long i Long o

a_e: state, same, rate, | i_e: decline, nine, five 0_e: home, alone

ow: shows, owner,
widow, lower

igh: right, slightly,
higher

G
57

r. Take turns reading aloud the words in the box.
, identify the long vowel sound and its spelling.
and write a sentence for each.

always tight
bright  grain tiles
crow hides window
drive late

Reading Strategy RIE1]

Scanning helps you find information y
scan, you read for particular kinds of info
dates, numbers, and facts. To scan, follow

[¢] ch as names,
® Look at the title, visuals, captions, and lab ?ey

ickly. When you

contain the information you need.
e Start reading the beginning of the text. Move yo

® Stop scanning and begin reading as soon as you find any
key words or ideas you’re looking for.
Before you read “Climate Change Puts Nature on the Move,” use
the scanning strategy to find three key pieces of information that
you want to know and think might be in an article like this one.

kly

over the lines. Don’t stop at words you don’t knowQ
e Look for key words related to the information you wan % ’
Vls
58

Reading 3 @

A

Prepare to Read

Word Study: Long a, i, o
Spelling Patterns

Read aloud the paragraph and chart about spelling
patterns for long vowels. Explain to students that
the vowel-consonant-e pattern often stands for a
long vowel sound. Write the chart headings on the
board, and ask students to suggest other words
for each spelling pattern (for example, scrape,

rice, shone). Then explain to students that there
are other spellings for these long vowel sounds,
including the following:

Long a: eigh (freight), aigh (straight), ei (veil)
Long i: y (by), i (wild), ie (tie), eigh (height)
Long o: oa (coat), o (go), oe (woe)

Practice

Read aloud the instructions for this practice
exercise. Before students write their sentences, ask
them to copy each word into their notebook and
circle the letters that stand for long a, j, or o.

ANSWERS

Answers will vary but students should spell and use
each of the five words correctly in sentences.

Reading Strategy: Scan

With students, read the step-by-step instructions for
w to scan for information. Bring in copies of an
with headings, visuals, captions, and labels.
ow to scan for specific information. SAY: /f
In #can this article for information about
largie

aph and any section titles very
ords and information. As

soon as | found th ation | was looking for,

1'd stop scanning and'read. tudents practice

scanning the article for s ﬁation.

quickly, looking

111



Reading 3

Teaching Resources

e Teacher's Resource Book, p. 115
e Audio
e Reader’s Companion, pp. 37-45

For extragpractice, use the various worksheets in

This informational tmss s how climate
change has change ion patterns of
animals around the worl ing humans.

@ The Big Question Remind nts of
the Big Question. Elicit a disc rowth
and change in nature.

¢ In what ways do species change over ti@
e What are some things an animal may nee t’

to adapt to a changing environment?

e What are some ways that humans have adapte(Q*

} perfect habitats have now become too hot for

to the environment?

Set a Purpose for Reading

Tell students to copy the purpose for reading into
their notebook and to keep it in mind as they read.
Students should present details that support their
answer and explain how the reading relates to the
Big Question.

Preteaching Boldfaced Words

Have students work with a partner to read

aloud each boldfaced word and its definition on
pages 112—-113. Answer any outstanding questions
students have about the uses of the words or their
meanings before reading the selection.

Scaffolding: Listen and Read
Have students listen to the audio as they read
the selection to themselves. Then have students
work with a partner to alternate reading aloud
paragraphs from the selection.
( )
Challenge Words and Terms
Some words and terms may be difficult for
English learners. Teach the following words
and terms before they read:

e take notice
e pronounced
e safe havens

T112
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Reading 3
Set a purpose for reading As you read this science and social

Informational Text studies article, consider this question: How is climate change
Science/Social Studies affecting plants, animals, and people?

Climate Change
Puts Nature
on the Move®

You may not have taken too much notice of the
planet’s changing climate, but nature sure has.
Around the world, organisms large and small are
changing their behavior, diets, and home ranges
in response to changing temperatures. A scientific
study of 4,000 different species of animals and plants
discovered that half of them are now on the move.

Moving is nothing new for Earth’s living things;
they have moved from place to place for millions of
years. Many birds spend their winters close to the
equator and their summers near the poles. Land
animals, such as caribou, and ocean animals, such
as whales, migrate hundreds and hundreds of miles
from their feeding grounds to the places where they
give birth to their young.

However, scientists are observing changes to
those established patterns. Regions that were once

the organisms that live there. Faced with warmer

mperatures, animals must either move or adapt to
Vi or many, adapting means changing patterns
a aviors that kept them alive for years. Among

organism ing things, such as plants or animals A Due to climate change, many
»

habitats, p re plants or animals live animals and birds, such as the white
stork, have shifted their migration
patterns.
@ Unit 2 Q

@ Common Core Si%ﬂdards
1

The following standards apply to pa 15.
R1.9-10.5, RH.9-10.7,

iving things that are affected are penguins,
moose, zﬁ/en people.
Qﬁ
e

For the full text of the
standards, see the Appendix.

Teaching the standards: RI.9-10.1, RI.
RH.9-10.10
Practicing the standards: RI1.9-10.10

Go to your Digital Resources for additional standardseorrelati r these pages.

Differentiated Instruction

Beginning Sit with students, and take turns reading
or paragraphs. This will make the task mor
manageable.
Early Have students look at the photos on pages 112
Intermediate/ and 113. How are the white stork and the Adélie
Intermediate penguin similar?

Early Advanced/ | Have students create a graphic organizer to
Advanced compare Adélie penguins to Gentoo penguins.
Which species might be more of a threat, and why?

|\ J




Penguins in Peril

The effects of climate change are more pronounced at the poles than
elsewhere. This is not good news for polar animals that are well adapted to
cold climates. The Adélie penguin, which nests in colonies on the Antarctic
Peninsula, is among the polar species that are struggling.

Over the last 40 years, the temperature along the peninsula has increased
by 9 degrees F, causing the sea ice to form later and melt sooner. The

mperature change had caused the penguins’ main prey, silverfish, to

following their own prey to different areas. As a result, not only are the
ins that are nesting on the Antarctic Peninsula struggling to find food,
they also are facing warmer temperatures, which bring rain that can
and kill chicks.
élies decline on the Antarctic Peninsula, another species of
too penguin, has been moving into this part of the
ntoos consume a more varied diet than Adélie penguins.
an Adélies and can dive deeper to find food. However,
rmer temperatures are good for penguins; it just
be able to adjust to changing conditions better

peng
Adélies’
Also, they ar
that doesn’t me
means that some
than others.
There is some good S,
that are being less affecte
growing. As long as these safe

e Adélies: The penguin colonies in locations
i ange are remaining stable or even

ain, the Adélies will survive.

prey, an animal that is hunted by another anima
range, the area of land where a species can li

¥V A group of
Adélie penguins
hunting and
diving for fish in
the Antarctic.

Before You Go On
‘Why are some

animals changing

be affected by climate
change?

Reading 3 @

where they migrate?

Reading 3

Ask students to check what they have understood
in the reading. If you are using the audio, pause the
recording.

Before You Go On

Remind students that these questions will help
them monitor their progress.

ANSWERS

1. Some animals are changing their migration
patterns because of changing temperatures.

2. Earth’s rising temperatures have caused the
Adélie penguin’s main prey, the silverfish, to
leave the region. This means the penguins
struggle to find food.

On Your Own

Place students in small groups to discuss their
responses, and encourage volunteers to share their
responses with the class. Answers will vary.

®

T113



Reading 3

Across the Curriculum: Social Studies
The caribou has been an essential part of survival
for people in the Americas living in very cold
climates, such as in Alaska, U.S.A., and Canada.

Record aribou and human history go back
alm ,000 years. People followed the

movem he caribou herds and depended on
caribou fo eat, fur, and hides and for trade.

In order to tr
established. Peo

i-permanent camps were
caribou furs and hides
for other foods an of the camps that
followed the caribo into small towns

where people settled for Q

Reading Strategy: Scan
Have students scan page 114 for th
information:

1. What animal has always lived on the tunda?
caribou
2. What is a plant that moose eat? willow; alder Q |

3. Can caribou eat willow and alder? no

T114
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@ Unit 2

Shrubs, Moose, and Caribou

Around the world, climate change is altering the makeup of ecosystems.
Every living thing on Earth is part of an ecosystem, a web of life in which
each part affects, and is affected by, every other part. The plants that grow in
an area are eaten by certain animals that have adapted to eating them. When
those plants change, the animals are affected. When plants spread to new
areas, the animals that eat them follow their source of food.

The North Slope, the far northern part of Alaska, U.S.A., is far beyond
the tree line, the northernmost limit where trees grow and thrive. Most of
the North Slope is tundra, home to low-growing plants. Caribou, which are
related to deer, live on the tundra because they have adapted to eat these
plants.

Climate change has altered the North Slope’s ecosystem. Because of
warmer temperatures, shrubs like willow and alder are spreading through
the river valleys, and with them have come moose. Once limited to the tree
line because they could find no food on the tundra, moose have spread
about 400 kilometers north from their northernmost limit in 1880.

However, the story is different for the caribou. Some research has found
that the arrival of the shrubs has reduced the kinds of plants that the caribou
need to survive; the caribou cannot eat the woody shrubs that moose feast
upon.

What will happen to the moose and the caribou? Will the moose replace
the caribou, like the Gentoo penguins are replacing the Adélies? It’s too soon
to tell, but scientists are watching the situation closely.

Life Is on the Move

In addition to penguins, shrubs, and moose, thousands more species
of animals and plants are responding to warmer global temperatures by
moving. Scientists have discovered that all life on the planet is shifting away
from the equator toward the cooler poles. Land animals and plants are
moving toward the poles at a rate of 16 kilometers per decade. In the ocean,
the migration is even faster than on land, with species moving at a rate of
71 kilometers per decade.

equator, the line that divides the Earth into the Northern and Southern Hemispheres

<« When shrubs
like willow grow
lower in the
valleys, they
attract moose.

A
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<« The floodgates
in Rotterdam can
open and close to
help control the
water during tides
and storms.

vement toward the poles is only part of the story. Animals and plants
a oving up mountains and diving deeper into the ocean to find
[« eratures. The patterns of life on Earth are changing rapidly to
tter and more challenging living conditions.

Are hum e to the effects of climate change? No; humans are
being affected, ing temperatures will lead to greater and more
severe flooding i @ eas 2100, sea level may rise as much as
2 meters. This willhap or, easons. First, water expands when it is

warmer because heat mak
Second, much of the water tha
and become part of the ocean.
In some places, people are alre eing fo,
residents of 31 coastal villages must move
protective barrier. As a result, storms ha
houses stand, making it unsafe to remain. Si
rising seas have already covered five islands. O
Kiribati, the Maldives, and Tuvalu, people are alrea
Major cities will be especially vulnerable. In Shangh

llion
)
people may need to migrate out of flood zones by 210070 s, such as
Miami in the United States, are also at risk, as are nations tl Q -

olecules move faster and spread apart.
ntly frozen in ice at the poles will melt

to move. In Alaska,

ice no longer forms a

nd where their

e Pacific Ocean,
acific islands, like
plans to move.

lying areas, such as Bangladesh.

Elsewhere, people have started preparing for the changes bro
by climate change. And they’ve learned from those who live in places
that have experience dealing with flooding. Because two-thirds of the
Netherlands is already at or below sea level, people there have built
garages, lakes, parks, fields, and canals that can hold water during storms
or when tides are high. Engineers have constructed 21-meter-tall
floodgates to protect the major port in Rotterdam.

Climate change is a reality, and all living things—including people—will
need to find ways to cope with rising temperatures and sea levels.

Before You Go On

I2How are ecosystems
affected by climate

How is your are:
affected by climate
change?

Reading 3 @

flooding, a large amount of water covering the land
eroded, destroyed over time by natural forces
floodgates, gates that can be opened or closed to let water in or keep it out

Reading 3

Scaffolding: Listen and Read

Have students listen to the audio as they read the
selection silently to themselves. Then have students
work with a partner to take turns reading the
selection aloud, paragraph by paragraph.

Review the Purpose for Reading

Elicit responses to the Set a Purpose for Reading
question at the beginning of this reading. Remind
students to relate their response to the Big
Question.

Before You Go On

Have students work with a partner. Remind them
that these questions will help them monitor their
progress.

ANSWERS

1. In an ecosystem, each part affects every other
part. If plants change, the animals that eat them
may have to change. If those animals move, the
animals that eat them may have to move, too.

2. Climate change is affecting humans, especially
near the coasts. Because increasing temperatures
lead to rising waters, some people are being
forced to move away from the coast.

On Your Own
Place students in small groups to discuss their

ses with the class. Answers will vary.

onnses, and encourage volunteers to share their
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Review and Practice

Teaching Resources

e Workbook, p. 59
e Reader’s Companion, pp. 46-50

For extra practice, use the various worksheets in
your Digital Resources.

Com nsion

Model for st ow to find the answers to the

questions on thi Remind students that these

are different types jons, ranging from

literal recall to thos e them to use

higher-order thinking sk|II

ANSWERS

1. Climate change and rising glob tures
are causing changes to the distri ife on
our planet.

Their habitat has been changed by competit
for food from moose.

3. Possible answer: An animal that expands it
habitat might like to eat the same plants as
other animals that already live in the area.

4. The polar regions are most affected by climate
change.

5. These animals may continue to migrate to find
new food sources, affecting the plants and
animals around them.

6. The leaders visit places such as Rotterdam in the
Netherlands to learn how to prepare and plan
for rising sea levels.

7. Answers will vary.

8. Answers will vary.

2. Caribou have been affected by climate ?

Speaking Tip
Have small groups of students choose one of the
photographs from the article. Have them use the

photograph to help explain how climate change
affects animals and their ecosystems.

In Your Own Words

Have students work with a partner to review the
terms in the box. Encourage students to write
sentences using a few of the more difficult words
for them. Then have partners share some facts they
learned about climate change and migration from
the article.
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ﬁ Ig Your Own Words
y

. Reading 3

Review and
Practice

Comprehension

Recall

1. What is causing living things to move
on our planet?

2. What is one species that has been
affected by climate change? How?

Comprehend

3. How can an animal that has expanded
its habitat affect other plants and
animals in the area?

4. What regions are most affected by
climate change?

Seagulls feast on any fish that escape this feeding
humpback whale. If the range of the whale changes,

Analyze it can affect the seagulls.

5. From what you read in the article, what
predictions can you make about the
future of the Adélie penguin, the moose,
and the caribou?

6. Why are leaders from other coastal cities visiting the Netherlands?

Connect

7. What do you think is the greatest impact of climate change?
Explain.

8. What do you think is the author of this article’s viewpoint about
climate change?

Speaking Tip

You may wish to use the
images in this reading

to help explain the
main ideas and details
presented in the text.

equator prey
caribi flooding poles
climate chan habitat range
ecosystems O 'organisms sea level
erosion penguins survive

For the full text of the )
ndards standards, see the Appendix.

The following standards apply to pages'1. 21.

Teaching the standards: RI.9-10.2, RI.QR .9-10.5, R1.9-10.10,
W.9-10.4, W.9-10.5, W.9-10.10, SL.9-10.1,

WHST.9-10.4, WHST.9-10.5
Practicing the standards: RI1.9-10.7, SL.9-10.1¢

kGo to your Digital Resources for additional standards corre

-

Differentiated Instruction
Ask students to explain to you in their ownWords
what they understand about animal migration.

Early Have students pick one word from the chart on
Intermediate/ p. 116 and write a sentence about it. Then ask

Intermediate students to write a brief answer to one of the
Discussion questions on page 117.

Beginning

Early Advanced/ | Invite students to do research and prepare a brief
Advanced oral report in response to question 6 on page 116.

.




Review and Practice

Discussion Listening Tip Listening Tip

Discuss with a partner or in a small group. If you have a question,

Climate change continues to affect migration. How do you think wait until the speaker has Suggest that students write down any questions

that warming temperatures will affect animals, plants, and people finished speaking before .

five years from now? asking it they have so as not to interrupt the speaker and so
ow are growth and change related? How would you answer they can remember what they wanted to ask.

Big Question, based on what you read in this article? Explain.

or Fluency Discussion

aloud to communicate meaning, we group words Before students begin their discussion, decide
se or slow down to make important points, and . .
t words. Pause for a short time after a comma whether they will work as a whole group, In

emphasi
and for a lo fter a period. Pay attention to rising and falling small teams, or as partners_ Make sure that
intonation at tl ntences. .. .

Work with a p, 0. paragraph from the reading. Discuss all part|C|pantS are heard and that ideas are
which words seem i r communicating meaning. Practice challenged but not discarded. Exp|ain that the
pronouncing difficult wi d turns reading the paragraph aloud

purpose is to allow everyone a chance to speak.
Remind students to use the Key Words and
Academic Words they have studied.

and giving each other feedb,

Extension

Now that you have read about how cf
patterns, go online to find additional inf

Choose an article, read it, and summarize i The Big Question Guide students to

include the

title and source. Does the infc?rmation in the ?lr@ge or confirm discuss how the chaIIenge of new

your reaction to the text you just read? Explain h . .
circumstances can force us to push ourselves in

Q new directions.

,’ Read for Fluency

e Guide students in selecting text for their
/ fluency practice. For best results, students should
choose text that they enjoyed reading. Point out

that text that is heavily punctuated presents more
Deforestation—the cutting down Of a reading Cha”enge.

of trees—has affected moth and
butterfly migration patterns.
-
xtension

Reading 3 @

ffects migration
on this topic. @

urage students to go online to research other
media on migration. Have students analyze
wa edia convey information through visual

ands (@niques.
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. Reading 3

Teaching Resources
e Workbook, pp. 60—61

For extra practice, use the various worksheets in
your Digital Resources.

Direct studen first example box. Tell

students that a ive adjective compares
one thing to anothe ch example and
rule with students. , elicit additional

example sentences from s Write the
sentences on the board.

Grammar Skill

Read the grammar skill aloud with the
Ask students for examples with these irreg
adjectives. Possible answers: He likes me more than

| like him. | think the book is better than the moweQ

Grammar Check

Point out the Grammar Check box, and SAY: When
do writers use than with comparative adjectives?
Answer: When they want to make a comparison
clearer.

Read aloud the directions for this exercise. Model
how to complete the exercise by completing the
first example with the correct comparative form of
the adjective, warmer. Read the complete sentence
aloud for students.

ANSWERS
1. warmer 2. safer 3. more dangerous

Read aloud the directions for this exercise. Model
how to complete the exercise by completing the
first example with students. Have a student read the
completed sentence: Indiia is warmer than Canada.

ANSWERS
2. more comfortable than 3. worse than

Have students listen carefully to each other and
correct each other’s mistakes.
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Grammar

Comparison Structures: Comparative
Adjectives

Irregular comparatives
must be memorized.
much — more

good — better

little — less

A comparative adjective compares one thing to another. Comparative
adjectives are formed in different ways, depending on the adjective that
they are based on. Using the word than also clarifies the comparison.
Here are the rules to follow to form comparative adjectives.

Example Rule
Warmer habitats are near the equator. Most one-syllable adverbs, add -er: [warm].
Birds are larger than insects. Most one-syllable adjectives ending in -e, add -r: [large].
Hotter climates are near the equator. Most one-syllable adjectives with a consonant-vowel-

consonant pattern, double final consonant, add -er: [hot].

Climate change will lead to more severe Adjectives of two or more syllables, add more: [severe].
flooding.

So far, our family has been luckier than most. | Adjectives ending in -y, change -y to -ier: [lucky].

Last night’s storm was worse than others. | Memorize irregular forms: bad — worse.

Complete the sentences with the correct comparative form of the
adjective in parentheses.

Grammar Check

L Wh ite
1. Indiais than Canada. (warm) J en do writers use

than with comparative
2. The place is than it was five adjectives?
years ago. (safe)
3. Coastal areas are to live in than
they were five years ago. (dangerous)

60
ete the sentences with the correct comparative form of the
arentheses and the word than.
Look at the graph on
page 108 and make
sea level. (high) comparisons with a
extremely partner. Example: Global
temperatures in 2010
are higher than they

3. Flooding at sea level is in the were in 1960.
mountains. (bad)
@ Unit 2 Q




Adjectives with Too and Enough Grammar Skill Adjectives With Too and
Writers often use too and enough with adjectives to indicate a degree, | yse an infinitive after
as in too hot, meaning “hotter than necessary or desired.” Study too or enough to show a EHOUgh
these examples: situation: The soup is too . .
e _ hot. The soup is too hot Direct students to the first example box. Tell
entence Meaning to eat now. :
ir is too cold for animals. Animals cannot live in air this cold. StUdentS that writers Often use t0o and enough
e water was warm enough for | This water was a good temperature with adjeCtIVES to give more SPECIfIC meanings.
o thrive. Pﬁa't was sufficiently warm for fish to Direct students to the second example box. Tell
rive.

students that not + adjective + enough has the
nd enough with an adjective to mean not as much . . f di . Al
as need se, not + adjective + enough has the opposite OpPOSIte meal_'"ng romtoo + a ](.ECtIVQ. ! 50,
meaning fré togadjective. The examples below have the writers sometimes follow expressions with too and
same meanin . . « ags .
not ... enough with infinitives to clarify a result.

too + not + adjective + enough
Some climates are too ho Some climates are not cool enough =
these organisms. r these organisms. Grammar Skl"
W_'ti;e,“f_”_’t‘?e“f?es ;‘0'!f<;W i with o and not .. . enough Read the grammar skill aloud with the class.
with intinitives to clarity a result. . . . e
SAY: What does adding the infinitive to eat do to
There is not enough food to last. ) i .
Their habitats are becoming too hot to live the sentence? Answer: makes it clearer

Grammar Check
@ J When do writers use Grammar ChECk

Circle the correct phrases to complete the sentenc

the infinitive with too
and enough? Point out the Grammar Check box, and SAY: When

. The ladder is too short / short enough. It doesn’t reac| f do writers use the infinitive with too and enough?

1. Wear a coat. It’s too cold / cold enough to go out i

& Answer: to clarify a result

Read aloud the directions for this exercise. Model
how to complete the exercise by circling the correct
phrase, too cold, in the first example.

2
3. Marco can lift that heavy stone. He is too strong / strong en .
4

. You must be 18 to see that movie. You are only 16, so you are hot
too old / old enough.

Complete the sentences with too or enough and one of these
adjectives: light, salty, sweet.

1. This box is I can carry it easily.
2. Waiter, please take back this soup. It is 3
tern p ! up- it It's early enough to eat

to eat. lunch. ANSWERS

3. I don’t want any more sugar in my tea. It is

too short 3. strong enough 4. old enough

Read he directions for this exercise. Model
how to ¢ e the exercise by completing the
first exam ithylight enough. Read the complete
sentence alou tudents.

ANSWERS
1. light enough 2. too sa 3. too sweet

Read aloud the directions with s ve
students work with a partner and thenyrea ir
sentences, with both too and enough, tolgach other.
Have students listen carefully to each other'and
correct each other's mistakes. Ask volunteers to
read their sentence pairs to the class.
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Teaching Resources

e Workbook, p. 62

e Worksheets, Writing Model 28
e GO 2: Concept Map

e Assessment, pp. 59-62

o R

Fore jce, use the various worksheets in
your Digi

J

will be writing a fictional
nit, To do this, explain
ills writers use to write

Remind students
narrative at the en
that they will learn
fictional narratives, or sto

Write a Persona
Letter

Read the information at the top of the pag
well as the Writing Prompt. SAY: The five part:

of a personal letter are the greeting, the body, the
closing, and the signature. The body contains the
details of the event or experience.

Prewrite

Help students understand the importance of giving
their personal letter their own voice. Work with
students to complete a graphic organizer. Tell
students to write their graphic organizer in their
notebook.

Draft

Remind students to use their graphic organizer
during the draft stage. Read the bulleted items.
Remind students to refer to their organizer
frequently during this stage of the writing process.

T120

%,

. Reading 3

Writing

Write a Personal Letter

In this unit, you have been learning about narrative writing. In this
lesson, you will write a narrative in the form of a personal letter to

a friend or a family member. In a personal letter, you tell the reader a
story about a memorable event or experience in your life. A personal
letter has five parts: the date, the greeting, the body, the closing, and
the signature. It is in the body of the letter that you include details
about the event or experience.

Writing Prompt

Write a personal letter to a friend or a family member about a memorable
event or experience. Choose an event or an experience you had that

you can write a story about. Include adjectives with too and enough and
comparative structures where possible.

@ Prewrite Choose an interesting event or experience you had. fw[e]
« Think about why this event or experience was important to you. %2

« Ask yourself who would enjoy reading about it.

« List your ideas in a graphic organizer.

Here is a graphic organizer created by a student named Adrian for a
letter describing his move to a new place.

Date: September 21, 2019
Greeting: Dear Alex,

i Body: Everything is different here.

et Ricardo.
1 He likes to play soccer so we practice together.
oing to try out for the team.

Closing:  Take care,
Signature: Adrian




Ideas:

[[] The ideas and events
in my letter are clear.

Word Choice:

1 I used descriptive
words to help my
reader understand
my message.

Sentence Fluency:

1 I used a variety of
sentence types and
patterns.

@ Draft Use your organizer to help you write a first draft.

* Keep in mind the person who will read your letter and your
purpose for writing it.

* Remember to include all five parts of a friendly letter.

* Be sure to include adjectives with too and enough and
comparative structures correctly.

evise Read over your draft. As you do so, complete () the
ing Checklist. Use the questions in the Writing Checklist to
'yau revise your story. Then, revise your draft, using the
ti proofreading marks listed on page 467.

roofread Check your work for errors in

gram echanics, and spelling. Trade papers with a
partner t dback. Edit your final draft in response to | Conventions:
feedback f, 11 used comparative

structures correctly.

®

in the Writing Worksho end of the unit.

a and your teacher.
Publish prepar copy of your final draft. Share your
letter with the class. a&work. You’ll need to refer to it

Here is Adrian’s letter to Alex. Notice how comparison structures.
eptember 21, 2019
Dear Alex,

ere_| get

How’s it going, buddy? Man, everything is d

lost on the way to all my classes and nobody eat cl ther!

I've been thinking about our lunchtime pick-up socc:

think | found a way to make my life more interesting—

interesting enough! | met a kid named Ricardo. | was doin

practice drills out in the field when he called out to me, “Hey, ’ ’
l ,

pass!” For a second, | was too surprised to react, since I've bare
spoken to anyone at this school. But once | understood that he
wanted to play, | passed him the ball and we took turns trying
to score on each other. Just like you and | used to, we set up our
backpacks as goal markers and spent lunch hour training. We're
supposed to meet up again tomorrow, so I'll keep you posted.
Maybe you can visit and we can all hang out.

Take care,

Adrian

Reading 3 @

Revise

Tell students that revising is an important part of
the writing process. Encourage them to read their
draft at least six times, answering each one of the
questions in the checklist. SAY: Revising gives
you a chance to look at your writing again. Read it
slowly. Think about what you have written. Are the
ideas and events in your letter clear? Did you use
descriptive words that help the reader picture the
action? Do your sentences flow smoothly? Is your
writing clear? Does it make sense? Think of other
ways to make it better. After students revise, have
them exchange paragraphs with a partner. Ask the
partner if it is informal, descriptive, and interesting.
If the writing is not clear, have the partner suggest
revisions.

Writing Checklist
Have students use the Writing Checklist to evaluate
their final draft.

Ideas Check that the ideas and events in the
students’ stories are clear.

Word Choice Check that the students have used
descriptive words.

Sentence Fluency Check that students’ sentences

are varied.
AConventions Check that students used comparative

uctures correctly.

nd Proofread

Tell that good editors often put their
writing a r a while. They can then return to
it with “fr " Encourage students to use a

dictionary an

usage. Then have
and use the Peer Revi
page 62 to evaluate each

Publish

Students can present their personae low
time for students to practice reading theijr persenal

us and to check spelling and

ade papers with a partner

Chegklist on Workbook
work.

letters. Remind students to save their w
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Prepare to Read

Teaching Resources
e Audio
e Workbook, p. 63

For extra practice, use the various worksheets in
your Digital Resources.
\_

Objec

Write the Content Objective on the

ecognize that we can

om ourselves and
that those lessons are i @t to our personal

growth.

@ The Big Question Befor

explore the questions at the top ge,
ask them to give reasons why we someti

loved ones—such as younger siblings and

mention that younger and older family members
sometimes make them feel self-conscious in front
of their peers because they have different attitudes
and ways of behaving.

grandparents—embarrassing. Students may Q

Y X
/e/

Build Background

Read aloud the Build Background section. Survey
the class to see how many students have had
grandparents or great-grandparents visit them.
How many have had elderly relatives from another
region come to visit them in their region? Have
they ever felt embarrassed by a family member?
How did they respond?

Understanding the Genre: Short Story
Remind students that although a short story may
be based on some real-life experience or person, it
is a fictional narrative. Review the characteristics
of short stories: They are shorter than novels and
usually have only a few characters; they generally
focus on a single event that takes place in a few
important scenes.

T122

What You —
Will Learn

Reading

* Vocabulary building:
Literary terms,
word study

* Reading strategy:
Make inferences

 Text type: Literature
(short story)

Grammar

© Have to + verb

 Conditional sentences

Writing

* Write a personal
narrative

Reading 4

Prepare
to Read

@ THE BIG QUESTION

How are growth and change related? Have you ever felt
embarrassed by someone you love? What happened? Did you learn
from the experience? Did the experience change you in any way?
Discuss with a partner.

Build Background

This reading is a short story called “Abuela Invents the Zero.”
Itis about a girl named Connie who is embarrassed by her
grandmother. Born in the United States, Connie has lived in New
Jersey, U.S.A., all her life. Connie’s grandmother was born in Puerto
Rico and is visiting the United States for the first time. Because her
parents insist, Connie takes her grandmother to church and learns
an important lesson as a result.

For the full text of the N
standards, see the Appendix.

The following standards apply to pa

1 25.
Teaching the standards: RL.9-10.1, RL.@, L.9-10.4, L.9-10.4,
L.9-10.4.c, L.9-10.4.d, L.9-10.5.a, L.9-10.6

Practicing the standards: L.9-10.3, L.9-10.

Go to your Digital Resources for additional standardseorrelati

r these pages.

g J

-

Differentiated Instruction

Beginning Ask students which photo on pages 122
shows someone who might be a grandmo

A granddaughter?

Early Have students work with a partner to read aloud
Intermediate/ the boxed texts on page 123.
Intermediate

Early Advanced/ | Have students work with a partner to role-play
Advanced a brother and his sister. Have them act out an
improvised dialogue in front of the class.




Vocabulary @ Literary Words

characterization
dialogue
sarcasm

Learn Literary Words

Characterization is the creation and development of a character
in a story. Writers sometimes show what a character is like by
cribing what the character thinks and does.

ia usually called her brother, Jason, every Sunday. But this time she
el like getting up to find her cell phone. Felicia knew that her
uld be disappointed, but she was too tired to care.

day?” asked Jason.
't find the phone, and then | fell

asleep,” answered Felicia.

Sarcasm is a form of speech or Wtiting th sed to express
criticism or annoyance. It often adds a t of humor, but the
attitude behind the humor is usually i r. Often the
speaker or writer says the opposite of w e actually

means.
“Wow, Felicia. That makes me feel good. Thanks n uch
a big priority in your life,” said Jason.
[ Practice |
63 ’
Copy the paragraph below into your notebook. With a partner, ,

write a few lines of dialogue to show what the narrator and
her cousin are like. Remember to put each speaker’s words in
quotation marks. Try to include a sarcastic remark.

| was on a train to Florida to visit my cousin Maria. | was very excited
about the trip. | hadn’t seen Maria for five years. Maria was beautiful
and popular, and she always wore the coolest clothes. My train arrived a
little late. | noticed Maria right away. She was standing in the parking lot
next to a shiny new convertible.

Reading 4 @

Prepare to Read

Vocabulary

Learn Literary Words

Play the Audio Have students listen and
repeat. Read aloud the Literary Words at the top
of the page. Then have volunteers read aloud the
three paragraphs that explain characterization,
dialogue, and sarcasm. On the board, create a
chart like the following one:

CHARACTER

Thinks/Feels Does Says

Read aloud the example of characterization
in the Student Edition. SAY: How does the text
characterize Felicia by describing what she feels
and does? Have students suggest items to put in
the first two columns on the chart. Lead students
to understand that Felicia's thoughts and actions
describe the type of character she is. Next, read
aloud the example of dialogue. SAY: What does
the dialogue tell you about how Felicia feels?
What does it tell you about how Jason feels? Have
students add items to the third column of the
chart about Felicia and Jason. Then read aloud the

ample of sarcasm. SAY: What does the sarcasm

on uses tell you about how he feels? Remind

to add any new feelings to the first

o he chart as they describe Jason’s use
of saréasm eaking to Felicia. Help students to
see how \@ use characterization, dialogue,
and sarcasm tray the thoughts, feelings, and
traits of their c

Practice

Read aloud the instruction practice
exercise. Tell students to use th !

of
dialogue in the Student Edition a for their
own dialogue. Point out that certain'werds e
model dialogue help reveal Jason's char@ch
as angrily and retorted.

ANSWERS

Answers will vary, but students’ dialogues should
reveal the character traits of the narrator and her
cousin.
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Prepare to Read

Teaching Resources
e Audio
e Workbook, pp. 64—66

For extra practice, use the various worksheets in
your Digital Resources.

J

Listenin Speaking:
Academic
Play the Audio ents listen and

repeat. If you are not usin
Oral Vocabulary Routine.

@jio, conduct the

Oral Vocabulary Routine

Have students choral read the senten
Academic Words. After each sentence, use
vocabulary routine.

he

Define: Students read aloud the definition for
conduct.

Expand: His good conduct at the office is an
example for the rest of us.

Ask: How can you show good conduct in class?

Define: Students read aloud the definition for
ignore.

Expand: We should not ignore, that big hole in
the roof.

Ask: What things should you ignore and what
things should you pay attention to?

Continue the vocabulary routine with instruct and
reluctance.

Practice

Model how to use the questions to write answers.
SAY: To answer these questions and use the
Academic Words, | would use words from the
questions in my answers. For example, | would start
with these partial sentences:

1. | was ashamed of my conduct when | ....

2. Itis a good idea to ignore a person who'is ...
3. ... will instruct me about applying for a job.
4. | showed reluctance to ... when

ANSWERS
Answers will vary but should reflect students’
understanding of the Academic Words.

T124

Reading 4

Listening and Speaking: Academic Words Academic Words

Study the purple words and their meanings. You will find
these words useful when talking and writing about literature.
Write each word and its meaning in your notebook, then

say the words aloud with a partner. After you read “Abuela
Invents the Zero,” try to use these words to respond to

the text.

conduct
ignore
instruct
reluctance

conduct = the way someone behaves The little girl’s good conduct made her

parents feel proud.

ignore = pay no attention to someone
or something

They turned their heads away so as to
ignore the bully’s threat.

instruct = officially tell someone what to
do or how to do something

A teacher’s job is to instruct his or
her students.

18|88

His unhappy face showed his
reluctance to help his mother.

reluctance = unwillingness to do
something

[ Practice

64
Work with a partner to answer these
questions. Try to include the purple word

in your answer. Write the sentences in your
notebook.

1. Have you ever been ashamed of your
own conduct?

2. When is it a good idea to ignore a

person or a situation?

Who will instruct you about applying
for ajob?

3.

. When have you shown reluctance to
o something?

| tried this green ice cream with some
reluctance, but it turned out to be delicious
green-tea ice cream!

Linguistic Note Voic iceless Pairs of

Conso

In English, voiced consonants often
For example, the voiced consonents /b/, 1a,
unvoiced counterparts /p/, /t/, /k/, and /.

iceless counterparts.
, and /v/ have the

o




R SR R AT T 2 ST TR RN Prepare to Read

Word Study: Idioms

An idiom is a group of words with a special meaning that is different Word Study: Idioms

from the ordinary meaning of each separate word. Sometimes you
can figure out what an idiom means from the context of the sentence.
Other times, you may have to look in a dictionary. When you look

Read aloud the opening paragraphs and chart

up an idiom in the dictionary, look under the first noun found in the about idioms. Exp|ain that idioms mean Something
idiom. If you can’t find it there, or if there is no noun, look under the dff h h . d d I . f h d
R word in the idiom. For example, you will find the idiom come ITrerent than the individua meanings o the words
with under the verb come. that make them up. Work with the class to write

two sentences for each of the idioms in the chart—

M i uyr H .
S eaning for example: “I've been working night and day to
a e time . e . "o
— complete this writing assignment.” “Although | was
“become ill with” s e
. - . - exposed to the flu, I didn't come down with it." “I
ething get to or do something before someone

wanted that red velvet hat, but someone else beat

: me to it.”
Work with a partner. In r find and underline each of the

idioms from the box below. Qure out the meaning of the Practice

idiom using the context of th nce. T look up the idioms in a
dictionary. In your notebook, write the i d its meaning. Finally, Read aloud the instructions for th|s prac'“ce

vt a sentence for each idiom- exercise. Before students begin, write the first idiom
of here no way ("at the top of her voice”) on the board. SAY: On
g deal_she means business page 128, the narrator uses this idiom to describe
her grandmother. “She is praying loud, in Spanish,
and singing hymns at the top of her creaky voice.”

at the top of her voice end up
changes his mind getting myself into

LEECIHCES(E1EC )l Make Inferences (
that

Making inferences helps you figure out information or
hasn’t given directly. When you make inferences, or infer, The words loud, singing' and creaky are clues that
“reading between the lines.” To make inferences, follow these* ’ his idi h d ith ki | f noi
as you read: this iaiom has to do with ma Ing a ot of noise.
e Pay close attention to how the author describes the characterss When I look up the word tOp ina dictionary, I find
the events, and the setting. What has the author hinted at but ic inli "
s out that this /d_/om”means shouted or sung as
e Think about your own experiences. Do they help you IOUd/y as ,DOSSIb/E‘.
understand the situation that you are reading about?
® Now use the information in the story and your own experiences ANSWERS
to make inferences.
As you read “Abuela Invents the Zero,” think about what the author (]2} Answers will vary, but students should define
is conveying but not saying directly. What inferences can you make? 66

and use each idiom correctly. To help students
Reading 4 @ cate the idioms in the story, give them the page
bers on which they appear:
nd up, she means business; p. 127: no way;

WUt of here, changes his mind, getting
I[fintogpa]31: makes a big deal

p.
p.
myse
Reading$tkategy: Make
Inference

With students, read the step-ysstep instructions
for how to make inferen aloud the first

paragraph of the story on AY: Good
readers use context and their owledge
to make inferences as they read. he first
sentence of this story, | know that th&gyan her
is very upset and blames the narrator foRgQl'she
feels. | know this because the grandmotherSays
that she feels like a zero and because she is angry
and trembling. Something must have happened
between the narrator and her grandmother to make

her so upset. What other inferences can you make
based on the first paragraph of this story?

T125



°
Reading 4 ,
Reading 4
Set a purpose for reading Read the story to

= i find out how a person can learn an important lesson
Teaching Resources Literature o .

Short Story Connie learn?

e Teacher's Resource Book, p. 116
e Audio

For extra practice, use the various worksheets in Abuel a

your Digital Resources.
Invents
Abue vents the Zero the Z ero @)

rtant lesson when §he spends JUDITH ORTIZ COFER
ther, who is visiting from

time with her gr.

H “You made me feel like a zero, like a nothing,” she says in Spanish, un
Puerto RICO' cero, nada. She is trembling, an angry little old woman lost in a heavy
/ winter coat that belongs to my mother. And I end up being sent to my
- - . room, like I was a child, to think about my grandmother’s idea of math.
@ The Blg QueStl Qnd StUdentS Of It all began with Abuela coming up from the Island for a visit—her
i i first time in the United States. My mother and father paid her way here so
the B Ig QueStlon for th . ! .HOW are grOWth that she wouldn’t die without seeing snow, though if you asked me, and
and Change related? EIICIt a dISCUSSIO ut nobody has, the dirty slush in this city is not worth the price of a ticket.
changes that can lead to persona| But I guess she deserves some kind of award for having had ten kids
s AY: Wh . f . / h d and survived to tell about it. My mother is the youngest of the bunch.
- at p erson in y our rami y as cte Right up to the time when we’re supposed to pick up the old lady at the
your persona/ gro wth? airport, my mother is telling me stories about how hard times were for

la familia on la isla, and how la abuela worked night and day to support
- them after their father died of a heart attack. I'd die of a heart attack too
S et a P u rpose fo r Rea d I n g if T'had a troop like that to support. Anyway, I had seen her only three
or four times in my entire life, whenever we would go for somebody’s
Explain that StUdentS WIII have to present deta”s ' funeral. I was born here and I have lived in this building all my life. But

n Mami says, “Connie, please be nice to Abuela. She doesn’t have too

that su pport their answer to the quest|0 n and any years left. Do you promise me, Constancia?”—when she uses my
to eXpla in hOW the reading re|ates to the Blg e,  know she means business. So I say, “Sure.” Why wouldn’t I be
B monster, after all.
Questlon. Kennedy to get la abuela and she is the last to come out
of t lane, on the arm of the cabin attendant, all wrapped up in a
black shawl. H er over to my parents like she was a package sent

Preteaching Boldfaced Words airmail. Itis]
Have students work with a partner to read aloud shawloverat fress. Thats just the start
each boldfaced word and its definition on

pages 126—127. Answer any outstanding questions
students have about the uses of the words or their D v Q

slush, partly melted snow
Kennedy, John F. Kennedy

meanings before reading the selection.

from someone older and wiser. What lesson does

How does Connie’s
description of her
grandmother in the
second sentence

serve to characterize
Connie? What is Connie

like?
—

JLITERARY CHECK

What are some
examples of sarcasm
on this page? What
do Connie’s sarcastic
remarks reveal about
her character?

Literary Check

For the full text of the

standards, see the Appendi

‘)

Have students underline the second sentence. = :
Have them think about how Connie describes her The following standards apply to pa

1 31
: ; Teaching the standards: RL.9-10.1 q
?g:lgda";gtﬁer:é \:Vg:n?;;?;t:g;say about how Connie Practicing the standards: RL.9-10.4, RL.

Go to your Digital Resources for additional standards

lations for these pages.

Scaffolding: Listen and Read

Have students listen to the audio as they read s - - -
the selection to themselves. Then have students Differentiated Instruction
work with a partner to alte.rnate reading aloud Beginning Advise students who have problems wit
paragraphs from the selection. processing to read at least part of the text before
coming to class.
Early Have students look at the illustrations on
Intermediate/ pages 126—131. Ask them what they think the
Intermediate reading will be about.
Early Advanced/ | Have students explain what the illustration on
Advanced page 127 shows. What is happening in the story at
this point?
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Reading 4

Literary Check

Remind students that characterization is what

writers use to describe imaginary persons in a way

that makes them believable and lifelike. Answer:
0 Abuela’s refusal to let Connie’s mother buy her

a coat suggests that she is a practical and frugal

Q woman. The assertion that she “absolutely has to

attend Sunday mass or her soul will be eternally
damned” and that “She’s more Catholic than the

Pope” paints an image of her as a very traditional

/ religious person.

Q Check for Comprehension

Ask students to check what they have understood
in the reading. If you are using the audio, pause the
recording.

Once home, she refuses to let my mother b Ta because it’s a / LITERARY CHECK
What examples of

waste of money for the two weeks she’ll be in el Po, she calls
New Jersey, the North Pole. So since she’s only four es
tall, she walks around in my mother’s big black coat looki: ulous.
Itry to walk far behind them in public so that no one will
together. I plan to stay very busy the whole time she’s with us

won’t be asked to take her anywhere, but my plan is ruined whe
mother comes down with the flu and Abuela absolutely has to attend
Sunday mass or her soul will be eternally damned. She’s more Catholi
than the Pope. My father decides that he should stay home with my
mother and that I should escort la abuela to church. He tells me this on

characterization B efo re Yo u G 0 0 n

can you identify
in this paragraph?

Have students work with a partner, and remind

Before You Go On them that these questions will help them monitor

’m does Gonrie their progress. Ask students who are willing to
andmother? discuss the On Your Own question to share their

dogd Connie’s experiences with the class. Ask the rest of the class

Saturday night as I'm getting ready to go out to the mall with my friends. er to do? . .
“Noway,” I say. to think about what they would have done in a
I go for the car keys on the kitchen table: he usually leaves them there @ our Oy Sim i|ar Situation. Be Sensitive to StUdentS WhO dO
for me on Friday and Saturday nights. He beats me to them. How would yo

if you were Co not wish to discuss this subject.
Do you think Connie

e . Amswens
1. She walks far behind so nobody will think they

weaang + @) are together.
asks Connie to escort Abuela to church.

(0] Own

Place stu@n small groups to discuss their
responses, urage volunteers to share their

responses wit s. Answers will vary.

“No way,” he says, pocketing them and grinning at me.

ridiculous, silly
escort, go with
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Reading 4

Preteaching Boldfaced Words

Have students work with a partner to read aloud
each boldfaced word and its definition on

page 128. Answer any outstanding questions
stud e about the use of the word or its
mea ore reading the selection.

Readin

Model the str
might be drench
grandmother are fin
ask some questions to
this skill. SAY: Why do yo
her grandmother when she g
communion?

y: Make Inferences
y talking about why Connie
at when she and her
ed\in church. Then
students to use
onn/e ignores

to gg take
Literary Check %

Review the meaning of the Literary Word d Q’
It's conversation between characters that revea Q

their personality and sounds the way they would
talk. Dialogue usually appears within quotation
marks. Have students read the dialogue between
Connie and her father aloud. Answer: Connie’s
quick, flip initial response to her father (“No
way") shows the girl’s determination to avoid the
unpleasant duty of escorting her grandmother. Her
final response (“I understand. Ten o'clock. I'm out
of here.”) shows that she acknowledges her father
as being in charge and has realized she needs to
compromise in order to be with her friends that
evening.

T128

Needless to say, we come to a compromise very quickly. I do have a
responsibility to Sandra and Anita, who don’t drive yet. There is a Harley-
Davidson fashion show at Brookline Square that we cannot miss.

“The mass in Spanish is at ten sharp tomorrow morning, entiendes?”
My father is dangling the car keys in front of my nose and pulling them
back when I try to reach for them. He’s really enjoying himself.

“Iunderstand. Ten o’clock. I'm out of here.” I pry his fingers off the key
ring. He knows that I'm late, so he makes it just a little difficult. Then he
laughs. I run out of our apartment before he changes his mind. I have no
idea what I'm getting myself into.

Sunday morning I have to walk two blocks on dirty snow to retrieve
the car. I warm it up for Abuela as instructed by my parents, and drive
it to the front of our building. My father walks her by the hand in baby
steps on the slippery snow. The sight of her little head with a bun on top
of it sticking out of that huge coat makes me want to run back into my
room and get under the covers. I just hope that nobody I know sees us
together. I'm dreaming, of course. The mass is packed with people
from our block. It’s a holy day of obligation and everyone I ever
met is there.

I'have to help her climb the steps, and she stops to take a deep breath
after each one, then I'lead her down the aisle so that everybody can see
me with my bizarre grandmother. If I were a good Catholic, I'm sure
I'd get some purgatory time taken off for my sacrifice. She is walking
as slow as Captain Cousteau exploring the bottom of the sea, looking
around, taking her sweet time. Finally she chooses a pew, but she
wants to sit in the other end. It’s like she had a spot picked out for some
unknown reason, and although it’s the most inconvenient seat in the
house, that’s where she has to sit. So we squeeze by all the people already
sitting there, saying, “Excuse me, please, con permiso, pardon me,”
getting annoyed looks the whole way. By the time we settle in, I'm
drenched in sweat. I keep my head down like I'm praying so as not to see
or be seen. She is praying loud, in Spanish, and singing hymns at the top
of her creaky voice.

Tignore her when she gets up with a hundred other people to go take

munion. I'm actually praying hard now—that this will all be over
oon. But the next time I look up, I see a black coat dragging around
und the church, stopping here and there so a little gray head

JLITERARY CHECK

How does the author
use dialogue to help
develop Connie’s
character?

purgatory, acc e Catholic faith, a place where the souls of
dead people g glentering heaven

communion, part of the mass i ich people go up to the altar to
eat a small piece of bread t, of Jesus Christ’s body
@ Unit 2 Q




can peek out like a periscope on a submarine. There are giggles in the
church, and even the priest has frozen in the middle of a blessing, his
hands above his head like he is about to lead the congregation in a set of
jumping jacks.

I realize to my horror that my grandmother is lost. She can’t find her
way back to the pew. I am so embarrassed that even though the woman
next to me is shooting daggers at me with her eyes, I just can’t move
to go get her. I put my hands over my face like I'm praying, but it’s really

ide my burning cheeks. I would like for her to disappear. I just know
n Monday my friends, and my enemies, in the barrio will have a
of senile-grandmother jokes to tell in front of me. I am frozen to my

ube with mirrors inside it, used to look over the top of something

Before You Go On

hat happens to

Abuela in,church?
t Connie
0 help her
grandmother?
@ On Your

Do you feel syl
toward Connie? Why or
why not?

Reading 4

Study Skills: Internet

Tell students they can use the internet to research
statistics. Have them use a reliable search engine
to do a keyword search on the number of religions
represented in the population of Puerto Rico. They
should look for the number of religions there and
the percentage of the total population that is
represented by each religion.

Ask students to check what they have understood
in the reading. If you are using the audio, pause the
recording.

Before You Go On

Have students work with a partner, and remind
them that these questions will help them monitor
their progress. Divide students into those who feel
sympathetic to Connie and those who do not. See
if students can persuade each other of the opposite
point of view.

ANSWERS

1. Abuela gets lost in church.

2. Connie is too embarrassed to help her
grandmother.

On Your Own

Place students in small groups to discuss their
responses, and encourage volunteers to share their

Reading 4 @ §ponses with the class. Answers will vary.

ge Words and Terms

and terms may be difficult for
. Teach the following terms

e withab of it
e sticking out
e drenched in swe

e | realize to my horr
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Reading 4

Preteaching Boldfaced Words

Have students work with a partner to read aloud
each boldfaced word and its definition on

page 131. Answer any outstanding questions
stud e about the uses of the words and

Explain that s can make inferences by
looking at visua

to a story. Have students
look carefully at th ion on this page, and
ask how they think Connie are feeling

at this point in the story.

thei ings before reading the selection.
Readin% Make Inferences

T130



seat. So the same woman who wants me dead on the spot does it for me.
She makes a big deal out of getting up and hurrying to get Abuela.

The rest of the mass is a blur. All Tknow is that my grandmother kneels
the whole time with her hands over her face. She doesn’t speak to me on
the way home, and she doesn’t let me help her walk, even though she
almost falls a couple of times.

When we get to the apartment, my parents are at the kitchen table,
where my mother is trying to eat some soup. They can see right away that
ething is wrong. Then Abuela points her finger at me like a judge

g a sentence on a criminal. She says in Spanish, “You made me feel
zero, like a nothing.” Then she goes to her room.
t explain what happened. “I don’t understand why she’s so
u; just got lost and wandered around for a while,” I tell them. But
even to my own ears. My mother gives me a look that
and goes in to Abuela’s room to get her version of the
with tears in her eyes.
says to tell you that of all the hurtful things you say it means? Does
st is to make them feel as if they are worth her mother’s use of

nothing.” Constancia have the
I can feel mys: there in front of her. But I can’t same connotation
bring myself to tell my mq think I understand how I made here?

Abuela feel. I might be sentin lady’s room to apologize, and
it’s not easy to admit you've be —at least, not right away with
everybody watching. So I just sit e not sa;

My mother looks at me for a long time,
she says, “You should know, Constanci
woman whose existence you don’t seem t
be here.”

That’s when I'm sent to my room to consider a adn’t

thought much about—until today. ’

Judith Ortiz Cofer was an accomplished author of poetry, short
stories, and novels for young adults. Born in Puerto Rico in 1952, she
and her family moved to New Jersey when she was a girl. Cofer’s
work has won many awards. An Island Like You was named Best Book
of the Year by the American Library Association in 1995. The Meaning
of Consuelo won the America’s Award for Children’s and Young Adult
Literature in 2003. In addition to writing, Cofer taught English and
Creative Writing at the University of Georgia.

/ LITERARY CHECK

How do you think this
story would be different
if it was told from the
grandmother’s point of

view?

Earlier in the story,
Connie explains

that her full name,
Constancia, has a
special connotation,
or associated meaning,
whenever her mother
uses it. What does she

u and [ would not

cringe, move back or away from something because it pains yor
jerk, person who does things that annoy or hurt other people
existence, state of being alive

before You Go On
hy is Abuela hurt

About the Author

Do you think thi
change between Abuela
and Connie now?

Reading 4 @

Reading 4

Ask students to check what they have understood
in the reading.

Before You Go On

Have students work with a partner, and remind
them that these questions will help them monitor
their progress. Have students discuss as a group
why Abuela is hurt and angry. What reasons does
she have for feeling this way? Would students feel
the same way if they were in her situation?

ANSWERS

1. Abuela is hurt because Connie made her feel
like she was worth nothing.

2. Connie feels like she's been a jerk.

On Your Own

Place students in small groups to discuss their
responses, and encourage volunteers to share their
responses with the class. Answers will vary.

Review the Purpose for Reading

Elicit responses to the Set a Purpose for Reading
question at the beginning of this reading. Remind
students to relate their response to the Big Question.

ANSWERS
Answers may vary but should include the following
understandings:
Connie learns from her grandmother that of all the
rtful things you can do to a person, the worst
o make the person feel as if he or she is worth
n This lesson is an important step in Connie’s
owth, and she may change the way she

treats r dmother and other older people.

Litera

Possible answ
grandmother’s p0|
how she had never seen sno

was to see it. There may ore references
to the Island.

Word Skill e

Possible answer: When Connie’s mother

name Constancia when addressing her, Coftfiie
knew her mom meant business. On page 131,
Connie's mother still means business, but she is
trying to stress a point. In the first example, on
page 126, Connie’s mother is trying to get Connie
to do something.

ory were told from the
lew, it may have told about
d how excited she

T131



Review and Practice

Teaching Resources
e Workbook, p. 67

For extra practice, use the various worksheets in
your Digital Resources.

Read the
to make eye

Tip with students, modeling how
to enhance understanding.

Reader's T

Performing by reading creases fluency and
improves expression. Have s work with a
partner. SAY: You will be actigéut a
the story you just read. Decide who
and who will play her father. Practic
individually before you perform the sce
partner.

Comprehension

Model answering the first question to show
students how to answer in a complete sentence.

ANSWERS

1. Connie had seen Abuela only three or four times
before this visit.

2. Abuela looks ridiculous to Connie because she
is wearing only a shawl and a thin dress in the
cold winter weather.

3. Connie is afraid that her friends will make fun of
her by telling old grandmother jokes.

4. Abuela doesn't speak to Connie on the way
home from church because she is hurt by the
way Connie treated her.

5. Answers will vary, but guide students to see
that the author presents Connie’s experience as
a lesson she learned. This implies that Connie’s
conduct was wrong and that Connie felt bad
about it.

6. Answers will vary, but guide students to
understand that living in a small community can
make people overly concerned about how their
neighbors view them.

7. Answers will vary.

8. Answers will vary.

T132

. Reading 4

Review and
Practice

Reader’s Theater @ Speaking Tip

Act out the following scene between Connie and her father.
Connie: May | have the keys, Dad? I'm going out.

Father: Not so fast! [holds the keys above his head] Ill let you go
under one condition.

Connie: [sighs] Hurry, Dad, please. My friends are waiting for me.

Father: You can go with your friends now, but you must take your
grandmother to mass tomorrow. No excuses. Mass begins
at 10:00 sharp.

Connie: But Dad!
Father: No “buts,” Connie. You will do this for your family.

Connie: Okay, fine. I'll do it. Now please give me the keys. | don’t
want to miss the fashion show!

Be sure to make eye

contact with members of
your audience.

Comprehension

Recall
1. How many times had Connie seen Abuela before this visit?
2. What makes Abuela look ridiculous to Connie?

Comprehend

3. What is Connie afraid will happen on Monday?

4. Why doesn’t Abuela speak to Connie on the way home
from church?

Analyze

~“The barrio is a small community. What effect does that have
n Connie?

' 5. How do you think the author feels about Connie’s conduct?

ct

were your friend, what would you say to her about the
i t and her feelings about Abuela? Explain.

8. Do you thigk the'title of the story is effective? Why? What is it like
to feel like afzerq? Explain.

@ Unit 2

For the full text of the )
standards, see the Appendix.

The following standards apply to pa
Teaching the standards: RL.9-10.1, RL.
W.9-10.3.b, W.9-10.4, W.9-10.5, W.9-10.8,
L.9-10.1, L.9-10.2
Practicing the standards: W.9-10.6, W.9-10.7,
10.4, SL.9-10.5, L.9-10.3

-

Differentiated Instruction

Beginning Ask students to write a label for each person’i
photo on page 133.
Early Have students look through the text and write
Intermediate a short summary that will help them answer the
Comprehension questions.
Early Advanced/ | Have students work as team leaders to coordinate
Advanced the creation and compilation of the class book
L described in the Response to Literature exercise.
J




Discussion

Discuss with a partner or in a small group.

1. Why do you think Abuela and Connie have different viewpoints
about what happened? Explain.

2. If you were Connie, how would you have felt about Abuela?
ould you have done anything differently? Explain.

at lesson did Abuela teach Connie?

are growth and change related? Do you identify with
’s embarrassment or do you think she was being selfish?
u think she will change as a result of her experience

Literature

68
How are senior €itj ted in your home culture? How are they
treated in other. 0, arch at the library or on the internet
to find information a a culture other than your own treats
elderly people. Write a mmarizing your findings. You
may wish to work with yourgG!es to publish your paragraphs in

a class book.

In many cultures, adults live with and care for their
elderly parents.

Listening Tip

Give each speaker
your attention.

Reading 4 @

Review and Practice

Listening Tip

Remind students that listening carefully during
these discussions will help them improve their
conversational skills, which can be useful in
everyday and academic situations.

Discussion

Decide whether students will work as a whole
group, in small teams, or as partners. Consider
dividing up the questions so each group has a
different topic. Make sure that all participants
are heard and that ideas are challenged but not
discarded. Remind students to use the Key Words
and Academic Words they have studied.

@ The Big Question Help students
understand that Connie learned that the way
she treated her grandmother was disrespectful and
hurtful. She learned that sometimes it's important
to put other people’s feelings before your own.

Response to Literature

Suggest to students that in some cultures, the

elderly are revered and respected. By virtue of their

age and experience, elderly people have gained

knowledge and wisdom. People over sixty may

not have the energy and vigor of young people,

but they have learned how to solve many of

ife’'s problems. Suggest that students begin their
ch by looking for additional information

a w seniors are viewed in their home

B
Yo

.
=
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Teaching Resources

e Workbook, pp. 68—69

For extra practice, use the various worksheets in
your Digital Resources.

Ha + Verb

Direct stu he Positive/Negative examples
box. Tell stu the phrase have to plus the
base form of a sses necessity or (with a
negative) lack of n é

Grammar Ski /

Read the grammar skill alou the dass.

SAY: What does number mean whe, ing about

verbs? Answer: singular or plural

Grammar Check

Point out the Grammar Check box and SAY:
have to + verb express possibility or necessity?
Answer: necessity

Model how to complete the exercise by completing
the first example with has to work. Read the
complete sentence aloud for students.

ANSWERS

1. has to work
3. don't have to do

Have a volunteer read aloud the example sentence
in the chart.

ANSWERS

Answers will vary. Possible answers:

2. Every morning, | have to wake up my little sister.
3. On weekends, | don't have to get up early.

4. After dinner, | have to wash the dishes.

Read aloud the directions with students. Have
students work in pairs. Have students listen
carefully to each other and correct each other’s
mistakes. Ask volunteers to discuss their week with
the class.

2. had to do
4, didn't have to cook

T134

Q The first one has been done for you.
’ ositive or Negative

. Reading 4

Grammar

Have to + Vexb

Use the phrase have to plus the base form of a verb to express necessity

or lack of necessity.

Necessity (Positive)

Lack of Necessity (Negative)

| have to be polite to my grandmother.

| don’t have to help her put on her coat.

She has to go to church on Sunday.

She doesn’t have to attend the fashion show.

She had to go to her room yesterday.

She did not have to stay in her room all day.

8

Complete the sentences with the correct form of have to and the
verb in parentheses. Be sure to use the negative if it is indicated.

1. My father on Saturdays. (work)
2.1 homework yesterday. (do)
3.1 homework today. (not, do)

4. Last night, my mother dinner.

(not, cook)

Copy this chart into your notebook. Complete each sentence with
something you have to do (positive) or don’t have to do (negative).
Then put each sentence in the past using had to or didn’t have to.

Make sure subjects and
verbs agree in number.
A singular subject uses
a singular verb, (e.g.,
He has to get up early).
A plural subject uses

a plural verb, (e.g., We
have to get up early).

J Does have to + verb
express possibility or
necessity?

Sentence

. negative Example: On Saturdays, | don’t have to get
up early.

Last Saturday, | didn’t have to get up early.

Talk with a partner about
things you have to and
don’t have to do this

Every morning,

week.

3. negative (n\ On weekends,

4. positive o atter dinner,

A
Q

@ Unit 2

Linguistic Note Dou atives
It may be a peculiarity of English a
negatives.” Many languages accept

the sentence “I don't have to do nothin
of double negatives is not simply nonstan
it is a natural preference, of which language in
be aware.

d En

on the use of “double
ivalent of nothing in

ekends.” The use
Rather,
need to




Conditional Sentences Grammar Skill

Conditional sentences are used to talk about events that may or may | yse a comma when the

not occur, depending on other events or conditions. Each conditional | cayse comes first. Do

sentence has an if clause and a result clause. Here is an example: not use a comma if the
effect comes first.

if clause ‘r‘esult clausg
get one question wrong, you fail.

regare different kinds of conditional sentences. Factual conditionals
a talk about future results of specific events or actions.
e result clause is often preceded by will.

cation, more people will listen to you.

iti ed to talk about present unreal conditions
and their results m ast in the if clause and could, would,
or might + verb i se. If the verb is be in the if clause, use

were for all persons.
If Mama went back to school, Qd have more opportunities.
If | were Lucas, | would be angry too.

69

Grammar Check
J Are unreal

conditional
sentences used to

In each sentence, underline the if clause on esult clause express certainty
twice. Then write factual conditional or unreal / about something?
1. unreal conditional | would be happy if my gran ts

visited me.
2. Abuelawill feel better if Connie ap@
3. Iflgotlost, I would call a family me .

4. Ifyouvisit Puerto Rico, you will see somé
interesting sights. with your

se S

class would
I have's e this
Complete the sentences. Use your own ideas. Write in your notebook. | summér;”.

1. I will feel very happy if . . . | will feel very happy if it’s sunny
tomorrow.

2. If I have free time this weekend, . . .
3. If my relatives visited me, . . .
4. | would take a long trip if . . .

d complete these

Conditional Sentences

Direct students to the first example box. Tell students
that we use conditional sentences to talk about
events that may or may not occur, depending on
other events or conditions. Each conditional sentence
has an if clause and a result clause. Direct students
to the second example box. Tell students that factual
conditionals are used to talk about future results of
specific events or actions. Direct students to the third
example box. Tell students that unreal conditionals
are used to talk about present unreal conditions and
their results. Use the simple past in the if clause and
could, would, or might + verb in the result clause. If
the verb is be in the if clause, use were for all persons.

Grammar Skill

Read the grammar skill aloud with the class.

SAY: How can we change the sentence in the first
example box so that it doesn’t need a comma?
Answer: You fail if you get one question wrong.

Grammar Check
Read aloud the Grammar Check box. Answer: no

As you read the instructions for this practice aloud,
point to each element in example activity 1.

SWERS
uela will feel better if Connie apologizes.

ctual conditional

st, | would call a family member. —
itional

rto Rico, you will see some
. —factual conditional

Ppracice s Rl

Read aloud the direction exercise.

Have students share their a Oh a partner.
ANSWERS
Answers will vary. e

Have students work in pairs and then read their
completed sentences to each other. Have students
listen carefully to each other and correct each
other’s mistakes. Ask volunteers to read their
sentences to the class.
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Teaching Resources

e Workbook, p. 70

e Worksheets, Writing Model 29
e GO 5: K-W-L Chart

e Assessment, pp. 63-66

o R

Fore jce, use the various worksheets in
your Digi

J

Remind students
narrative at the end
that they will learn som
fictional narratives, or stori

will be writing a fictional
ity To do this, explain
writers use to write

Write a Person
Narrative

Read the information at the top of the page a 6

as the Writing Prompt. SAY: When you write a Q
personal narrative, you are the narrator and main
character. You tell your reader about an event or an
experience. Dialogue is often included, which helps
readers understand the characters.

Prewrite

Help students understand the importance of giving
details in their personal narrative: Where were
you? Who was there? Why were you there? When
were you there? What did the characters do and
say? Work with students to complete a graphic
organizer. Tell students to write their graphic
organizer in their notebook.

Draft

Remind students to use their graphic organizer
during the draft stage. Read the bulleted items.
Remind students to refer to their organizer
frequently during this stage of the writing process.
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’ ‘hat was said

aguasero—a little rainfall—ruin our
, e

. Reading 4

Writing

Write a Personal Narrative

In this lesson, you will write a personal narrative from your own point
of view. In a personal narrative, you tell about an experience you have
had. Like fictional narratives, personal narratives include dialogue,
characterizations, and events related in a sequence; however, the
events, dialogue, and people in the personal narrative are real.

Writing Prompt
Write a personal narrative. Then provide some details and descriptions
about your experience. Use conditionals and have to as appropriate.

@ Prewrite Begin by choosing a memorable experience
you had with a family member of an adventure you had 70
with a friend.

« Think about the event. What happened?

* Who are the other characters in your narrative? What did
they say?

« List your ideas in a graphic organizer like the one below.

A student named Andrea used this two-column chart to organize
her ideas.

who was there me, my dad, my grandpa, my other

relatives

what happened It rained, but we had fun anyway.

“We are not going to let an




@ Draft Use your two-column chart to help you write a first M

draft.

* Remember to keep your purpose for writing in mind.
* Remember to include characters and dialogue.
 Use conditionals and have to correctly.

Revise Read over your draft. Look for places where the
riting needs improvement. As you do so, complete (v) the
ing Checklist. Use the questions in the Writing Checklist to
you revise your story. Then, revise your draft, using the

i d proofreading marks listed on page 467.

roofread Check your work for errors in
e,mechanics, and spelling. Trade papers with a

dback. Edit your final draft in response to
and your teacher.

feedback f
@ Publish Prepar

personal narrative
refer to it in the Writin

an copy of your final draft. Share your
s. Save your work. You’ll need to
op at the end of the unit.

Here is Andrea’s personal narrative. Notic she includes what her

parents said.

Andrea Vargas
Rainy River Day:

My cousins and | had packed everything we
the night before, but when | woke up on Saturday, a qg.
My parents woke everyone up by announcing, “We dre hg to
let an aguasero—a little rainfall—ruin our trip! We’ve b
for weeks!” While everyone was getting ready, the sun ca
We had to walk down a big mountain to get to the river. we
played ball, and slept on the gigantic rocks. For lunch, we made
Sancocho de Pollo—chicken stew—in a huge pot. We built a campfire
with found wood, and added all the ingredients we had packed for
the stew. We cooked and ate, and then put out the fire with sand
and water. As we were about to head home, it started raining again.
It was a huge aguasero. On the way out, we had to climb up the
mountain. But this time, there was a lot of mud, and it was very
slippery. | tried and tried to climb up, but | couldn’t. Finally, my dad
held on to my arm, and | had to walk on the edge of the river. If |
had to do it all over again, | would!

our hike

Organization:

[[1 I related my
experience in a clear
and logical way.

Sentence Fluency:

[1 My sentences flow
smoothly, helping the
reader to move from
one action to the next.

Conventions:

[] 1 used conditionals
and have to correctly.

/e/

Reading 4 @

A

Revise

Tell students that revising is an important part

of the writing process. Encourage them to read
their draft at least six times, answering each one
of the questions in the checklist. SAY: Revising
gives you a chance to look at your writing again.
Read it slowly. Think about what you have written.
Does your plot have a clear beginning, middle,
and end? Did you use descriptive words to help
the reader picture the action? Do your sentences
flow smoothly? Did you use conditionals and
have to correctly? Is your writing clear? Does

it make sense? Think of other ways to make it
better. After students revise, have them exchange
paragraphs with a partner. Ask the partner if it is
clear and descriptive. If the writing is not clear and
descriptive, have the partner suggest revisions.

Writing Checklist
Have students use the Writing Checklist to evaluate
their final draft.

Organization Check that students’ plots have a
clear beginning, middle, and end.

Sentence Fluency Check that students’ sentences
flow smoothly.

Conventions Check that students used
conditionals and have to correctly.

it and Proofread

ents that good editors often put their
wr for a while. They can then return to

it with¥fre es.” Encourage students to use a
dictionar esaurus and to check spelling and
usage. Then m trade papers with a partner

Checklist on Workbook
other’s work.

Publish e
S{? t
ct |

ive.
their

Students can present their per
Allow time for students to pra
personal narrative. Remind student
their work.
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Teaching Resources Link the Readings )

e Assessment, pp. 143—-152 Critical Thinking

For extra praCtice, use the various worksheets in What logical connections can you make between the ideas and details
your Dlguta/ Resources, in the readings in this unit? Although the readings do not all have the

same purpose, they share a common theme and reflect a range of
viewpoints. Complete the chart below. Be prepared to support your
answers with evidence from each of the texts.

Title of Reading Purpose Big Question Link

“How Seeds and Plants Grow”
“A Tale of Two Brothers”

“The Test”

“Climate Change Puts Nature | to inform

on the Move”
ANSWERS Q
“Abuela Invents the Zero” Connie learns a lesson about treating her
Title Of Purpose . . grandmother with respect.
Reading
Discussion
" . Discuss with a partner or in a small group.
How Seeds to inform Seeds cha e Which unit selection had the biggest impact on you? Which
and Plants they grow. character or situation could you identify with more? Explain.
Grow" @ How are growth and change related? Which unit selection do
,,A TaIe to entertain NOlbU dOES not you think answered the Big Question the best? Explain.
of Two grow or change. ’ ency Check
Brothers” ith a partner. Choose a paragraph from one of the readings.
ading it for one minute. Count the total number of words
" " . . yo . Practice saying the words you had trouble reading. Take
The Test to entertain | Lucas is Changed turns reading agraph three more times. Did you read more
i words each rd your speeds in the chart below.
by racial ' your sp
discrimination. 1st Reading 2nd Reading 3rd Reading 4th Reading
Number of Words
“Climate to inform Species change @
. Unit 2
Change Puts when their "
Nature on environments
the Move” change.
' )
“Abuela to entertain | Connie learns Differen nstruction
Invents the to treat her Beginning Ask students t which of the readings in
Zero grandmother this unit they liked and why.
respectfully. _ _
P y Early Have students explain of the readings
Intermediate helps them understand the*Big Question better.
Di ion : .
SCussio Intermediate Have students work with a par
Consider dividing up the questions so each student journal entry as the character Connie ela
or group has a different topic. Invents the Zero.”
. . Early Advanced/ | Have students read one of the further rea
The. Big Question Help students Advanced suggestions. Have them give an oral report to t
consider plot, character, and theme. class in which they connect the book to the unit
Big Question.
Fluency Check . J

Partners can subtract a word for each miscue. This
way, accuracy is accounted for in the final reading
times listed on the Fluency chart.
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Media Literacy & Projects )

Work with a partner or in a small group. Choose one of these projects.

®

@

Do research to learn about changes in one animal’s migration
route in the last 100 years. Make a graph with the information
you find. Display your graph and explain your findings.

What do you think will happen when Connie comes out of her
room and she and Abuela talk? Write a short dialogue that occurs
en they sit down to talk after the incident.

rch at the library or on the internet to learn how to grow
a packet of seeds and follow the instructions on the

plant grows, create a photo-essay of the different
your work for the class.

Choose one. opics related to the unit, or create your
own topi it: how plants use photosynthesis;
stories about rig rong; discrimination; the impact of

climate change; ho ly are treated. Research the topic
online and take notes. our findings to your group.

Further Reading )

Choose from these reading suggestions.
longer and longer periods.

Martin Luther King, Coleen Degnan-Veness

This book tells the amazing story of Dr. King’s nonViéle ggle for
racial equality and its powerful impact.

The Boy Who Harnessed the Wind, William Kamkwamb
As a teenager living in Malawi, William experiences poverty

of electricity and running water. When his family runs out of m
school, William finds solutions to his country’s energy problems.

Where the Red Fern Grows, Wilson Rawls
Billy and his coonhound pups win the coveted gold cup in the annual

eading silently for

coon-hunt contest. But when triumph turns to tragedy, Billy learns the

beautiful Native American legend of the sacred red fern.

Generation Green: The Ultimate Teen Guide to Living an
Eco-Friendly Life, Linda Sivertsen and Tosh Sivertsen

This book is a guide for teens who are curious about making a positive
impact on the environment. You'll learn tips for living even greener!

Media Literacy & Projects

Tell students that they are going to work on
a project with a partner or in a small group.
SAY: Read along in your Student Edition as |
describe each project.

1. Research an animal’s changing migration
pattern Have students go online to research
changes in an animal’s migration route. Display
examples of different kinds of graphs: pie graph,
bar graph, line graph. Have students choose an
appropriate graph to show the changes in their
animal’s migration route.

2. Write a dialogue Have students brainstorm
what Connie and Abuela might talk about
next. Then have students create their dialogues
individually.

3. Track a seed Encourage students to predict
how many days their plant will take to
germinate, then sprout a stalk, then grow leaves.

® When they present their work, ask them about

each other in their small groups, encourage them
to ask questions such as: Why did you choose
this topic? Was it hard to find this information?
Students should also ask each other questions
about their findings.

Unit 2 @ rther Reading

ge students to peruse these
t ly linked books in their free time
or fo -credit report.

0, their predictions.
e/ 4. Choose a related topic As students listen to
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Listening & Speaking

Worksho (7 thtea ST S LR IR S e ST
p l gut Itl:!ll
ogether

Teaching Resources Listening
e Reader+ & Speaking Skit

. . . Workshop
For extra practice, use the various worksheets in
your Dlglta/ Resources. You will write and perform a skit that tells a story.

(@) Think About It
Work in small groups. Review the elements of a story by listing the people,

S places, and events described in “Abuela Invents the Zero.” Who are the

characters? What is the setting? What events make up the plot?

. . Think of a story that your group could present as a skit, or short play.
by readmg over with students You may create your own story, choose one from this book, or use a familiar

41. Use the checklist as fairy tale or fable.

Begin this
the checklist

a planning guide: udents how to change
hp g g . hanai h ? @ Gather and Organize Information
the ques_tlons Into changing the first Discuss your story. Make a list of the characters, and write down key details
WOI’d(S) Into a com . ample, "Could you about the characters, setting, and plot.
understand the Story? " be " Make sure your Order Your Notes Make a story map to help you organize your ideas.
audience can understand the -
Characters Setting Mood
Who? Where and when? What is the mood?

Th'“k About It Problem Solution Tone

What conflict does the How does the conflict What is the tone?
Read the instructions aloud to students. plot grow out of? get resolved?
that the skit will include dia|OgUE. Point ou Prepare a Script Decide who will play each character. Then use your notes
a dia|ogue doesn’t include quotation marks. As and story map to write a script. The dialogue should look like this:

| h , foll db ) | Nolbu: Where did all these gemstones come from?
aplay, ¢ aracters’ names are tollowe y a colon, Heungbu: From a melon seed! You won’t believe what happened.
followed by the words the characters will say. Have ’ Nolbu: Impossible! Melon seeds grow melons, not gemstones.
students work in groups to choose a topic or a Include important details about the setting, props, and action:
H H ; Heungbu carefully binds the swallow’s leg and carries the bird into the house.

scene by re\”eV\{mg the people’ places, and thlngs m, ses as the bird’s leg heals. Then Heungbu sets the bird free.
that happe_HEd In th_e StOl’y. Students ShOU|d as!< isuals Make or find the costumes and props you need for your skit.
the following questions to help them write their

skit: Who are the characters? Where does the story @
take place? What main events happened? What

message does the story tell? A

Gather and Organize D v Q
Information

SAY: Now you need to organize your ideas.

. . i i i dard For the full text of the )
» After choosing a topic, you will begin to write NAAras  ;ngards, see the Appendi.
the skit from the answers to the questions.

Decide on the setting and the beginning, middle,

The following standards apply to pa

Teaching the standards: W.9-10.3, W.9 .9-10.3.b, W.9-10.4,

and end of your skit. Then decide who will play W.9-10.5, W.9-10.10, 5L.9-10.6, L.9-10.1, L. -10.3.a
each character. \Go to your Digital Resources for additional stand lations for these pages. )
e Use a story map to organize what will happen in
your skit. Include two or three events that lead s i . X
to a conclusion. Then write the lines for each of Differentiated Instructio
the characters. Beginning Partner Beginning students with stude hi
 How will you show your setting? Will your English proficiency to prepare the script fo i
characters need to wear special clothing or use B
props? Early _ Suggest that student.s use thg story ‘ATale of
Intermediate/ Brothers” as the basis of their script.
Intermediate

Early Advanced/ | Choose students to direct each group'’s skit. Have
Advanced the directors decide who plays which role, when the
actors should move, and how to interpret their lines.

-
|\
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@ Practice and Present

As a group, practice your skit until you can
perform it without looking at the script. If
possible, ask a friend or family member to serve as
prompter while you practice. (A prompter watches
the skit and follows along in the script. If someone
orgets what to say or do, the prompter quietly
reminds him or her.) Practice using your props and
aring your costumes. To make the presentation
ur skit richer and more interesting, use
iety of grammatical structures, sentence
tence types, and connecting words.

Skit Face the audience and
learly, even when your body is
irection. Pay attention to the
other act e, hen it’s your turn to
speak or move!

Evaluate the Pr tion

A good way to improve your speaki
listening skills is to evaluate each
you give and hear. When you e
think about what you did well and
do better. Complete (v') this checklist
evaluate your group’s skit and the skits o
classmates.

Could you understand the story?

Did the actors know their parts well?
Were the costumes and props helpful
and appropriate?

Could you hear and understand the
actors’ words?

O O ooo

Could the skit be improved?

Speaking Tips

Always face the audience when you
speak, even when you are talking to
another character. If you turn away
from the audience, people may not
be able to hear or understand you.

Use gestures and facial expressions

to help convey your character’s

thoughts and feelings to the
\audience.

Listening Tips

Listen carefully to the other actors
so that you know when to say your
lines. Learn your cues—words or
actions that signal it is your turn

1o speak.

When you watch a skit, look
for actions and gestures to help you
understand what people are saying.

Strengthen Your

Social Language

Rerforming a skit helps you learn
Vo abulary and structures used in
ersational situations. Go to your
i and do the activity
ctivity will require
uage that will help

A

Listening & Speaking

Workshop

Practice and Present

Read aloud the information about preparing a skit.
Monitor progress as students practice their lines.
Provide the following tips for memorizing dialogue.
SAY:

e Write or type the lines over and over again,
gradually writing more and more words from
memory. Divide the dialogue according to
changes of emotions (if applicable). When one
dialogue is memorized, move on to the next one.

e Record your lines, and replay them over and over
at home, while exercising, to and from school,
etc. Start saying the lines at the same time as
you listen.

Speaking Tips

Read the Speaking Tips with students, modeling
each tip to enhance understanding. For example,
the first tip is to “always face the audience when
you are talking to another character.” To model
the importance of this, talk while facing away from
some students so they can see how difficult it is to
hear and understand what you are saying.

Listening Tips

Explain to students that “cues” are stage
directions, actions, or the final words of dialogue of
e character speaking before them. They need to
attention to these so they know when it is their
speak or act. Inform students that during
ions, you will also be checking to ensure

ose of giving positive

feedback. Giving specific ex.
presentation is most helpful to

Strengthen Your Soci
Language

Help students find the activity for this unit in their
Digital Resources. Guide them to complete each
section and be available to answer any questions

they may have. Then encourage students to share
their answers with the class.
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Writing Workshop

Teaching Resources
e Worksheets, Writing Model 30
e Workbook, p. 71

For extra practice, use the various worksheets in
your Digital Resources.
&

Ficti | Narrative

In this worksh nts review the steps of
the writing proce ill apply each step
from prewriting to ongwhile learning the
characteristics of a ficti rrative.

Remind students that they ha n preparing to
write a fictional narrative throughout thedunit. Elicit
the characteristics of narrative writi dents.

Prewrite

Read the instructions to the class. Explain t

authors often do a lot of work in preparation
writing a story. They may do research, travel, and/ Q
or recollect experiences. Many authors often make
notes and brainstorm. Generate a discussion about
stories students have read and liked, and what
made the stories so enjoyable. Then help students
brainstorm various story ideas from their own lives
and experiences, from those of someone they know
or have read about, or from their own imaginations.
Now help students organize their story ideas in a
graphic organizer.

Draft

Remind students that a rough draft is a work in
progress. A story may change many times before
it is published. For students who may need more
modeling before they begin, show the model by
Micah on an overhead projector. SAY: Read the
final draft of Micah's story on page 146. As you
read, think about the characters, setting, problem,
and solution in the story chart he prepared before
writing the draft.

Now have students compare Micah's story chart

to his final draft. Ask them if the fictional narrative
contains all of Micah's original ideas for his story.
Did he answer all the questions in his chart? Can
the reader visualize the characters and setting? Are
the characters interesting? Is the ending satisfying?

Help students plan the structure of their
narratives—which event will come first, the
sequence of events that follow, and the conclusion
to their stories.
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‘ Put It A11
Together

Writing
Workshop Fictional Narrative

Afictional narrative is a story invented by the writer. Both novels and short stories
are fictional narratives. The events that make up the plot of a fictional narrative
are usually told in sequence and focus on a conflict or problem. In the beginning
of the story, the problem is introduced. The problem is developed in the middle
of the story and is resolved by the end. Fictional narratives also occur in a specific
time and place, called the setting. Another element is dialogue, or the words
characters say to one another. Dialogue helps bring the characters to life.

Writing Prompt
Write a fictional narrative that includes two or more characters, a plot, a
setting, and dialogue. Be sure to use conditional sentences correctly.

@ Prewrite Think about stories you have read and liked. What
did you most enjoy? Were the characters amusing? Was the 71
plot mysterious? Was the setting vivid? Then brainstorm a list of
characters for your story in your notebook. Also, think about the
point of view from which your narrative will be told. From whose
perspective will readers see events?

List and Organize Ideas and Details Use a story chart to
organize ideas for your fictional narrative. A student named
Micah decided to write a story about a musical squirrel named
Sammy. Here is his story chart:

Characters Setting
Who? Where and when?
Sammy Squirrel Forest in Spring
Robins and forest friends

, Problem Solution
What conflict does the plot grow out of? How does the conflict get resolved?
Nobody will let Sammy sing! Sammy finds a new way to make music.

@ Draf

Use th page 146 and your story chart to help you

write a fi t. Remember to tell events in chronological order.
Include dialogue to, eal what your characters are thinking
and feeling.

o g

( N\
Differen Wnstruction
Beginning Explain to stu to use the copy and
paste tools in thei ocessing program. This
will save them valua hen reorganizing
their writing.
Early Ask students why dialogue mi portantina

Intermediate fictional narrative. Does it help ow the
characters? If so, how?

Intermediate Have students work with a partner to coe j
story charts. What do they have in common?
what ways do their charts differ?

Early Advanced/ | Have students explain the reasons for three of
Advanced Micah’s edits to his first draft. Why did he make
these changes?




Writing Workshop

@ Revise

Read over your draft. As you do so, complete (/) the writing
checklist. Use the questions to help you revise your fictional
narrative.

Six Traits of Writing Checklist

Ideas: Is my plot original and interesting?
Organization: Are events presented in sequence?
Voice: Does my writing express my personality?

d Choice: Does the dialogue suit my characters?
e Fluency: Do my sentences vary in length

s: Does my writing follow the rules of grammar,
ANics?

Q make when he revises his first draft:

The Squeaky el Sings

N

Here are the changes Mi¢

Revised to
est, and there’s always | engage reader
with a greeting.

Hi therel The name’s Sammy—
% ig-Sammy Squirrel. I

plenty to do here. My favoritf\activity u

istening to the Robins

sing. Whenever they sang, every body gat. 0 listen. Fevsa]i®

eaky i
One day, I decided to sing along. Unfortunately, I 1 correct spelling

and mechanics
that isn’t so pleasing to the ear. As I sang along, the rned and to add
a descriptive
toward me in disgust. & @ adjective.
You have to stop!

“Hey!! shouted one of the Robins. “This concert is for animalg

fine singing voices, not squeaky screeches!”
wiped away a tear and

The crowd began to laugh. I Aquickly ran away. For a while I Revised to add

detail. N

Unit 2 @

Revise

Point out that the revising step focuses on
improving the content, organization, and wording
of a draft. It is not the same thing as editing. Have
students look over Micah's first draft and notice
the kinds of changes he made. Ask students to look
at their own draft and make changes in content

or wording. Be sure they review the Six Traits of
Writing Checklist and answer each of the questions.

Writing Checklist

Read aloud the Six Traits of Writing Checklist with
students, and go over each entry. SAY:

Ideas Check that your story describes engaging
characters, a conflict, and a memorable series of
events.

Organization Check that your story has an exciting
opening paragraph that introduces the characters,
setting, and problem. Be sure that you have placed
story events in a logical sequence, such as time
order, and that the events lead to a clear solution.

Voice Check that your writing is clear and
expressive.

Word Choice Check that you have chosen words

that vividly describe the setting and characters.

Be sure that the dialogue sounds natural for your
aracters.

nce Fluency Check that your story flows
s ly and has a rhythm to it. Sentences should
var ture and length. The story should sound

good e@ read it aloud.
Conventio u that your story follows the

rules of gram , and mechanics.
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Writing Workshop

T144

k Put It All
Together

d Finglly, . .
w?jndered around the forest alone.i %net some new friends—Wilson

Woodpecker, Tommy Turtle, and Ricky Rattler. /\Wilson’s large beak

prevents him from singing; Tommy is too slow and lazy to sing; and

They can’t sing either.

One afternoon, as I was climbing down a tree, I accidentally

Ricky can only hiss.

dropped an acorn mﬁit Tommy’s shell. Shocked by the impact,
Tommy s%%/pt\ieﬁgt?/ Shocked by Tommy’s s?%l\r%'?,/ Ricky rattled his tail,
while Wilson tapped his beak against a branch.

“Hold on! I shouted, “Did you here what we just did?”

“What? All we did was drop acorns, rattle tails, and peck trees,”
said Wilson.

“Exactly!” I declared. “If we come up with the right arrangement,
these thumps and peckvsvli\lurn into a fabulous rhythm!” Excited about
this new discovery, we began to work. We created a great beat!

Before long,

AAH the animals of the forest began to stop by to listen to us. Soon,

the Robins invited us to join them in a concert. Combined with the

S
involveAthe whole forest, whether good singers or not. And that’s how
our forest

l‘ais squeaky squirrel helped bring music into %Worldl

(4

A
Q

@ Unit 2

Revised to correct
spelling and for
clarity of flow
and pronoun
reference.

Revised to add
descriptive
language.

Revised for
mechanics
and clarity of
sequence.

Revised for
mechanics
and to add
descriptive detail.

has
Robin’s singing, our strong beat,led to a new kind of music that eetﬂ?/

Linguistic Note The

Mention that the apostrophe is n m
of a letter in a contraction, but also i
singular nouns add ‘s, as in The dog’s ft
nouns ending in s, only add the apostrophé&yas in
leashes are entangled. Be aware that many pe
English learners, wrongly use it’s for the possessi

is a contraction of it is or it has. Point out that the p

not use an apostrophe.

pronouns and adjectives yours, his, hers, ours, its, and t

e Apostrophe

sed to indicate omission
te possession. Most
k. For plural

o0 dogs’
not only
it's

<




@ Edit and Proofread Check your work for errors in
grammar, usage, mechanics, and spelling. Then trade essays
with a partner and complete (/) the Peer Review Checklist below
to give each other constructive feedback. Edit your final draft in
response to feedback from your partner and your teacher.

Peer Review Checklist

Does the first paragraph introduce the story?
Is the problem introduced, developed, and resolved?
e ideas presented in an order that makes sense?

description include sensory details where
0 ?

[] po e help to bring the characters to life?
oty is important to the writer?
Could chal efmade to improve the fictional narrative?

J

Unit 2

®

Writing Workshop

Edit and Proofread

Have students work with a partner. Review with
students the kinds of edits Micah made on his
final draft. (He corrected grammar, punctuation,
and spelling.) Discuss why you think each edit was
made. Keep dictionaries nearby to check spelling.

Peer Review Checklist

Remind students that making changes to their
own work can sometimes be difficult, and that
having a peer also review their essay will help
make their writing stronger. The checklist will help
them to give constructive feedback to each other.
Remind them to give positive comments as well as
suggestions for improvement.

Ask students to exchange essays with a partner.
Allow a few minutes for students to read their
partner’s essay. Have students complete the peer
review checklist on Student Edition page 145 and
give feedback to their partner. Then have students
go over their final draft and make improvements
based on their partner’s feedback. Keep dictionaries
nearby to check spelling.

.
Yo

% S
e
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Writing Workshop

Put It All
Together

Publish

Read students’ drafts and give feedback. Suggest
students allow a partner to read the draft as well.
Tell students to take the feedback of others into
cons n while revising their own work. Have
stude t their own final drafts and discuss
their opti ublishing. Explain that to publish
means “to s r writing with others, or to
make it public.

SAY: Think about tgpublish your piece
of writing. Does you®n @@ neced illustrations?
Colored paper? Before yo Q'ur final changes,
plan how you will show your g, sugh as in

a class book or on a bulletin board. T} mputer
may have some clip art or other ill r you
to add.

Q

T146

Based on the peer review, Micah decided to make these changes to his final draft.

Micah Cowher

The Squeaky Squirrel Sings

Hi, there! The name’s Sammy—Sammy Squirrel. I live in the forest,
and there’s always plenty to do here. My favorite activity used to be
listening to the Robins sing. Whenever they sang, every:body gathered
around to listen. One day, I decided to sing along. Unfortunately, I have
a squeaky voice that isn’t so pleasing to the ear. As I sang along, the
crowd turned toward me in disgust.

“Hey! You have to stop!” shouted one of the Robins. “This concert is
for animals with fine singing voices, not squeaky screeches!”

The crowd began to laugh. I wiped away a tear and quickly ran away.
For a while/\I wandered around the forest alone. Finally, I met some
new friends—Wilson Woodpecker, Tommy Turtle, and Ricky Rattler.
They can'’t sing either. Wilson'’s large beak prevents him from singing;
Tommy is too slow and lazy to sing; and Ricky can only hiss.

One afternoon, as I was climbing down a tree, I accidentally
dropped an acorn that hit Tommy’s shell. Shocked by the impact,
Tommy yelped. Shocked by Tommy’s yelp, Ricky rattled his tail,
while Wilson tapped his beak against a branch.

“Hold onl'T shouted, “Did you l%‘(%\g%\what we just did?”

“What? All we did was drop acorns, rattle tails, and peck trees,”
said Wilson.

“Exactly!” I declared. “If we come up with the right arrangement,
these thumps and pecks will turn into a fabulous rhythm!” Excited
about this new discovery, we began to work. We created a great beat!

Before long, all the animals of the forest began to stop by to listen
to us. Soon, the Robins invited us to join them in a concert. Combined

’ith the Robinls singing, our strong beat has led to a new kind of

. . R possessive.
usic that involves the whole forest, whether good singers or not.
that’s how this squeaky squirrel helped bring music into our
!
Publi in feedback from your teacher and classmates;
then p! r final draft. Share your fictional narrative with
the clas!

@ Unit 2

Q

/N

Yo

Revised to correct
spelling of
compound word.

Revised to add
comma.

Revised to correct
punctuation and
spelling.

Revised to correct

<0
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Test Preparation)

Practice

Read the following test sample. Study the tips in the boxes. Work
with a partner to answer the questions.

Smithville Needs a Community Garden

At the end of West Main Street, there is a vast overgrown
and trash-strewn lot where a mall once stood. This vacant
as become a nuisance to our city. It invites car races,
Ilsm and loitering. It is a refuge for all kinds of vermin
in the tall weeds and trash piles. The city board is
ighing options for the rehabilitation of that lot.
apartment complex or a new shopping center
sqblowever, | suggest we turn that acre of dirt to
and grow a community garden.

n area of public land on which a

te crops. There are no fewer than
ille, all of which would be excited
h such a project. A community

group of volunteer;
six gardening clubs
for the opportunity to
garden can provide hea
income families. It preserves ope
and reduces the pollution caus
even grants available to fund a ne
loss of potential tax revenue on the |
the problems a retailer could bring.

, builds community,
ust. There are
nity garden. The
ing compared to

| encourage the citizens of Smithville to
board meeting and press the council to consid
alternative use of that empty eyesore.

next

1 This passage is an example of what type of genre?
A Ascience article
B A newspaper editorial
C An autobiography
D Aninstruction manual

2 What possible objection to the community garden plan does
the author NOT address in the passage?
A The cost of starting and maintaining a community
garden
B Whether there will be enough volunteers for the garden
C  Theloss of tax revenue from possible businesses on the lot

D How the city will provide security against garden
vandalism

’}s

Taking Tests
You will often take
tests to show what
you know. Study the
tips below to help
you improve your
test-taking skills.

Tip

Some test questions
are written in the
negative by using
the word not. The
correct answer will
include information
that isn’t mentioned
in the passage.

Tip

Sometimes answer

choices are phrased

differently than

the information

in the passage.

Don’t eliminate

an answer just

cause the exact

e words are not
e ge.

72-73

Unit 2 @

Test Preparation

Teaching Resources
e Workbook, pp. 73-74

For extra practice, use the various worksheets in
your Digital Resources.

Taking Tests

Ask the class to think about the different kinds of
test they take. Remind students that every test has
its own format and purpose. Explain that in this
lesson, they will explore strategies and tips for how
to answer questions about reading selections.

Sometimes reading passages will contain charts

or graphs that support or extend the reading
content. The text and the images correlate strongly.
Students should answer the questions based on
both what they see and what they read, using

both visual and contextual support to enhance and
confirm their understanding of the passage.

Teaching the Tips

Read the questions aloud with students. Explain
that reading the questions before reading the
passage will help them pay attention to important
information when they read or see it.

Have students look at the chart and describe what
it shows. Then read the text aloud. Have students
work as a group or with a partner to read the items

Qwain and discuss the answer options.

students look at the answer choices.

what answers can be eliminated, and

es them incorrect. Look at the answers
nd have students explain how they
er is correct.

e completed the test, if you
have time, go b. make sure you have
answered each qu@tion. &eck any answers you
were unsure about Do ge any answers
unless you have a goo

o so.

Invite students to put the tips i words
and explain how they help.

Practice e
Have students complete this test, and the other
sample tests for this unit, in their Workbooks.
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Smithsonian American

Art Museum I-F
Visual Literacy

Teaching Resources Smithsonian American Art Museum
e Workbook, pp. 75-76

For extra practice, use the various worksheets in

your Digital Resources.

Rem nts that the Big Question is How CYCIeS of Nature

are grow. change related? SAY: You have

Iear ned S0 abOUt g I'OWth and Chang ein Artists regularly explore our place in the natural world and the life cycles that we
this unit. Artis press these themes in their all experience before we die. No one goes through life without facing change and
artWOka—hOW e to their own lives and undergoing personal and physical growth on some level.

th(:"lf WOI’/d EXplaIn me pl’esentS a I’ICh Thomas Hart Benton, Wheat (1967)

?elec‘tlon Of Ideas fO a K: What C-yCleS In Thomas Hart Benton’s painting Wheat, neat rows of wheat fill the

in nature do you know ab an life CyC/e, canvas. Ripe stalks of grain crowd the top part of the painting. The first
season S) two rows have been cut, but the artist paints green shoots on the bottom to

show that the next crop is already on its way.

Benton often dealt with political issues in his work. He may have felt
that the neat rows of grain
symbolized the democratic
masses of America. He chose an

Visual Literacy

Thomas Hart Benton Explain to :5tude angle and a close-up view that
Benton celebrates one of the most importan }’ brings the viewer in among the
. . . . .. . rows or “masses.” The painting
in the human dlet—whegt—ln his painting. Lin ) celebrates the natural cycle of
the article “Wheat and Kid's Farm’s Pizza Garden” i crops and the bounty of the

. . . . harvest in a very fertile land,
the Digital Resources, and read aloud the brief history ’ the United States.
of wheat to students. Have groups research and ,

One broken stalk strays

report on one of the following aspects of wheat: Qﬁoss th_elac::fs;ﬁ;ﬁged to

e how hunter-gatherers first began cultivating ﬁéﬁ;ﬂ:ﬂ;‘jjﬁ;
wheat and the consequences of that step mature ,and death.

¢ how wheat impacted the New World when
the Spanish brought it to Mexico in 1529 Wcat, 1967, o?.f' o g

e the various products that use wheat in the Smithson; "
American diet @ v

e what parts of wheat are best for you Q

Mary Vaux Walcott Point out the image on page
149. Explain to students that Walcott often went
on long and difficult treks to paint wildflowers in

For the full text of the N
ndards standards, see the Appendix.

The following standards apply to pa

their natural habitats in as much detail as possible. ; 1485149

To encourage students to study flowers and leaves Teaching the standards: RL.9-10.7, SL. .

in greater detail, ask them to find samples from \Go to your Digital Resources for additional stan agelatlons for these pages. )
their gardens or the local park, place them between

two pieces of tissue, and then inside the pages of 1 . . )
a heavy book. Be sure they trim off any loose ends Differentiated Instruct

or big clumps first. Download the “Inspirations Beginning Select five words from the reading t

from the Forest” PDF in the Digital Resources for a students may have difficulty spelling.

more detailed guide on how to press flowers. Tell spelling rules as necessary and have students,cop
students it will take a few weeks for the leaves and the words into their notebooks.

flowers to dry out completely. When the leaves or

, . s Early Ask students which work of art represents a plant
fI_owers have dried, have students begin a Botanical Intermediate/ in the most realistic way [Mary Vaux Walcott's
Field Journal. They should analyze the shape, color, Intermediate Untitled (Mixed Flowers)].
symmetry, or asymmetry of the different parts of _
the plant or flower. They can work independently or Early Advanced/ | Ask s_tudents to choo_se a work of art and explain
in groups. L Advanced how it relates to the ideas of growth and change.
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Mary Vaux Walcott, Untitled (Mixed Flowers) (1876)

Mary Vaux Walcott, who specialized in painting wildflowers,
spent as much time as possible outdoors. She often hiked deep
into the wilderness so she could capture the fleeting beauty
of various blossoms. She understood that flowers “withered
quickly.” She wanted to represent what they really looked like

1 than paint them as fancier or more colorful than they
were. The Smithsonian American Art Museum has almost
f her detailed watercolors in its collection. Her art forms a
m! t record of passing beauty.

Lupin Wedding Crown (1982)

Crown, Heikki Seppa uses a very different
old—to celebrate the natural world. The

medium—si

gold tip of the sents a sprig of lupine (alternate
spelling), a plant y honeycomb-like flowers that
symbolize abun 1td

The shape and name o own reflect Seppa’s own roots
in Finland, where he was bern, hey have a wedding
tradition called the Dance of nmarried bridesmaids
circle the blindfolded bride, who tries to,

on one of their heads. Whoever gets the cri
the next one to marry.

All three artists tapped into natural imager
celebrate a stage of life. Every living thing on Eart
grows, and dies. In between these cycles lies many
of growth and change. Some are good and some are diffic
It’s all part of the natural world.

A Mary Vaux Walcott, Untitled
(Mixed Flowers), 1876, watercolor,
5% x 2% in., Smithsonian
American Art Museum

A Heikki Seppa, Lupin Wedding
Crown, 1982, gold, silver, and
diamond, 4 x 8 x 8 in., Smithsonian
American Art Museum

Niscuss What You Learned

ich of these artworks do you
st captures the cycles of
in your answer.

o create an artwork
1 les of nature,

what wol ike?
@ BIG QU l
In what way does each of tl

artworks reflect a differ
aspect of cycles in natu
Explain your answer.

75-76

Unit 2 @

Smithsonian American

Art Museum

Heikki Seppa Point out the image on page 149.
Explain to students that in Lupin Wedding Crown,
Seppa was inspired by a wedding tradition from his
native Finland. Have students interview a relative
who is married and find out what, if any, cultural
traditions were celebrated at his or her wedding.
Have them share the tradition with the class. For
interview tips, look at “The Grand Generation—The
Interview” in the Digital Resources.

Discuss What You Learned

Encourage students to carefully study the artworks
and, if necessary, reread the text to help them with
their answers. Encourage students to be as creative
as possible with their answers.

ANSWERS

1. Responses will vary. 2. Responses will vary.

@ The Big Question

Answers will vary.

®
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