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Teaching Nonfiction Writing

Today’s nonfiction writing
brings excitement to both educators and children,
fostering a fertile setting in which nonfiction writers
can read, think, and write as they explore their innate
interest in the world around them.
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2 TEACHING NONFICTION WRITING

Just as a florist takes
pride in creating the
right balance between
structural elements,
color, and formin a
display of flowers, young
writers find satisfaction in
knowing how to add the
artistic touches that craft
elements, literary devices,
and process bring to
nonfiction writing.

EMBRACING A MULTIFACETED VIEW
OF NONFICTION WRITING

Nonfiction writing comprises the bulk of writing done by adults
at home and in the workplace. It also represents the majority

of the writing that students will do throughout their years in
school. However, nonfiction writing does not have to sound like an
encyclopedia! Instead, it can be filled with voice, engaging details,
exquisite word choice, and sentences that sound lively and natural
to the ear. As nonfiction writers, students have an opportunity to
unleash their natural curiosity as they research, investigate, and
wonder. As nonfiction writers who are empowered with a view of
writing that includes consideration for content, form, and craft,
students learn to execute writing that is driven by rich language
and graced by intriguing visuals, text features, and page layouts.
This multifaceted view of nonfiction writing creates a learning
environment in which writing becomes an exciting invitation

to embrace knowledge about the world while escalating each
student’s proficiency in the fine points of high-quality writing.

Raising the Bar with Nonfiction Writing

Lucy Calkins once said, “Lifting the level of writing instruction
matters . .. because writing matters” (A Guide to the Writing
Workshop, page 2). We agree! And we would like to add that

we think this is more true than ever before. Today’s schools, in
response to increased accessibility of technology, demands of the
workplace, and guidance of the Common Core State Standards,
realize that nonfiction writing can and should be taken seriously
in every dimension of the curriculum. Writers need to have
explicit instruction showing them how to write in response to
their learning, how to communicate points of view that are clearly
supported by facts, and how to create summaries, explanations,
informational reports, nonfiction poems, procedures, technical
texts, and so much more. But the secret is to help writers also
discover that they can make their work infinitely more engaging
if they are diligent in applying stages of the writing process and
infusing craft elements such as voice, word choice, and sentence
variety into the writings they compose.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



TEACHING NONFICTION WRITING 3

DELIVERING DYNAMIC DEMONSTRATIONS

Modeling is one of the most effective of all teaching strategies
(Pearson and Fielding, 1991), so we believe that writers of
nonfiction should experience modeled writing every day—
sometimes more than once! When students see and hear an expert
writer in action, they can imagine what is possible in their own
writing. They have a clear vision of what their own writing should
look like and sound like—and they understand how the writing
was constructed. Like the picture on the box for a jigsaw puzzle,
modeled writing helps writers see the path they are about to travel
and establishes a yardstick for reflecting on progress toward an
attainable target.

Modeling Mature, Well-Developed Writing

Modeled writing is an opportunity to set the stage for writers to
gain maturity in word choice, sentence structures, or process
elements. This means that, with the exception of writing models
created to demonstrate drafting and spelling, modeled writing
should look like it was written by an adult—not a child. During
read-alouds, we read as an adult, delivering the reading selection
with fluency, expression, and dramatic interpretation. We don’t
read aloud like a child. So the same high standard for performance
and delivery should be evident when we write in front of students.

Modeled writing is a time

to pull out all the stops and
generate nonfiction text that
elevates expectation and
paves the way for excellence.
This is a time to let writers
observe the creation of
intriguing nonfiction
writing that has fascinating
facts plus inviting sentence
formations, sizzling
interjections, and mood-
shifting phrasing. This is

A super cell, characterized
by its constantly rotating
upward drafts, is a highly
dangerous storm system
that lasts for hours and
may travel hundreds of
miles, Winds swirl, Lightning
cracks, Skies darken. Alarms
begin to shriek,

Modeled Writing Example 1

When explicit
modeling and think-alouds
are offered every day,
writing blossoms into a
state of richness that could
never be achieved through
assignments alone.

We must demonstrate
to our students that we
are writers, too. It is only
through the act of writing
that we can show students
that we value writing and
its role in our learning
lives.

—Lynne Dorfman and

Rose Cappelli,
Nonfiction Mentor Texts
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4 TEACHING NONFICTION WRITING

a time to create a model

that writers can aspire The frog is hungry after

his long sleep, but he waits

When students see tﬁ emUIiljte.dny raising patiently, Suddenly, his
_a”d h,ear an expert writer the stan ard fof your bulging eyes fixate on a
n act[.on, the'y ca.n [ma.gme rpodeled wr{tmg, you will dozing -Flg. His |°ng) S'H(‘.kg
what is possible in their lift expectations for your +
. ongue darts out and . ..
own writing. students as well. Snap! The unsuspecting
insect pops into a greedy
mouth,
Modeled Writing Example 2
A Tip:

In advance of a modeled writing lesson, jot the modeled
writing that you plan to demonstrate on a sticky note. Then,
place the sticky note on the chart where you will be modeling.
With that little reminder, you will never have to worry about
classroom distractions derailing the quality of your modeled
writing.

Letting Them See You Struggle

While we certainly want modeled writing to raise the bar and

set a standard for excellence, intermediate-age writers can also
benefit from occasionally seeing the struggles that adults face as
writers. This is especially true of modeled writing opportunities
focused on process. When modeling for pre-writing, drafting, and
revision, give yourself permission to think aloud about possible
observation of their topic choices.or how to start a sentgnce, change your mind,
teacher as a writer, writers and start again. It is okay to show kids the power of rereading and
gain critical understandings | Yethinking and then adjust your writing to reflect your new view.

Through careful

that empower them It is even okay to show kids that you occasionally throw away a
with independence and draft and start again with a fresh piece of paper to support a new
strategy. line of thinking.
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TEACHING NONFICTION WRITING 5

Thinking Aloud

Think-alouds, when combined with modeled writing, provide
invitations for students to /isfen in on the thinking of a proficient
writer. During a think-aloud, the goal is to make your thinking
transparent enough that your writers can understand the internal
processing that supports the text you are creating. As you write
and think aloud, learners are more likely to notice the techniques
that empower nonfiction writing and perhaps even hold their
breath in awe as they watch how onomatopoeia and creative
punctuation bring voice and life to a piece of writing. As close
observers unencumbered by paper and pen, writers are free to
notice details and see the natural path a nonfiction writer takes as
she flows from thinking to writing and back to thinking. Through
careful observation of their teacher as a writer, writers gain critical
understandings that empower them when they pick up their
pencils to craft nonfiction texts of their own. And who could be
better at offering those opportunities for close observation than the
teacher they know and trust—the teacher who can take their hands
and show them how to breathe life into nonfiction writing.

Sample Think-Aloud 1

I am rereading this section about bald eagles, and I realize
that I need to include more rich details. The writing doesn’t
have enough details to help readers create a picture in their
minds. It says that eagles have talons and beaks, but it
doesn’t explain what their talons and beaks are used for—or
even what they look like. I am going to revise and add some
specific details to make my writing come to life. Watch as 1
scratch out this section and rewrite it to add details that will
help my reader to visualize.

Sample Think-Aloud 2

We know that headings serve as mini-titles that are spaced
throughout a piece of writing to keep each section clear and
organized. Today I want to show you how I can use headings
to help me as I draft. I am ready to create a draft about the
great white shark. Watch as I make a list of headings to
capture the big ideas I want to include in my writing today:

Think-alouds crack
open a writer's thinking,
making internal processes
visible to learners.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



6 TEACHING NONFICTION WRITING

To maximize
achievement, writers

need to observe explicit
modeling and think-alouds
every day.

Ancient Predators, Teeth, Teeth, and More Teeth; Powerful
Predators. Since the first heading is Ancient Predators, this
section of my draft will need to talk about how great whites
have been around for a long time. Watch as I write: Long
before . . . oceans. Since my heading is about “ancient,”
did you notice how I focused my draft on providing more
information about how very long sharks have been in
existence? Drafts and headings are powerful partners.

During a think-aloud, it helps to use phrases such as:

As | think about this, | realize that | can choose to ,
, or . | am going to choose because. . ..

As | think about this, | realize that. . . .

As | prepare to write, | am wondering. . . .

Watch how .. . .

Notice the way I. . ..

Tune in, writers. | am about to show you. . . .

Keep your eyes on my pen and check out the way that |. . . .

Rereading is a powerful tool, and it just helped me realize
that. ...

In a setting where explicit modeling and think-alouds are offered
every day so writers can see what they need to do and listen to

a proficient writer think out loud, writing blossoms into a state
of richness that could never be achieved through assignments
alone. When we have higher expectations for ourselves as writing
educators and for our students as developing writers, amazing
things are possible.

The important point is that your writers need to watch you
engage in modeled writing every day. Empowered by the rich
vocabulary and interesting language structures from your modeled

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



TEACHING NONFICTION WRITING 7

writing, oral language will grow hand in hand with proficiency in
nonfiction writing.

PONDERING THE POWER OF A REAL AUDIENCE

While the major purpose of this book is the minilessons that
launch writing experiences in the writing workshop and in cross-
curricular learning, it is essential that we remind ourselves of the
power of an authentic audience. When writers write just to drop
their creation into a basket for the teacher to grade, motivation
and achievement suffer. Instead, if writers know they will be
sharing their writing with a real audience, even a partner, intrinsic
motivation and achievement soar! If we want writers to do the hard
work of deep thinking, integration of fact and craft, revision, and
editing, they must know that their writing will impact an actual
audience. So as you investigate the lessons in this resource, we
encourage you to always consider the potential for a real audience
and wonder:

¢ Is this writing that is best linked to a writer’s notebook and a
partner share?

¢ Is this writing that is worthy of a team conference in which
small groups of writers can share their work and discuss the
facts, traits, and craft elements they were able to include?

e [s this writing that should be carried through all the stages of
the writing process and be presented in a bound book, poster,
or electronic text?

When writers

write for an authentic
audience, motivation and
achievement soar!

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



8 TEACHING NONFICTION WRITING

When writers
consciously attend to
content, form, and craft,
writing takes on depth and
richness that cannot be
achieved with attention to
facts alone.

LEARNING FROM AN EXPERT

Seymour Simon, the award-winning author of more than 250
nonfiction books for young readers, has been called the dean of
the children’s science book field by the New York Times. What is
unique about Seymour’s work is that he keeps a list of nonfiction
craft elements next to him as he drafts as a reminder to integrate
the facts that anchor his work with rich descriptions, comparisons,
exciting visualizations, and other literary devices. This is
significant, as this list of craft elements fuels his work and helps
him ensure that the content will be interesting and accessible

to readers. When Linda asked Seymour if he would share a few
thoughts for inclusion in this book, he wrote the piece that appears
opposite.

Like Seymour Simon, you have an opportunity to help your
students understand that great writing doesn’t just roll off your
pen like magic. We encourage you to let your writers know that
even famous authors have to think about facts and then decide
how to share them with a reader so the facts are exciting to read.
Writers need to understand that even the published authors they
see as mentors take time to consider interesting ways to open
sentences, insert text features, and choose their words. These
conscious and deliberate choices that all writers need to make are
the difference between flat, monotonous nonfiction writing and
nonfiction writing that sparkles.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



TEACHING NONFICTION WRITING ®)

CRAFTING MY BOOKS

\Nhen I write my books about space
or animals or weather, I'm always aware of my readers
and how my writing must explain and clarify yet still be
exciting and interesting. I'm explaining difficult concepts
in many of my books so I try to make connections to
a young reader’s world and understanding. One of the
ways I do this is to make comparisons such as this one
from my book Stars: “With powerful telescopes, we can
see that the stars are as many as the grains of sand on an
ocean beach.” I also try to use strong verbs to dramatize
the text. In my book Icebergs and Glaciers, 1 wrote,
“When glaciers move, they grind and crush everything in
their path.”

I try to write effective leads in all kinds of ways,
such as getting the reader to participate by doing
something physical, writing exciting visualization,
drama and suspense, comparisons and analogies. In
my book The Heart, the first pages open with “Make a
fist. This is about the size of your heart. . . . It weighs
only about ten ounces, about as much as one of your
sneakers.” I also like to ask questions of my readers.

I use descriptive detail as a story line in many of my
texts. In my view, writing exciting nonfiction is not
that different from writing exciting fiction.

—Seymour Simon

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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TEACHING NONFICTION WRITING

NAVIGATING THIS RESOURCE

Crafting Nonfiction is designed to provide an array of simple,
ready-to-use minilessons that can be slipped into the writing
workshop or into the nonfiction writing you provide in science,
social studies, mathematics, and health. The goal of these lessons
is to support you in providing top-quality nonfiction writing
instruction that is embedded with craft and graced by process—
with a minimum of preparation time.

As you dip into the lessons, you will find that there is a strong
emphasis on cracking open the thinking that goes on inside a
writer’s head as text is created. Samples of teacher language provide
think-alouds that invite your writers inside the writing process

and expose the joy of crafting text that is both factual and artfully
written. You'll also find lessons that provide strong support for trait-
based instruction, offering writers tips on word choice, sentence
fluency, research, and ideas, voice, conventions, and presentation.

There are no worries about taking the time to create fascinating
passages for modeled writing. Samples for modeled writing are
right here in these pages to springboard your thinking. You can
use them as they are written or use them as a seed from which
your own ideas can evolve.

These lessons are, by design, short and focused. Each lesson can
and should be completed in 15 minutes or less so that writers have

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



TEACHING NONFICTION WRITING

time to do what they most need to do—write! With these brief
minilessons, you may want to power up the writing that you do

in science, social studies, and the other disciplines or add variety
to the minilessons in your writing workshop. You can also use
these lessons with small groups and in one-on-one conferring as a
support to differentiation and targeted instruction.

A Few Tips for Using This Resource

This resource is organized into two major sections: Process and
Traits and Craft Elements. Within each major section, you'll find
subsections that are designed to make lessons organized and easy
to find.

Process lessons are grouped according to the stages of the writing
process. In Research and Planning, you will find a wealth of
resources that range from modeling how to use the key word
strategy to using a graphic organizer or planning page layout. In
the section on drafting, lessons focus on drafting a persuasion,
adding action, and experimenting with leads. Revising is the
section where you will find helpful modeled writing lessons on
how to tune up sensory images, how to combine sentences, how to
maintain main ideas, and how to revise for sentence fluency. In the
sections Editing and Presenting, the lessons turn toward audience
and a focus on page layout, text features, and page breaks.

The section on traits and craft elements is rich in lessons that
focus on the artistic side of writing. In this section, lessons are
organized around traits of high-quality nonfiction writing, with
craft elements woven into each section. The traits are as follows:

e Content and ideas

Organization and text features

Style (word choice and sentence fluency)

Voice and audience

Conventions (punctuation, grammar, sentence structure,
capitalization, spelling consciousness)

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Features of a Lesson

Each lesson is focused on a behavior that writers can absorb and
attempt to immediately apply in nonfiction writing. The structure
of the lesson is repeated throughout this resource, providing a
familiar, predictable routine for both you and your students.

As you view the page, be sure to notice the When To Use It feature.
This is designed to assist you in lesson selection.

Another feature you will want to notice is Turn and Talk. 1t is
important to anticipate that there will be times for students to

turn and talk woven into the fabric of the lesson. This is essential
processing time when discourse is distributed so all writers are
talking, thinking, and reflecting on the learning that you are
modeling. It is often helpful to have writers come to your meeting
area with a “thinking partner” and for the thinking partners to

sit together on the carpet. Since thinking partner match-ups are
already in place, you won’t need to waste valuable lesson time while
students try to find someone with whom to discuss the learning.

Most importantly, be sure to notice the sample modeled writing.
This sample can be copied as is and save you the time of getting
creative, or you can use the modeled writing as a starter for your
own thinking and shift the content toward a subject that is current
within your classroom.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Steps of the Lesson:

e Focus the Learning is a brief explanation of why this lesson is
helpful to primary-age writers, and it often provides tips for
ensuring success with the target learning.

e Modeling is the heart of the lesson. In this step, you will find
think-aloud language that you may want to consider as you
demonstrate and consciously show your writers how to infuse
the target learning in a piece of nonfiction. The modeling
portion of the lesson is divided into two steps to provide a pause
for turn and talks.

This portion of the lesson is essential and is worthy of a bit of
advance thought. This is your vitally important opportunity to
make your thinking transparent and show your students how
proficient nonfiction writers construct a message, take notes,
play with different sentence openers, and lift their nonfiction
writing so it is not boring! So it is a good idea to read the sample
text and think-aloud in advance and decide if you are going to
use the think-aloud as is or modify it to make it your own.

e Analyze is a time to reread the modeled writing and reflect.
Because rereading is one of the most important process tools we
can teach writers, you want to make it clear that writers always
reread and reflect on what they have created. Let your writers
watch you start at the beginning and read aloud, touching each
word as you go. Let them hear you notice places in your work
where you applied the target learning or places where you are
thinking you might revise to make a sentence more exciting
or descriptive. Analyze includes a final turn and talk, plus a
summary of the lesson that should refocus your writers on the
target learning and prepare them to pick up their pencils.

e Variations Differentiation is an essential key to lifting nonfiction
writers toward the highest possible levels of success. This
section has suggestions for less experienced writers and more
experienced writers. These tips can be used to modify the
overall lesson, support additional lessons if they should be

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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appropriate, or guide your thinking as you plan for guided
writing groups and confer with individuals.

* Cross-References Be sure to note the cross-references, as these
will give you tips on additional lessons that can be linked to this
lesson to provide additional support or offer an opportunity to
stretch and extend the learning.

Tools to Have on Hand

Most lessons call for you to model a piece of writing, thinking
aloud as you construct the text. Therefore, you will need a good
supply of chart paper and markers. Once models are created, you
and your students will want to return to them for reference and
ongoing support. You’'ll need a strategy for saving your modeled
writing. Some teachers find it helpful to place modeled writing on
hangers and simply hang them from a clothes rack. Others use a
spiral tablet of charts and flip back and forth as needed.

Selecting Lessons

Selecting a lesson from this resource is like going to a restaurant
and preparing to order. As you view the menu, you have the joyful
challenge of selecting meal items that best match your personal
needs and interests. I encourage you to treat this resource like

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



TEACHING NONFICTION WRITING

a menu of possibilities. As you view the menu options, pick and
choose from lessons that support observable needs in your learners,
lessons that assist you in targeting a particular trait, or lessons that
match a particular time of year, content, or unit of study.

Target Specific Needs

Formative assessments, your observations of writers during one-
on-one conferences and your analyses of student writing samples,
can and should guide your thinking and lesson selection. This
resource is an opportunity to do what teachers do best—match
instruction to learner need.

Examples of how to analyze a writing sample and then select
specific lessons from this resource begin on page 44.

Target a Particular Trait

Your students may benefit from lessons that focus on a particular
trait, such as word choice or organization. Knowing that we need
to help writers develop across the full spectrum of traits, you
may want to work through these sections in order. Or you may
see a need in your students, such as creating a clear beginning,
middle, and end, that would lead you to a particular trait such as
organization.

Most of all, ensure that your writers experience modeled writing
and support with an array of lessons representing each trait so
their nonfiction writing development is structurally and artistically
sound. When students have repeated exposure to high-quality
models that demonstrate how to include a particular trait and
when they have the opportunity to integrate that trait into their
writing, achievement soars!

Organize by Time of Year

Early in the year, when you are establishing routines and under-
standings for the writing workshop, you might focus on the lessons
for process—especially planning, drafting, and revising. As the school

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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However you choose
to utilize the lessons in this
book, remember that all

of them can be used for
whole-class minilessons,
for small-group supports,
or as vehicles to live one-
on-one conferences.

year progresses and writers develop fluency and begin to consider
publication, you might add lessons on editing and presenting.

If you are engaging writers in a unit of study on persuasion, report
writing, procedural text, or written response, you might select
lessons that best support the features of the unit. For example,
when students are writing reports, you could select focus lessons
that pertain to research or to specific text features such as bold
words or a table of contents.

Weave Lessons Through the Day

Across the Curriculum

With so much content crowding our instructional day, we need to
integrate content across the curriculum. These lessons can be used
to teach writing in connection with science, social studies, health,
or mathematics. For example, if students are learning about

frogs in science, you might consider choosing lessons that teach
students how to research, take notes, and create a labeled drawing.
Likewise, if you are engaging in a mathematics unit on graphing,
you might choose the lessons that teach how to locate and use
facts from a visual or how to create a chart or table.

In the Writing Workshop

Writing workshop is grounded by an opening minilesson. The
lessons and modeled writing presented in this resource will slip
naturally into your workshop routines, saving you time and
elevating your students’ nonfiction writing.

To Differentiate

Use the lessons in this guide to support differentiation during
small-group writing instruction or when conferring with
individuals. Remember that modeled writing and think-alouds
become even more powerful in the personalized settings created by
a small group or conference. This is a time when you can stretch
highly proficient writers to reach even greater heights or scaffold
those who need additional support.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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ONGOING, FORMATIVE ASSESSMENT:
INFORMANT TO INSTRUCTION

Ongoing, authentic assessment is the heart of teaching. However,
assessment is only useful when it is used to guide our instructional
decisions. As teachers, it’s imperative that we become careful
observers, collecting writing samples to analyze, listening in on
partner conversations between writers, conferring with individuals,

and using expert kid-watching skills during guided writing sessions.

When we observe writers, analyzing writing samples and behaviors
closely, we can determine which students are integrating the
writing technique from modeled writing into their work. Close
observation will make it clear which students might benefit from
additional support in a small-group writing lesson or a one-on-one
conference in which the skill, process, or craft element is modeled
again. These careful observations will also guide you to know if the
entire class may benefit from another modeled writing focused on
the same writing technique.

Each piece of writing that you examine will broaden your base of
understanding for your writers and improve the scaffolds you offer
in conferences, in guided writing sessions, and in modeled writing
demonstrations.

Analyzing Nonfiction Writing Samples: Observe, Reflect, Plan

The following nonfiction writing samples, reflective of those you
might see in an intermediate classroom, offer invaluable insights
into the development of each writer. As you analyze a writing
sample, it is important to first identify strengths of the writer and
then to consider teaching moves and specific crafting lessons that
will best lift the development of this nonfiction writer.

As with all formative observations, it is important to note that
while every writing sample provides valuable information, it
takes a review of many samples over time to fully understand the
strengths and areas of need for a learner. This is especially true
with nonfiction writing, as each text type includes different text
structures, features, and conventions.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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A Scientint i Born

Sophia’s Visual Text

Strengths of this writer:

Sophia has created an interesting and organized
visual text. She has done a nice job of balancing

the text and the visuals on the page. She has also
included a list of her sources.

Wawiking and Louiza
Anme Waterfiouse,

iy Benfamin
Witerfionse Mawing i

=" Observations and possible teaching moves:

Sophia has provided basic information about
Benjamin Waterhouse, but she could benefit
from additional teaching in how to add details
that make the facts about this fascinating man
come to life for a reader. She may also be ready
to experiment with combining sentences for

improved sentence fluency.
Sophia'’s Visual Text

Suggested lessons from this resource:

e Revising, Lesson 9, Combine Sentences

¢ Ideas, Lesson 3, Jaw-Dropping Details Add Interest

e Ideas, Lesson 6, Anticipating the Questions of Your Reader

¢ Sentence Fluency, Lesson 2, Rereading to Check Sentence
Fluency

Link to the Common Core:

¢ Develop the topic with relevant facts, definitions, concrete
details, quotations, or other information and examples.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Sea Turtle

Strengths of this writer: Deas Tact\e

Malik has included descriptive

words and phrases that evoke strong 'mL\s_
R SWat

imagery in the reader’s mind (beak
like choppers ready to eat, boney
shell, hard leathery skin). He has
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Observations and possible teaching Toe. tmt\.a. V‘Qem\
moves: Supoy e e
This writer is clearly having fun Sea Turtle

exploring descriptive language, but

he may need more modeling on how to write an informational
poem. He might also be ready for additional lessons in how
temporal words and phrases can add clarity and flow to the
piece. He may benefit from a short guided lesson on how using
onomatopoeia can add some more voice and pizzazz.

Suggested lessons from this resource:

¢ Word Choice, Lesson 9, Using Temporal Words and Phrases to
Signal Event Order

¢ Word Choice, Lesson 11, Use Onomatopoeia
¢ Sentence Structure, Lesson 3, Compound Sentences
e Drafting, Lesson 11, Writing an Informational Poem

Link to the Common Core:

¢ Use appropriate transitions to create cohesion and clarify the
relationships among ideas and concepts.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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How Does a Beam Bridge Work?

Strengths of this writer:

Lily has effectively organized her information
and has displayed it in a visually pleasing way.
She has included a diagram and a callout box in
which she has placed a “fun fact.” As she begins
her writing, she speaks directly to her reader
and draws the reader in.

Observations and possible teaching moves:

—b> GupReSIEIY &

EIBV TN r,rm{p
|
- o

4‘ If other writing samples suggest that Lily

is having difficulty navigating homophones
(such as too, fo, and fwo), a modeled lesson in
a small-group setting might be in order. Lily
might also benefit from learning how including
actual photographs can boost her nonfiction

How Does a Beam
Bridge Work?

writing.

Suggested lessons from this resource:

¢ Sentence Fluency, Lesson 3, Using a Variety of Sentence
Beginnings

e Text Features, Lesson 3, Using Photographs

¢ Spelling Consciousness, Lesson 4, Navigating Homophones

¢ Sentence Structure, Lesson 4, Opening Element

Link to the Common Core:

e Use appropriate and varied transitions to create cohesion and
clarify the relationships among ideas and concepts.

¢ Engage and orient the reader by establishing a context and point
of view.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Maddie’s Letter to Luke

Strengths of this writer:

Maddie has constructed an informative,
engaging, and delightful letter! She opens with

a question—a sure way to hook her reader! Her
writing also includes a clear organizational
structure (the first stage, the second stage, etc.).
This makes the writing clear, focused, and easy to
read. She shows engagement with her topic when
she includes comparisons such as ifs mouth is
like a tiny vacuum and the “young frog” is like a
teenager.

Observations and possible teaching moves:

The writing is clear and organized, but in places,
it is a bit choppy. Maddie would benefit from
learning how to reread her writing with an ear
for sentence fluency. She might also benefit from
analyzing each sentence to make sure she has
crafted sentences of varying lengths.

Suggested lessons from this resource:

¢ Sentence Fluency, Lesson 2, Rereading to
Check Sentence Fluency

¢ Sentence Fluency, Lesson 1, Sentences Are of
Varying Lengths

e Grammar, Lesson 2, Use Prepositions to
Enrich Descriptions

Link to the Common Core:

e Use precise words and phrases, relevant
descriptive details, and sensory language
to capture the action and convey events.
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Maddie's
Letter to Luke

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Amalia’s Book Review

Strengths of this writer:

Amalia writes convincingly about
the visuals in the book and includes
some nice descriptive language
(beautiful natural colors). She has
also effectively inserted her own

W
93%& bosk Hstaye

Fight ncﬂj‘ Fo the Snupal .
' thou +or‘td;ﬂ caproans T gwe

opinion into the evaluation of the
book (The book made me think I

Amalia’s Book Review

was right next to the animal). This
provides a nice personal touch!

Observations and possible teaching moves:

Amalia has a lot to say about the book, but the lack of

punctuation and capitalization makes it hard for a reader to follow.
She may need a nudge toward identifying complete sentences

and punctuating them accordingly. She might also benefit from
additional support in combining her sentences to create a smooth
and fluent piece of writing.

Suggested lessons from this resource:
e Grammar, Lesson 2, Use Prepositions to Enrich Descriptions

¢ Punctuation and Capitalization, Lesson 4, Punctuating
Onomatopoeia

e Sentence Structure, Lesson 1, Two-Word Sentences

¢ Sentence Fluency, Lesson 3, Using a Variety of Sentence
Beginnings

Link to the Common Core:

e Support the claim with clear reasons and relevant evidence,
demonstrating an understanding of the topic.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx



Kaleb’s Explanation

Strengths of this writer:

Kaleb has crafted a piece of writing that is
informative and fairly clear. He’s included

an illustration, complete with a key, which
shows that he’s thinking about his reader. He
also shows that he’s becoming comfortable
trying more complex sentences such as After
that the Krakawas use sap, rope, and even
grasses to keep the wickup sturdy.

Observations and possible teaching moves:

Kaleb might benefit from a quick refresher
on the use of homophones such as there,
their, and theyre. It would also be helpful to
encourage Kaleb to try using a comparison
or even a little humor to show some
engagement and bring some of Ais voice to
the writing.

Suggested lessons from this resource:

Ideas, Lesson 8, Use Comparisons

Link to the Common Core:

¢ Include formatting and graphics when useful to aid

comprehension.
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Spelling Consciousness, Lesson 4, Navigating Homophones
Grammar, Lesson 2, Use Prepositions to Enrich Descriptions
Voice and Audience, Lesson 2, Show Engagement with the Topic

Kaleb’s Explanation

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Antoine’s Persuasion

Suggested lessons from this resource:

¢ Organization, Lesson 9, Using a Persuasive Framework

e Ideas, Lesson 1, Create a Nonfiction Topics List

¢ Voice and Audience, Lesson 9, Target Voice in Persuasive Writing
¢ Revising, Lesson 2, Revising a Lead

Word Choice, Lesson 12, Use Persuasive Language

Link to the Common Core:

¢ Acknowledge alternate or opposing claims.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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lliana’s Personal Narrative

Strengths of this writer:

Iliana establishes the setting for
her reader by including some nice
sensory images in her opening
lines. It’s clear that this was a day
that she remembers well and one
that impacted her.

Observations and possible
teaching moves:

Iliana has a lot to say about her
day at the beach, but she needs
to narrow the topic and develop
just one little nugget of her day.
For example, a reader would love
to hear more about how the wave
twisted her knee. She may need a

nudge toward finding that one moment in time from that day and
developing that into a more focused piece of writing.

Suggested lessons from this resource:

¢ Organization, Lesson 8, Paragraphs

e Grammar, Lesson 2, Use Prepositions to Enrich Descriptions
e [deas, Lesson 5, Focus on the Main Idea(s)

e Grammar, Lesson 3, Select Precise Verbs

e Word Choice, Lesson 2, Target Powerful Action Verbs

Link to the Common Core:

¢ Use narrative techniques to develop experiences and events or
show the responses of characters to situations.
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Iliana’s Personal Narrative

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Mormor

Mormor, my Grandma has a smile that takes all your cares and worries away in a
flash. Sofily her hand, so wom and yet so soft gently touches mine. The air about her
makes you feel loved and elated. Twinkling, her eyes look at me but never get tired doing
s0. When I am with her [ never want to leave.

My Grandma was bom on April 11, 1938 in Eveleth, Minnesota, the second child
in her family. Her mother died when she was very young after having her younger
brother. Later, her father remarried. Her grandparents were immigrants from Sweden and
Germany in the 1800"s.

Quickly, she grew up and started playing with rubber guns and games like kick the
can and baseball in alleyways near her house. One summer the United States notified her
that no kids were allowed off their property for the whole summer because of the polio
epidemic. Also, a neghbor had a quaretine sign on her house that year because one of the
family members had scarlet fever. Her family stressed education a huge amount, so she
barely ever missed school except when she was horribly sick.

As she became an adult she worked in many places. Later she married David
McCain and lived with him until he was fifty-five when he died of stomach cancer. Not
surprisingly she never thought of dating or remarrying. She was a very industrions person

that to me is the best Grandma in the world.

Mormor

Images

Mormor

Strengths of this writer:

Alex’s first paragraph drips with voice
and makes me want to read more. He’s
done an excellent job of including strong
sensory images that make Mormor come
to life!

Observations and possible teaching
moves:

This piece starts off great but suddenly
becomes dry, lifeless, and a bit jumbled.
As you confer with Alex, you might
show him how to infuse the important
facts about Mormor in a way that still
maintains the voice and tone of the first
paragraph.

Suggested lessons from this resource:

¢ Organization, Lesson 7, Craft an Ending that Brings Closure
¢ Presenting, Lesson 2, Inserting Illustrations and Visuals

¢ Revising, Lesson 6, Tuning Up Concrete Words and Sensory

e Word Choice, Lesson 3, Linking Words and Phrases

Link to the Common Core:
¢ Provide a sense of closure.

For more information about this Heinemann resource visit http://www.heinemann.com/products/E03722.aspx
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Let Your Wings Take Flight

Strengths of this writer:

This writer has used action and some powerful
action verbs such as flaps, gliding, and strikes
to engage the reader and paint a picture of this
Rufous-tailed Jacamar. As a reader, my heart
rate starts to increase with each sentence. What
will happen? The colorful illustration also adds
a nice touch to this piece.

Observations and possible teaching moves:

After all of the action and suspense in this
piece, the conclusion feels a bit like running
into a brick wall. You could challenge this
writer to create a conclusion that is satisfying
and matches the tone of the rest of the piece.
You might also nudge this writer to experiment
with some additional titles to see if there is one
that might be a better fit.

Suggested lessons from this resource:

Text Features, Lesson 1, Powerful Titles

Adverbs and Adverb Phrases
Drafting, Lesson 9, Creating a Conclusion
Word Choice, Lesson 7, Use Metaphor

Link to the Common Core:
® Provide a sense of closure.
¢ Orient the reader by establishing a situation.

Sentence Fluency, Lesson 5, Vary Sentence Beginnings with
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Class Record-Keeping Grid

s | &

S. | £8 R
Writers %% EE EME
Ji
Alina. 9/8 | 9/8 | 96 | 9/2) | 9/2) | 104 |10/1S
Margetta 10/ (1074 [10/7
Yolisa Y8 |9/22 10415 | 10/
Angie 47 | 97 |9/22|9/22 |9/22 1077
Harvey 10/) | 10/4 |10/8
Ryanne /2) | 9/2) 10/M
Dominic 915 (9722 | 10/ 10/
Taylor 99 | 9/9 | 9/9 | 9 | 9/ | 9/2) | 104 (1045
Marcos 9/22 1077 | 1041 |10/7
Brady 9/8 |9/22 |10/
Carson 977 | 9721 | 1074 |10/4 | 1074
Angelina. 1074 | 1074 1077

Demonstration Lesson Tracker: Planning

Date Modeled Date Modeled Date Modeled

Whole | Small Whole | Small Whole | Small

Planning Class | Group | Class | Group | Class | Group
1 Selecting a Format for Writing
2 Planning with Text Structure:
Explanation
3 Planning with a Graphic

Organizer: Cause and Effect

4 Planning for Generalizations

5 Plan to Write with Imagery

6 Planning an Informational Poem
7 Planning Page Layout

8 Using a Flowchart

Other

Class Record-Keeping Sheet

A class record-keeping sheet is a helpful
tool for recording and keeping track of
your modeled writing as well as your
students’ attempts to employ process,
trait, or craft elements from your
demonstrations. All you need to do is list
your modeled writing lesson topics across
the top of the grid and then note when
you observe the target in an example of
student writing. You will quickly be able to
differentiate instruction, providing extra
assistance for those who need it.

LINKS To cp-Rom: (&

Monitor Demonstration Topics:
Keep Track of Your Lessons

A lesson tracker can help you plan
instruction and keep an eye on the topics
you are teaching. This broad look will

help you evaluate the balance of your
instruction both across the writing process
and within your grouping structures. The
Demonstration Lesson Tracker pictured
here is one of 17—one for each section in
this book—on the accompanying CD-ROM.

LINKS T0 cD-Rom: &P
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Use a Scoring Guide to Monitor Progress with the Traits

The scoring guide that follows is designed to support your ongoing
assessment of trait development in the writers in your classroom.
You can use the guide “as is” or use it as a springboard to create

your own scoring guide.

29

Trait Scoring Guide

Just Beginning

1)

Developing
(2)

Getting Stronger
(3)

Wow!

(4)

Content and Ideas
(the meaning and
core communication
of the piece)

The writer has
difficulty selecting a
topic and offers few
details.

The main idea is
present, but there
are few details and
specifics.

Details are present
and related to the
broad topic. The
writing is focused
enough and rich
enough in details
to satisfy a reader’s
curiosity.

The topic is

narrow and very

well developed.
Substantial detail is
provided in a manner
that interests the
reader.

Organization and
Text Features

(the internal
structure of the piece
and the text and
graphic features that
support the piece)

The writing lacks

a beginning or
ending and lacks
organization. No text
features are included
in the writing.

A beginning and
ending are present
but not well
developed. The order
and structure are
not clear. A few text
features, such as title
and labels, are used.

The beginning and
ending are more
clear, and the order
and structure are
logical. Additional
text features are
included (labels, title,
boldface words, and
captions).

The beginning and
ending are well
crafted. There is

a clear order and
structure. Numerous
text features are
included in the
illustration and text
(labels, title, boldface
words, captions,
cutaways, diagrams).

Style

(rich vocabulary and
the way words flow
from sentence to
sentence)

Vocabulary is basic.
Sentences are
simple and do not
flow together. The
writing is choppy or
incomplete.

The writing includes
functional words but
seldom selects words
that are interesting.
Sentences are of
similar length and
many start the same
way.

Verbs are becoming
active and nouns
more precise.
Sentences have
variety in length and
beginnings. The piece
can be read aloud
with ease.

Action verbs and
precise nouns are
used in a way that
adds interest to the
piece. Adjectives
create clear sensory
images for the reader.
There is a smooth
flow to the writing.
The piece invited
expressive oral
reading.

continued on next page

LINKS To cp-RoM: &P
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MASTER LESSON CHART

PROCESS
p Research 3 4 5 Page
1 Selecting the Best Sources for Research o o 46
2 Alphabox: Identify Important Words and Phrases e o o 48
RELATED LESSONS: Word Choice: Lesson 1, Use Descriptive Words and Phrases 202
Word Choice: Lesson 2, Target Powerful Action Verbs 204
3 Taking Notes e o o 5
RELATED LESSONS: Research: Lesson 2, Alphabox: Identify Important Words and Phrases 48
Text Features: Lesson 4, Bold Words 294
4 Use the Key Word Strategy e o o 52
RELATED LESSONS: Research: Lesson 8, Using a Research Notebook 60
5 Very Important Points (VIP) Strategy e o o 54
RELATED LESSONS: Research: Lesson 4, Use the Key Word Strategy 52
6 Represent Facts Visually e o o 56
RELATED LESSONS: Text Features: Lesson 5, Cutaway Diagram with Labels 296
Text Features: Lesson 7, Chart/Table/Graph 300
7 Pocket Organizers: Collecting Facts e o o 58
8 Using a Research Notebook e o o 60
RELATED LESSONS: Research: Lesson 3, Taking Notes 50
9 Keep a List of Sources e o 62
RELATED LESSONS: Research: Lesson 3, Taking Notes 50
p Planning
1 Selecting a Format for Writing e o o 66
RELATED LESSONS: Presenting: Lesson 4, Presenting Electronically 152
2 Planning with Text Structure: Explanation e o 68
3 Planning with a Graphic Organizer: Cause and Effect e o o 70
4 Planning for Generalizations e o o 72
RELATED LESSONS: Drafting: Lesson 2, Turning Research Notes into Running Text 86
5 Plan to Write with Imagery o o 74
RELATED LESSONS: Word Choice: Lesson 8, Select Words that Evoke Strong Imagery 216
6 Planning an Informational Poem o o o 76
RELATED LESSONS: Word Choice: Lesson 1, Use Descriptive Words and Phrases 202
34
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MASTER LESSON CHART
Planning (continued) 3 4 5 Page
7 Planning Page Layout e o o 78
RELATED LESSONS: Presenting: Lesson 3, Infusing Text Features 150
Text Features: Lessons 2-11 290-308
8 Using a Flowchart e o o 80

p Drafting
1 Headings Keep Writing Organized e o o 84
RELATED LESSONS: Organization: Lesson 5, Using Headings to Group Related Information 188
2 Turning Research Notes into Running Text o o o 86
RELATED LESSONS: Planning: Lesson 4, Planning for Generalizations )
3 Stopping to Reread as You Write e o o 88
4 Infusing Transition Words and Phrases o o 90
RELATED LESSONS: Sentence Fluency: Lesson 8, Smooth Transitions with Linking Words and Phrases 242
5 Underline and Keep Writing o o 92
RELATED LESSONS: Spelling Consciousness: Lesson 1, Notice When Words Are Not Spelled Correctly 344
6 Establishing the Setting or Situation e o o 9
RELATED LESSONS: Organization: Lesson 6, Create an Inviting Lead 190
Word Choice: Lesson 4, Use Concrete Words to Support Visualization 208
7 Add Action e o o 9
RELATED LESSONS: /deas: Lesson 2, Visualize Action—Then Write 160
Word Choice: Lesson 2, Target Powerful Action Verbs 204
8 Experimenting with Leads e o o 98
RELATED LESSONS: Organization: Lesson 6, Create an Inviting Lead 190
9 Creating a Conclusion e o o 100
RELATED LESSONS: Revising: Lesson 3, Checking the Closing 12
Organization: Lesson 7, Craft an Ending that Brings Closure 192
10 Drafting a Persuasion e o 102
RELATED LESSONS: Organization: Lesson 9, Using a Persuasive Framework 196
Word Choice: Lesson 12, Use Persuasive Language 224
11 Writing an Informational Poem e o o 104
RELATED LESSONS: Planning: Lesson 6, Planning an Informational Poem 76
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MASTER LESSON CHART
pRevising 3 4 5 Page
1

Revising to Add Precise Words e o o 108
RELATED LESSONS: Word Choice: Lesson 1, Use Descriptive Words and Phrases 202
Word Choice: Lesson 2, Target Powerful Action Verbs 204

2 Revising a Lead e o 110
RELATED LESSONS: Organization: Lesson 6, Create an Inviting Lead 190

3 Checking the Closing e o o 1II2
RELATED LESSONS: Organization: Lesson 7, Craft an Ending that Brings Closure 192

4 Main Idea Maintained Throughout e o o 114
RELATED LESSONS: /deas: Lesson 5, Focus on the Main Idea(s) 166
Organization: Lesson 4, Main Idea Maintained Throughout 186

5 Revising for Sentence Fluency e o o 116
RELATED LESSONS: Sentence Fluency: Lessons 1-9 228-244

6 Tuning Up Concrete Words and Sensory Images e o o 118
RELATED LESSONS: Word Choice: Lesson 4, Use Concrete Words to Support Visualization 208

7 Revising with a Writing Partner e o o 120
RELATED LESSONS: Revising: Lesson 8, Using a Revision Checklist 122

8 Using a Revision Checklist e o o 122
RELATED LESSONS: Revising: Lesson 7, Revising with a Writing Partner 120

9 Combine Sentences e o o 12
RELATED LESSONS: Sentence Structure: Lesson 3, Compound Sentences 278

10 Add Ideas by Cutting and Taping ] 126

/Q Editing
1 e o

Focused Edits: Reread for Each Editing Point 130
RELATED LESSONS: Editing: Lesson 2, Using an Editing Checklist 132

2 Using an Editing Checklist e o o 132
RELATED LESSONS: Editing: Lesson 1, Focused Edits: Reread for Each Editing Point 130

3 Express Lane Edits e o o 134
4 How to Peer Edit e o o 13
5 Use Spelling Consciousness e o o 138
RELATED LESSONS: Drafting: Lesson 5, Underline and Keep Writing 92
Spelling Consciousness: Lesson 1, Notice When Words Are Not Spelled Correctly 344
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Editing (continued) 3 4 5 Page

6 Paragraphs and Indentations e o o 140

RELATED LESSONS: Organization: Lesson 8, Paragraphs 194

7 Use Copyediting Symbols to Support Editing e o 1A
p Presenting

1 Experimenting with Page Layout e o o 146

RELATED LESSONS: Planning: Lesson 7, Planning Page Layout 78

2 Inserting Illustrations and Visuals o o 148

RELATED LESSONS: Text Features: Lesson 3, Using Photographs 292

Text Features: Lesson 5, Cutaway Diagram with Labels 296

3 Infusing Text Features e o o 150

RELATED LESSONS: Text Features: Lessons 2-11 290-308

4 Presenting Electronically e o o |52

5 Creating Page Breaks e o 15

TRAITS AND CRAFT

p Ideas
1

Create a Nonfiction Topic List e o o 58
2 Visualize Action—Then Write e o o 160
RELATED LESSONS: Grammar: Lesson 5, Add Action with Gerunds 334
3 Jaw-Dropping Details Add Interest e o o 162
RELATED LESSONS: Voice and Audience: Lesson 2, Show Engagement with the Topic 250
4 Use Details to Highlight Attributes e o 164
5 Focus on the Main Idea(s) o o 166
RELATED LESSONS: Organization: Lesson 4, Main Idea Maintained Throughout 186
6 Anticipating the Questions of Your Reader e o o 168
RELATED LESSONS: Voice and Audience: Lesson 3, Open with a Question 252
7 Focus on One e o o 170
8 Use Comparisons e o o N2
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Ideas (continued) 3 4 5 Page
9 Develop a Persuasive Text e o o 174
RELATED LESSONS: Drafting: Lesson 10, Drafting a Persuasion 102
10 Creating a Biographical Poem e o 176
p Organization
1 Organizing a Description e o o 180
2 Using a Timeline e o o 132
3 Compare/Contrast e o 18
4 Main Idea Maintained Throughout ] 186
RELATED LESSONS: Revising: Lesson 4, Main Idea Maintained Throughout 114
Ideas: Lesson 5, Focus on the Main Idea(s) 166
5 Using Headings to Group Related Information e o o 188
RELATED LESSONS: Drafting: Lesson 1, Headings Keep Writing Organized 84
6 Create an Inviting Lead e o o 19
RELATED LESSONS: Drafting: Lesson 8, Experimenting with Leads 98
7 Craft an Ending that Brings Closure o o 192
RELATED LESSONS: Drafting: Lesson 9, Creating a Conclusion 100
8 Paragraphs e o 19
RELATED LESSONS: Editing: Lesson 6, Paragraphs and Indentations 140
9 Using a Persuasive Framework e o 196
RELATED LESSONS: Drafting: Lesson 10, Drafting a Persuasion 102
Ideas: Lesson 9, Develop a Persuasive Text 174
10 Utilize Transitions and Linking Statements e o o 198
RELATED LESSONS: Drafting: Lesson 4, Infusing Transition Words and Phrases 90
Sentence Fluency: Lesson 8, Smooth Transitions with Linking Words and Phrases 242
Word Choice
1 Use Descriptive Words and Phrases e o o 202
RELATED LESSONS: Revising: Lesson 1, Revising to Add Precise Words 108
2 Target Powerful Action Verbs e o o 204
RELATED LESSONS: /deas: Lesson 2, Visualize Action—Then Write 160
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Word Choice (continued) 3 4 5 Page

3 Linking Words and Phrases e o o 206

RELATED LESSONS: Organization: Lesson 10, Utilize Transitions and Linking Statements 198

Sentence Fluency: Lesson 8, Smooth Transitions with Linking Words and Phrases 242

4 Use Concrete Words to Support Visualization e o o 208

RELATED LESSONS: Revising: Lesson 6, Tuning Up Concrete Words and Sensory Images 118

5 Using Domain-Specific Vocabulary e o o 200

RELATED LESSONS: Text features: Lesson 4, Bold Words 294

6 Use Simile e o o 202

RELATED LESSONS: Word Choice: Lesson 7, Use Metaphor 214

Word Choice: Lesson 8, Select Words that Evoke Strong Imagery 216

7 Use Metaphor e o o 214

RELATED LESSONS: Word Choice: Lesson 7, Use Simile 212

Word Choice: Lesson 8, Select Words that Evoke Strong Imagery 216

8 Select Words that Evoke Strong Imagery e o o 26

RELATED LESSONS: Revising: Lesson 6, Tuning Up Concrete Words and Sensory Images 18

9 Using Temporal Words or Phrases to Signal Event Order e o 28

RELATED LESSONS: Organization: Lesson 2, Using a Timeline 182

10 Compound Descriptors e o o 22

RELATED LESSONS: Word Choice: Lesson 1, Use Descriptive Words and Phrases 202

11 Use Onomatopoeia e o o 222

RELATED LESSONS: Word Choice: Lesson 8, Select Words that Evoke Strong Imagery 216

12 Use Persuasive Language e o 224

RELATED LESSONS: Drafting: Lesson 10, Drafting a Persuasion 102
p Sentence Fluency

1 Sentences are of Varying Lengths e o o 228

RELATED LESSONS: Sentence Structure: Lesson 1, Two-Word Sentences 274

2 Rereading to Check Sentence Fluency e o o 23

RELATED LESSONS: Revising: Lesson 5, Revising for Sentence Fluency 116

3 Using a Variety of Sentence Beginnings e o o 232

RELATED LESSONS: Sentence Structure: Lesson 4, Opening Element 280

Sentence Fluency: Lesson 4, Varying Sentence Beginnings with Prepositional Phrases 234

4 Varying Sentence Beginnings with Prepositional Phrases e o o 23

RELATED LESSONS: Sentence Fluency: Lesson 3, Using a Variety of Sentence Beginnings 232
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Sentence Fluency (continued) 3 4 5 Page
5 Vary Sentence Beginnings with Adverbs and Adverb Phrases e o o 236
RELATED LESSONS: Sentence Fluency: Lesson 3, Using a Variety of Sentence Beginnings 232
6 Two Word Sentences e o o 238
RELATED LESSONS: Sentence Fluency: Lesson 1, Sentences Are of Varying Lengths 228
7 Using a Dash e o 240
RELATED LESSONS: Punctuation and Capitalization: Lesson 5, Using a Dash 320
8 Smooth Transitions with Linking Words and Phrases e o 22
RELATED LESSONS: Drafting: Lesson 4, Infusing Transition Words and Phrases 90
9 Use the Rule of Three e o 24
RELATED LESSONS: Punctuation and Capitalization: Lesson 1, Commas: Separating Phrases in a Series 312

E ) Voice and Audience 3 4 5
1 Match Voice to Audience e o 248
RELATED LESSONS: Planning: Lesson 1, Selecting a Format for Writing 66
2 Show Engagement with the Topic e o o 25
RELATED LESSONS: /deas: Lesson 3, Jaw-Dropping Details Add Interest 162
3 Open with a Question o o 252
RELATED LESSONS: /deas: Lesson 6, Anticipating the Questions of Your Reader 168
Sentence Fluency: Lesson 3, Using a Variety of Sentence Beginnings 232
4 Speak Directly to Your Reader e o 25
RELATED LESSONS: Voice and Audience: Lesson 1, Match Voice to Audience 248
5 Surprise Your Reader e o 256
6 Pick an Enticing Title e o o 258
RELATED LESSONS: Text Features: Lesson 1, Powerful Titles 288
7 Sshift Point of View or Perspective e o 260
8 Add Humor e o 262
9 Target Voice in Persuasive Writing e o o 24
RELATED LESSONS: Drafting: Lesson 10, Drafting a Persuasion 102
10 Use a Repeating Refrain ® 266
11 Help Readers Infer e o 268
12 At the End, Reveal Your Thoughts, Feelings, and Opinions e o o 270
RELATED LESSONS: Organization: Lesson 7, Craft an Ending that Brings Closure 192
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Sentence Structure Page

1 Two-Word Sentences 274

RELATED LESSONS: Sentence Fluency: Lesson 1, Sentences Are of Varying Lengths 228

2 Write Complete Sentences 276

RELATED LESSONS: Sentence Structure: Lesson 1, Two-Word Sentences 274

3 Compound Sentences 278

RELATED LESSONS: Revising: Lesson 9, Combine Sentences 124

4 Opening Element 280

RELATED LESSONS: Sentence Fluency: Lesson 3, Using a Variety of Sentence Beginnings 232

5 Appositive: An Interrupter that Renames or Explains 282

6 Inserting a Closer 284

RELATED LESSONS: Grammar: Lesson 5, Add Action with Gerunds 334

p Text Features

1 Powerful Titles 288

RELATED LESSONS: Punctuation and Capitalization: Lesson 6, Capitalize Headings and Titles 322

2 Effective Headings 290

RELATED LESSONS: Organization: Lesson 5, Using Headings to Group Related Information 188

Punctuation and Capitalization: Lesson 6, Capitalize Headings and Titles 322

3 Using Photographs 292

RELATED LESSONS: Presenting: Lesson 2, Inserting lllustrations and Visuals 148

4 Bold Words 294

RELATED LESSONS: Word Choice: Lesson 5, Using Domain-Specific Vocabulary 210

5 Cutaway Diagram with Labels 296

RELATED LESSONS: Word Choice: Lesson 1, Use Descriptive Words and Phrases 202

Presenting: Lesson 2, Inserting llllustrations and Visuals 148

6 Table of Contents 298

RELATED LESSONS: Presenting: Lesson 3, Infusing Text Features 150

7 Chart/Table/Graph 300

RELATED LESSONS: Research: Lesson 6, Represent Facts Visually 56

8 Citing Sources 302

RELATED LESSONS: Research: Lesson 9, Keep a List of Sources 62

9 Add Captions to Visuals 304

RELATED LESSONS: Presenting: Lesson 3, Infusing Text Features 150
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Text Features (continued) 3 4 5 Page
10 Bulleted List o o 306
RELATED LESSONS: Presenting: Lesson 3, Infusing Text Features 150
11 Text Boxes e o 308
RELATED LESSONS: Presenting: Lesson 1, Experimenting with Page Layout 146

p Punctuation and Capitalization
1 Commas: Separating Phrases in a Series e o o 312
RELATED LESSONS: Sentence Fluency: Lesson 9, Use the Rule of Three 244
2 Comma: Opening Element e o o 314
RELATED LESSONS: Sentence Structure: Lesson 4, Opening Element 280
3 Punctuating a Direct Quote e o 316
4 Punctuating Onomatopoeia e o o 38
5 Using a Dash e o 320
RELATED LESSONS: Sentence Fluency: Lesson 7, Using a Dash 240
6 Capitalize Headings and Titles o o 322
RELATED LESSONS: Text Features: Lesson 1, Powerful Titles 288
Text Features: Lesson 2, Effective Headings 290

p Grammar

1 Maintain Consistent Verb Tense e o 32
2 Use Prepositions to Enrich Descriptions e o o 728
RELATED LESSONS: Word Choice: Lesson 1, Use Descriptive Words and Phrases 202
3 Select Precise Verbs e o o 33
RELATED LESSONS: Revising: Lesson 1, Revising to Add Precise Words 108
Word Choice: Lesson 2, Target Powerful Action Verbs 204
4 Using Specific Adjectives e o o 332
RELATED LESSONS: Word Choice: Lesson 1, Use Descriptive Words and Phrases 202
5 Add Action with Gerunds e o o 33
RELATED LESSONS: Drafting: Lesson 7, Add Action 9%
6 Pronouns and Their Antecedents e o o 336
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MASTER LESSON CHART

Grammar (continued) 3 4 5 Page
7 Single vs Double Subjects e o o 13338
8 Subject-Verb Agreement o o 340

RELATED LESSONS: Sentence Structure: Lesson 1, Two-Word Sentences 274
Spelling Consciousness 3 4 5
1 Notice When Words Are Not Spelled Correctly o o 344
RELATED LESSONS: Editing: Lesson 5, Use Spelling Consciousness 138
2 Strategic Spellers Try Different Spellings for Words e o o 346
RELATED LESSONS: Draftng: Lesson 5, Underline and Keep Writing 2
3 Use Root Words e o 38
4 Navigating Homophones e o o 35
43
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Research

PROCESS
Research

2. Planning

3. Drafting

4. Revising

5. Editing
6. Presenting

TRAITS and CRAFT
7. Ideas

8. Organization

9. Word Choice

10. Sentence Fluency
11. Voice and Audience
12. Sentence Structure
13. Text Features

14. Punctuation and
Capitalization

15. Grammar

16. Spelling Consciousness

a4

For more information aboy

The Heart of Nonfiction Writing

Research and the gathering of factual information is the
heart of nonfiction writing. This is the time when writers
explore the world around them, reflect on their learning,
separate fact from opinion, and consider how to share
their understandings with others. Research may take the
form of observation, reading, real-life experience, focused
listening and reflection, or Internet and digital sources.
In all cases, writers must learn to determine importance,
synthesize their understandings, and prepare to transfer
their thinking to print.
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LESSON

RELATED LESSONS

Selecting the Best Sources
for Research

2

Alphabox: Identify Important
Words and Phrases

Word Choice: Lesson 1, Use Descriptive Words and Phrases
Word Choice: Lesson 2, Target Powerful Action Verbs

Taking Notes

Research: Lesson 2, Alphabox: Identify Important Words
and Phrases
Text Features: Lesson 4, Bold Words

4 Use the Key Word Strategy

Research: Lesson 8, Using a Research Notebook

Very Important Points (VIP)
Strategy

Research: Lesson 4, Use the Key Word Strategy

Represent Facts Visually

Text Features: Lesson 5, Cutaway Diagram with Labels
Text Features: Lesson 7, Chart/Table/Graph

Pocket Organizers:
Collecting Facts

Using a Research Notebook

Research: Lesson 3, Taking Notes

Keep a List of Sources

Research: Lesson 3, Taking Notes
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Selecting the Best Sources
for Research

WHEN TO USE IT: To assist researchers in choosing the best print resources

FOCUS THE
LEARNING

Student researchers
can easily assume that
if a book is in print,

it is high quality and
accurate. Establishing
criteria for selection
of resources results in

better-quality research.

Model

Select several resources on a topic of interest, some of which have
current copyright dates, and authors who are known experts.

STEP 1: Demonstrate how to consider the usefulness and credibility
of a print resource.

Possible Think-Aloud: 7o defermine the credibility and usefuiness of
these resources on bats, I need to first look at the copyright dates
to see if the information is current. Amazing Bats has a copyright
of 2005. Bat Loves the Night is 2001. Bat Talk is 2009. Bats is 1986.
I may not keep the 1986 resource for my research because it is not
very current, but I will check the credibility of the authors to make
my final choices. Watch as I look at the back cover and inside of
the dust cover. I see that Seymour Simon has written 250 science
books for children, more than half of which have won awards from
the National Science Teachers Association. That suggests his work is
well researched and credible. Bat Talk is from the Bat Conservation
Society and is written by zoologists. That’s good, too. Bats is by a
group called Adventures Inc. They don’t list any references about
the author. That makes me suspicious.

8}'URN Which of these four do you think is worthy of using for
research? Support your thinking.

STEP 2: Show students how you evaluate the usefulness of research
materials.

Possible Think-Aloud: Now it is time fo analyze the usefulness of each
of these resources. I will skim to examine photographs, labeled
diagrams, and visual supports. I see that Amazing Bats and Bat Talk
have powerful photographs. Nicola Davies’ book has detailed
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\ BATS/ _

|\\

II—

Sample Modeled Writing

drawings and sketches. Let’s look at fext features. Bat Talk has a
table of contents. And none of the three has an index.

8"I'URN Would you use these books even though they don’t have
TALK very many text features?

Analyze
STEP 3: Rate the tools and decide if they should be used.

Possible Think-Aloud: I am going to use a rating tool for print sources
to rate these resources. (Display a copy of the tool.) Let’s review the
decisions we have made and check them off on the chart. Watch as
1 insert the copyright dates in the second row. The form asks for
an analysis, but the only one I need to add a comment on is the
1986 copyright. I will simply write, “foo old.” (Continue filling out
rows.) The last row is critical. This is where I decide if I will use

a resource and to what degree I will use it. For the first title, Bat
Talk, I will mark the last option, “absolutely.” For the Bat piece by
Adventures Inc., I will mark the opposite. This one is a definite no.
Think together. How would you rate these sources, overall?

Sum It Up

We can confirm the quality of the resource by looking at the
copyright date and the credentials of the author. We can also look at
visual supports, text features, and the writing itself.

VARIATIONS

For Less Experienced
Writers: Analyze only
one or two elements
of the rating tool until
students become
confident in making
high-quality selections
for research.

For More Experienced
Writers: Apply this
rating tool or one

the students design

to resources on the
Internet.

LINKS T0 cD-RoM: &

« Rating Tool for Print
Sources
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Alphabox: Identify Important Words
and Phrases

WHEN TO USE IT: To focus writers on collecting content-based vocabulary

FOCUS THE Model
LEARNING

When nonfiction writers
collect important words

and phrases from their STEP 1: Model how to determine importance of content-specific

reading and store them words, and record those words in an Alphabox.
in an Alphabo, they

Before the lesson, create an Alphabox on chart paper using a grid
that is five spaces across and five spaces down.

have a rich cache of Possible Think-Aloud: 7 am gathering research about Harriet Tubman
content-specific words and have learned that she was subjected to cruel beatings when she
to infuse into their was a slave. That’s terrible! But it is also important to her life, so
writing. I want to save “cruel beatings” and “slave” in an Alphabox. Once

they are in the Alphabox, those important words will remind me

to include these facts in my writing about Harriet Tubman. (Pause
and insert words.) The book also says that when she was 12, she was
beaten so badly that she had a head injury and
suffered from narcolepsy for the rest of her life.
Narcolepsy is a brain disorder that causes people
to feel overly sleepy—even during the daytime.

T will add “narcolepsy” to the Alphabox because
that could really affect Harriet Tubman’s ability
to function.

Alphaboxes

Topic _Hacrriet Tubman

c D
Cruel beatings | Danger
Conductor
E F
Escort Freedom
[ J t +
. Liberate
:'I:-‘“‘":d her slaves
e
N
Narcolepsy
Network of
safe houses
R s T
Return trips | Slave

XYZ

8}'URN Use the words that are in the Alphabox
TALK 5o far to summarize what you know
about Harriet Tubman.

st STEP 2: Extract words from the Alphabox, and
show students how you integrate them into a
piece of writing.

v v
Underground
Railroad

Sample Modeled Writing
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Possible Think-Aloud: 7o begin a piece of nonfiction writing about
Harriet Tubman, I can use the Alphabox to fuel my thinking and
remind myself of important words I gathered while I was research-
ing. Watch as I use “slave” and

“cruel beatings” to launch my Harriet Tubman was born o

first sentence. “Harriet Tubman slave and sub jected to eryel
was born . . . young.” With an beatings from the time she
Alphabox I am not even tempted was young. When she was

to copy sentences from a book. twelve, an overseer in jured
With all these words from her head so seriously that

she suffered from narcolepsy
for the rest of her life, When
she finally escaped, she

my research, writing flows
naturally. It is natural to talk

about the result of the beatings devoted the rest of her life
next, so I will pull “injured to helping other slaves find
her head” and “narcolepsy” the Underground Railroad and
from the Alphabox. Check my escorting them to freedom,
thinking as I write: “When she

was . .. life.” Sample Modeled Writing

8}'URN Examine the Alphabox and select two or three words that
TALK fit together. Then, create a sentence about Harriet Tubman.
Show me a thumbs up when you and your partner have
reached agreement on a sentence.

Analyze
STEP 3: Reread and reflect.

Possible Think-Aloud: Let’s reread my writing and think together.
Have I covered the most important ideas about Harriet Tubman?
Are there any other words in the Alphabox that are important to
understanding her life?

Sum It Up

Selecting and saving the most important words and phrases is a
key factor in creating powerful writing. With an Alphabox, you
have a great tool for collecting and saving content-specific words
and phrases. You can use Alphabox words in labeled diagrams, as
headings and titles, and most certainly as fuel for strong sentences
on your topic.

VARIATIONS

For Less Experienced
Writers: Demonstrate
how to use a variety of
sources for words and
phrases to insert into an
Alphabox.

For More Experienced
Writers: Show writers
how to extend beyond
literal words taken
directly from research
and begin to infuse
inferences. For example,
The references never
said that Harriet
Tubman was brave,

but I can infer that she
was very brave since

it has been confirmed
that she made at least
19 trips back into slave
territory to escort
runaways to freedom,
even though those trips
placed her in danger.
Inferences can be added
to the Alphabox in a
different color.

LINKS TO CD-ROM: @
« Alphaboxes
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Taking Notes

WHEN TO USE IT: To help writers understand that they don't need to write complete sentences when

researching

FOCUS THE
LEARNING

Writers can easily
become discouraged
with research if they are
writing too much when
taking notes.

years later,

ar
=3 Congress.
::rmmg the Distinguished Flying Cross medal from

Model

Either make copies of “Amelia Earhart” from the Resources CD-ROM, or
project it onto a screen with a document camera or projection system.

STEP 1: Demonstrate how to take notes from research.

Possible Think-Aloud: Writers, one of the tricks that researchers learn
is to limit the number of words they use when taking notes. When
you find a great fact that you want to remember, the secret is to jot
a phrase or make a bulleted list. You don’t need to write articles and
extra words—just the words that will help you remember the fact.
Watch how I do it. The first sentence says that she was a nurse’s aide
and social worker. I definitely don’t need the article, “and.” Watch
as I simplify and use a dash: “Nurse’s aide—social worker.” It goes
on to say she took her first flying lessons in 1921.
I can really shorten that: “1921 first lessons.” As
the passage continues, it says that she bought a
plane and began setting records.

Amelia Earhart
Nurse’s aide—social worker
192) first lessons
Purchased plane

Newfoundland to Wales—1928 +rio— 2) hours,
Set records, Ticker tape parade NY

Atlantic Crossing—1932— Distinguished
Flying Cross

Sample Modeled Writing
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8}- URN Think together and shorten that sentence into brief notes
TALK with clues to help you remember what you learned in this
research.

STEP 2: Continue modeling note writing.

Possible Think-Aloud: The next section is about a long-distance flight
with two co-pilots from Newfoundland to Wales. That was a record
that earned Amelia Earhart a ticker-tape parade in New York. Watch
as I write brief notes and cluster them together. By clustering the
notes on this event together, I will remember to write about them
in the same paragraph when I start drafting. Notice as I write:
“Newfoundland to Wales—1928 trio—21 hours. Set records. Ticker
tape parade NY.” Do you see how “Newfoundland to Wales” is like

a heading for the notes on this event? I am thinking it will be

good to create a heading for the notes I wrote about her previous
occupation, her first lessons, and so on.

8}'URN Think together and create a heading for the notes about her
TALK Jife before she became famous.

Analyze
STEP 3: Continue jotting brief notes.

Possible Think-Aloud: Amelia Earhart became a national hero when
she flew solo across the Atlantic Ocean. Watch as I create another
heading and cluster my notes about that part of her life. “Atlantic
Crossing—1932—Distinguished Flying Cross.” Brief notes and
headings make research go quickly! Let’s reread the passage to be
sure that my notes have covered the most important understandings
from this passage.

Sum It Up

Note writing is a text type of its own. You can’t use very many words,
so you have to focus on giving yourself clues that will help you
remember. It also helps to cluster notes together under headings
because those will make great paragraphs when it is time to begin
drafting.

VARIATIONS

For Less Experienced
Writers: Provide
coaching in small
groups to support
determining importance
and jotting brief phrases
and words.

For More Experienced
Writers: Practice taking
notes from a short video
or other presentation
that does not have a
written text to use as
support in determining
importance.

LINKS TO cD-Rom: ()
* Amelia Earhart
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Use the Key Word Strategy

WHEN TO USE IT: To help writers identify key words and phrases when researching

FOCUS THE
LEARNING

The key word strategy is
one that should reside
in a prominent place on
the tool belt of every
researcher because it
helps readers to extract
key words and prepare
to use them in writing.

frost

solid

condensation

9as

water vapor

temperature

Model

You will want to have a copy of A Drop of Water by Walter Wick or
another high-quality nonfiction resource as the focus of this lesson.

STEP 1: Demonstrate how to extract key words and phrases using
sticky notes.

Possible Think-Aloud: As I read from A Drop of Water by Walter Wick,
I am going to collect key words and phrases that capture the most
important ideas. Once I have collected key words, I can use them
to summarize my research about how frost is formed. (Display the
book, page 32.) The book says that water vapor condenses on cold
surfaces, so I will write “water vapor” on a large sticky note. Next,
T will take a second sticky note and write “condensation”—another
important term. I put the key words and phrases on separate sticky
notes so I can move them around and consider ways in which I
would like to use them. (Continue reading and collecting content-
specific words and phrases, writing each on a separate sticky note.)

8}'URN I have identified the key word, “condensation,” and a
TALK hhrase, “water vapor.” Are those the words you would have
selected? Are there any others that | should add?

STEP 2: Continue modeling how to extract key words, and then begin
to use them in writing.

Possible Think-Aloud: (Select six to eight additional key words and
phrases to work with.) Now I can arrange these sticky notes in
an order that will help me see relationships in the ideas within
my research. (Show students how you can rearrange the sticky
notes into categories.) I can cluster “frost” and “solid” together

because frost is a solid. I could link “condensation,” “gas,” and
“water vapor.” Those are ideas that link well together. Watch as
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I move the key words
from my research
around so I can see
the relationships in
the ideas. This makes
it easier to write
sentences. Watch as
T write: “Have you
ever . .. rained?” Did
you notice that I
wrote “frost” in bold?
That makes it stand
out as a key word,
which helps my reader.

Have you ever wondered how frost
forms on windows, even when i+ hasn’t
rained? When there is o sudden drop in
temperature, water vapor will condense
on cold surfaces— just like you see on

@ cold glass of soda on a warm Summer
day. If the temperature drops below
freezing, the damp condensation that
clings to a glass, o window, or even a
spider web turns into frost because

the water vapor has thanged from a
gas into a, solid,

Sample Modeled Writing

8}'URN Examine the key words that are displayed, and think
TALK together to construct a sentence that uses key words.

Analyze

STEP 3: Reread and reflect.

Possible Think-Aloud: As a researcher, I want to be sure that my facts
are accurate and that I bring a reader the most important ideas
and details. I also need to be sure that I provide examples that help
a reader link new understandings to things that are familiar in
their world. Watch as I write sentence two. I will add a dash and
“Just like you see on a cold glass of soda on a warm summer day.”
Researchers can find the facts, but those facts will have the most
power when they are offered with comparisons that help readers
understand. Let’s reread and be sure we have both great research
and easily understood writing.

Sum It Up

When researching, read your resources carefully and select only the
most important words and phrases. Write each word or phrase on a
separate sticky note. Then, experiment with different ways to cluster
the key words, creating links between ideas from the research.

Once the key words are clustered, your research is ready to become
powerful nonfiction writing.

VARIATIONS

For Less Experienced
Writers: Work with
short passages so
writers do not become
overwhelmed by large
numbers of facts. Once
a few key words have
been gathered, switch
to another book on
the same topic, and
gather additional words.
Then, rearrange the
categories, showing
writers that there

are multiple ways to
arrange and use the
words they gather in
research.

For More Experienced
Writers: Extend key
words to inferences,
offering inferences,
such as Frost is nature’s
artwork, forming
beautiful patterns on
clear surfaces. The text
does not say this, but it
can be safely inferred
from the photos and
descriptive text.

LINKS To cD-Rom: (P
* Key Word Strategy
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